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Dear Friends,  

 

We are so happy that YOU and your students will join us for the 27
th

 Season of the 

Orlando Philharmonic Orchestra’s Young People’s Concerts (YPC). Each year more than 

65,000 students throughout Central Florida attend these concerts. In collaboration with 

elementary music educators from multiple school districts, we create programs that 

resonate with students and adults alike. Once again, the Orlando Ballet and Opera 

Orlando will perform with the Orlando Philharmonic as we seek to inspire and nurture a 

lifelong love of music and other arts. 

The concert theme is Once Upon a Time. The music will present magic and mischief, 

princes and princesses, adventure and excitement, monsters and mayhem. Beware! 

Darkness will creep in, and the imaginations of audience members will be key to 

conquering evil and restoring happiness! Students will discover how music can depict a 

story through references to setting, plot, conflict, and resolution. The audience and 

musicians will work together to tell their own Once Upon a Time story and find out how 

music can deepen listeners’ understanding and involvement in a story.  Sometimes the 

music is just as important as the story (think Jaws or Star Wars). In tandem with the 

musicians of the Orlando Philharmonic, the audience will create a unique symphonic 

tale. 

We hope that you’ll find this Teacher Guide useful as you prepare your students for the 

program. After the Concert, will you please take a few minutes to complete the teacher 

survey? Your input is a major source of inspiration and helps us continue to improve of 

the YPC experience. We hope you’ll encourage your students to send the musicians and 

performers “thank you” notes, drawings or even short videos about their experience. 

Your input allows us to continue telling the story of our work building a brighter future 

together.  

We frequently hear stories from adults in our community about the impact the YPC had 

on them. For many years the Orlando Philharmonic has been successful in creating 

memories that last a lifetime. We thank YOU for being a partner in making this 

experience impactful and memorable. We hope this concert will be a highlight of the 

year for all your school participants! 

 

Sincerely, 

 

Dr. Mary Palmer 

Orlando Phil, Board of Directors President 

Education@orlandophil.org 

407.896.6700, ext. 232 
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MEET OUR GUIDEBOOK TEAM 

 

Putting together a Young People’s Concert requires hard work and the dedication of dozens of 

people over many months. Please welcome some of the key individuals who make the Young 

People’s Concert possible! 

 

The guidebook team is comprised of certified, veteran teachers who are passionate about 

music, the arts, and making learning fun!   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Cynthia Krulick 

Tchaikovsky Polonaise from Eugene 

Onegin 

Music Teacher 

Dommerich Elementary 

Orange County Public Schools 

Cynthia.krulick@ocps.net 

Anka Pink 

La Veau d’or from Faust 

Elementary Music K-5 

Resource Teacher 

Orange County Public Schools 

anka.pink@ocps.net 

Katie Grace Miller, M.Ed.  

The Huntresses and The Machine 

Music Teacher 

Lake George Elementary  

Orange County Public Schools 

Katharine.miller@ocps.net 

 

 

 

Denise Mills 

Jewel Song from Faust 

Music Teacher 

Lake Whitney Elementary 

Orange County Public Schools 

denise.mills@ocps.net 

Lisa Hewitt 

Victory Symphony – Finale and 

Malaguena 

Music Teacher 

Westbrooke Elementary 

Orange County Public Schools 

lisa.hewitt@ocps.net 

Kris Light 

Infernal Dance from The Firebird 

Suite 

Music Teacher 

Ormond Beach and Tomoka 

Elementary Schools 

Volusia County Schools 

eklight@volusia.k.12.fl.us 

 

eklight@volusia 

 

 

 

   

Katie Grace Miller, M.Ed 

The Huntresses and The Machine 

Music Teacher 

Lake George Elementary 

Orange CountyPublic Schools 

Katharine.miller@ocps.net 

Cindy Krulick 

Polonaise from Eugene Onegin 

Music Teacher 

Dommerich Elementary 

Orange County Public Schools 

Cynthia.krulick@ocps.net 

Anka Pink 

Le veau d’or from Faust 

K-5 Music Resource Teacher 

Orange County Public Schools 

Anka.pink@ocps.net 

Lisa Hewitt 

Victory Symphony-Finale from 

Egmont 

Music Teacher 

Westbrooke Elementary 

Orange County Public Schools 

Lisa.hewitt@ocps.net 

Kris Light 

Infernal Dance from The Firebird 

Suite 

Music Teacher 

Ormond Beach Elementary and 

Tomoka Elementary 

Volusia County Public Schools 

eklight@volusia.k12.fl.us 

 

 

 

 

Denise Mills 

Jewel Song from Faust 

Music Teacher 

Lake Whitney Elementary 

Orange County Public Schools 

Denise.mills@ocps.net 
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Ani Silva 

Malaguena from Andalucia Suite 

Music Teacher 

KOA Elementary 

Osceola County School District 

anielka.silva@osceolaschools.net 

Craig Uppercue 

Parade of the Ewoks from  

Star Wars Episode VI 

Freedom Elementary 

Volusia County School District 

cbupperc@volusia.k12.fl.us 

 



MEET OUR ARTISTIC TEAM 

 

The Orlando Philharmonic Orchestra works with several amazing local artists to bring classical 

music to life for our local students! Your students will see the artistic team on stage, performing 

vocal solos, dance features, and helping your students navigate the world of classical music! 

 

 

 

 

 

 

 

Christopher Confessore  

Conductor 
Fun facts: Chris's favorite composers are 

Ludwig van Beethoven and John Williams. 

His favorite drink is coffee 

His favorite football team is the Miami Dolphins 

His wife Bethany plays violin in the Orlando 

Philharmonic Orchestra 

He is a native Floridian 

Candace Neal 

Narrator 

(Select Dates) 
Fun facts: Candace is a professional actress and 

singer/songwriter. She has an album on iTunes, a 

cute baby boy and loves queso!  

 

 

Timothy Pappas 

Narrator 

(Select Dates) 
Fun facts: Timothy is a professional actor and voiceover 

artist who is especially good at impersonating characters 

like Mickey Mouse! 
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MEET THE ORLANDO PHILHARMONIC ORCHESTRA 

 

The Orlando Philharmonic is the premiere professional orchestra of Central Florida.  We care 

about inspiring, healing, and educating people of all ages through the transformative power of 

live music. Following in the footsteps of our predecessor, the Florida Symphony Orchestra, the 

Orlando Philharmonic has performed Young People’s Concerts annually since our very beginning 

– over 52 years! Since becoming the Orlando Philharmonic Orchestra, our Young People’s 

Concerts have served over 1 million students in Central Florida.  

We offer a full range of programming for families and students. From free outdoor concerts to 

our Symphony Storytime Series for young families and much more, we attract listeners of all 

ages and communities. We hope that you’ll join us for a free Family Concert, sponsored by Dr. 

Phillips Charities on Nov. 9, 2019, at 3 p.m. at Seneff Plaza at Dr. Phillips Center for the 

Performing Arts. Please visit www.orlandophil.org to link to our social media to receive news 

and special updates. 

Also among our Season offerings is our FAIRWINDS Classics Series and Pops Series at Bob Carr 

Theater, as well as the Focus Series at The Plaza Live. Featuring Music Director Eric Jacobsen, 

our new Inside the Score program will take a deep dive into Hector Berlioz’s Symphonie 

Fantastique. Specially discounted tickets are available to teachers and students throughout the 

year. With approximately 150 performances annually, we share music with approximately 

125,000 listeners and we hope that you’ll be one of them! 

 

USING THIS TEACHER GUIDE 

 

To access this packet, you may also go to www.orlandophil.org/ed-resources. Please respect 

that all materials in this guide are for educational use only. Materials for classroom use include: 

lesson experience pages, screen projections, manipulatives, and more. If you have questions 

regarding lesson plans, please contact the teacher who wrote that lesson.  Please see page 3 for 

teacher/writer contact information. For other inquiries contact the Orlando Philharmonic 

Orchestra Education and Community Engagement Manager at Education@orlandophil.org.  

 

PROFESSIONAL DEVELOPMENT FOR TEACHERS 

 

We hope you’ll join your colleagues in Orange, Osceola or Volusia County to get more ideas 

about using the lessons from this Teacher Guide. This interactive session will have you singing, 

moving, listening, playing instruments… and having fun while preparing to get your students 

ready for a life-changing experience at the 2019 Young People’s Concert. Be on the lookout for 

information from your District Music/Arts Leader.   
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INCLUDING YOUR CLASSROOM TEACHERS 

 

Prior to attending the concert, consider playing short excerpts of the concert music during 

school-wide morning announcements or as “welcome music” as children enter the building each 

morning.  Continue playing this music, on a less concentrated schedule following the concert.  

Make the playlist available for teachers to use in their classrooms.  We encourage everyone to 

listen to the music multiple times prior to the concert.  Multiple listens will make the music itself 

an “old friend.”  Here’s why that matters to you and your students:  

 

Students will: 

 Be more engaged in the concert because the music is now familiar.  

 Feel comfortable at the concert.  

 Be amazed at the difference between hearing a recording and attending a live 

performance. For many professional musicians, the power of live music is what inspired 

them to make music a part of their lives.  

 Help classroom teachers discover and use ways to integrate the Teacher Guide 

information into their classroom curricula; mine the suggested integration strategies 

embedded in the lesson pages.  Make up your own! 

 

Not already classical music fans?  Here are some concert tips: 

 The music is over when the conductor puts his hands down.  That’s a signal that it’s time 

for applause.  Show your appreciation through your applause. 

 Talking or too much wiggling during the music distracts other listeners (opportunities for 

active engagement will be provided throughout the concert.) 

 Try not to enter or leave the theatre while the music is playing.   

 Sit back and enjoy the program! 

 

SAYING THANK YOU  

The Orlando Philharmonic loves to receive thank-you notes from you and your students!    

Thank you’s come in many forms:  write about your favorite music from the YPC and why you 

liked it, draw a picture of your favorite part of the program; write a message, etc.  Send all thank 

you notes to the address listed below OR to your District Coordinator of Music/Arts.   

Not sure what to write? Have students think of the following questions: 

 What was your favorite piece and why? 

 What did you learn about the orchestra? 

 What did you learn about music? 

 How is attending an orchestra concert different from listening to a recording? 

 

In addition, we know that the people and corporations that sponsor the YPC love to receive 

messages from teachers and students. Thank you messages let donors and sponsors know that 

you and your students value the YPC experience. THANK YOU for considering saying thanks.  

Please send your messages to the OPO for distribution.  

Note: On “thank you’s,” include student’s first name and grade level. These notes will be shared 

with sponsors and other funders as well as with the Orlando Philharmonic musicians and 

patrons. 
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Send your thank you’s to your District MUSIC/ARTS Leader or directly to the OPO:   

 

Orlando Philharmonic Offices 

Orlando Philharmonic Orchestra 

Attn: Young People’s Concerts 

425 North Bumby Avenue 

Orlando, FL 32803 

 

 

TEACHER SURVEY: YPC PROGRAM FEEDBACK 

 

We love to hear from you!  After your YPC experience, please complete the teacher survey. This 

information will help us to continue to improve this program.  

 

 

HOW TO BE THE BEST AUDIENCE YOU CAN BE! 

In addition to introducing your students to music, attending the Young People’s Concert teaches 

students how to be a receptive cultural audience. Take time to tell your students that 

appreciation is shown in a different way when attending a symphony concert. Teach your 

students that the best way to show appreciation is by clapping because it leaves their ears free 

to enjoy the music. We encourage you to use this Guidebook as intended to make sure your 

students are as prepared as possible before attending for the following reasons: Your students 

will learn more at the concert. Classical music is often complex; most musicians can listen to 

the same piece several times and hear something different! Your students will be amazed at the 

difference between hearing a recording and attending a live performance. For many professional 

musicians, the power of live music inspired them to make music a part of their life. We want 

your students to feel comfortable at the concert. By listening to the music beforehand, they 

often have a better idea when it ends and are therefore less likely to clap early. Listen carefully, 

and wait until the end of each piece to clap and show your appreciation, unless the conductor or 

narrator instructs you to do so during the music. 

 

BE A PART OF THE PERFORMANCE! 

Star Spangled Banner Information 

 

Each school can have up to two students (one boy and one girl) onstage to sing the Star- 

Spangled Banner (SSB). As soon as you arrive, a chaperone from your school will escort your 

singers backstage (at the Bob Carr, the backstage door is on the left as you look at the stage). 

Administration members from the Orlando Philharmonic will give the accompanying adults the 

student certificates before the concert begins to ensure they go home safely.  Star-Spangled 

Banner singers will file onto the stage and the audience will stand up and sing along. Watch the 

conductor to know when to start singing and when to stop. After the SSB, the singers will exit to 

the left side of the stage and the school chaperone will escort the singers back to their seats.     
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Violin 

The violin is the smallest of all the 

strings and has the highest pitch. 

A violinist uses a bow to play the 

violin. The bow is a wooden stick 

with hair from a horse’s tail tied 

from end to end. 

 

Viola      

The viola appears very 

similar to the violin, 

however, this instrument 

is a little larger than the 

violin and makes slightly 

lower sounds. 

 

Cello 

The cello is even bigger than the 

violin and the viola. It has a 

beautiful, mellow sound. The cello 

must rest on the floor because it is 

too big to be held like the violin 

and the viola. The instrument rests 

on a pin called an endpin on the 

floor and the cellist holds it 

between their knees to play. A cello 

is about 50 inches long including 

the neck.  

Is this about as tall as you? 

 

Double Bass 

The bass is the biggest 

instrument in the string 

section. It’s about as tall 

as a man–around 6ft 

tall. It also plays the 

widest assortment of 

music from classical to 

Broadway to jazz. In 

pictures it may look the 

same size as the cello, 

but it’s really about 1 ½ 

to 2 times taller.  

Strin
g 
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MEET THE 

STRING FAMILY 

 

 

The violin, viola, cello, and double bass make up the string family. In 

most orchestras, the strings are the biggest section. String 

instruments look very much alike, except in varying sizes. These 

instruments are made of wood and each instrument has four strings 

stretched across it. You play them by drawing a bow across or 

sometimes by plucking. Which stringed instrument do you think plays 

the highest notes, the middle notes, the low notes, and the lowest 

notes?  The bigger the instrument, the lower the pitch. 

In order to create 

sound, all members of 

the string family use a 

bow. The bow is used 

by pulling it across the 

strings, which makes 

the strings vibrate, 

creating the sound.  

This is called arco.  

Performers can also 

pluck the strings. This 

is called pizzicato. As 

an alternative to using a 

bow, the performer 

uses their finger to 

pluck the string, which 

creates a different 

sound than the bow. 

The left hand can still 

shift up and down the 

finger board to alter 

the pitch while the 

right hand plucks the 

string 

 

PLAYING A  

STRING 

INSTRUMENT 

  

  

Strin
g 
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In order to create 

sound, all members of 

the string family use a 

bow. The bow is used 

by pulling it across the 

strings, which makes 

the strings vibrate, 

creating the sound.  

This is called arco.  

Performers can also 

pluck the strings. This 

is called pizzicato. As 

an alternative to using a 

bow, the performer 

uses their finger to 

pluck the string, which 

creates a different 

sound than the bow. 

The left hand can still 

shift up and down the 

finger board to alter 

the pitch while the 

right hand plucks the 

string 

 

PLAYING A  

STRING 

INSTRUMENT 

Instrument Design:  Resonating Box 
All four instruments in this family are comprised of 

rounded wooden bodies, long wooden necks, strings 
across the front and four tuning pegs.  Their bodies 

are made of numerous pieces of wood that are glued 
together. The inside of the instrument is empty; this 
creates a resonating box or an amplifier for the 

strings. (An amplifier is something that helps make 
sounds louder.)  
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Flute 

The flute is no longer made of wood, but is still in 

the woodwind family even though it is made of 

metal. It produces very bright and joyful notes. 

 

 

 

 

Oboe     

The oboe looks very similar to the clarinet 

except for the fact that it has a double reed. 

The oboe is widely used in classical or 

symphonic compositions. 

 

Clarinet 

The clarinet is a single reed instrument. It plays a 

wide range of music from classical to jazz. It also 

has a very wide range of notes that can be played. 

Bassoon  

The bassoon is a double reed instrument. Because  

of its size, it plays very low notes and is often the  

backbone of the orchestra. 

 

 

 

.  

Saxophone 

The saxophone is a 

woodwind instrument that 

is not often found in 

Symphony Orchestras but 

is sometimes used for 

specific musical works. At 

other times it is used as a 

jazz instrument, or played 

in military bands or school 

bands. Usually, 

saxophones are made of 

brass and are played with a 

single-reed mouthpiece.  
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MEET THE 

WOODWIND 

FAMILY  

 

  

  

 

The woodwind family is made up of the flute, oboe, clarinet, bassoon 

and saxophone. Just like the name, woodwind instruments were 

originally made from wood.  While many still are made of wood, some 

are now made of other materials, like metal, silver, gold and even 

plastic. Like all other instrument families, the woodwind family is 

grouped primarily by how they make sound. 

Flutes 

Have you ever blown air 

across the top of a 

bottle? When someone 

plays the flute, it’s 

fundamentally the same 

idea. 

 

Single Reed 

Instruments 

Single reed instruments 

are comprised of the 

clarinet and the 

saxophone. These 

instruments operate a 

single reed, which is 

aligned with a mouthpiece 

by a round metal part 

called a ligature.  When air 

is blown properly it travels 

(1) on top of the reed, then 

(2) underneath the reed. 

This back‐and‐forth 

movement of the reed 

causes air to vibrate within 

the mouthpiece which 

produces the sound. 
 

Double Reed 

Instruments 

Double reed instruments 

consist of the oboe, and 

the bassoon. These 

instruments all use two 

reeds that vibrate against 

each other in order to 

create sound. In fact, it is 

possible to remove the 

double reed from the 

instrument and play it on 

its own!  

 

 

 

PLAYING A  

WOODWIND 

INSTRUMENT 

Instrument Design:  Key and Tone Holes 
Woodwind instruments use metal keys to open and 

close various tone holes, which allow the player to 

change the pitch of their instrument by changing the 

length of the vibrating air column.  Because there are 

so many holes to cover, a key system can be very 

complicated; if you ever get a chance, take an up-

close look at woodwind keys for yourself! 
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Trumpet/Cornet      

 

The trumpet plays 

high brassy notes. 

It is probably the 

best known of a 

group of similar instruments including the cornet.  

The trumpet has a “bright” sound, well suited to 

military and ceremonial roles. An optional mute can 

make the trumpet sound completely different.  If it 

were unwound and stretched out a trumpet would 

be over 4 feet long. Notice the “bell shape” at the 

end of the trumpet where the sound comes out. 

Most brass quintets include two trumpet players. 

 

Trombone 

The trombone is different from other brass 

instruments because it has no valves. Instead, it 

has a slide which is pulled in and out to change the 

length of the instrument and therefore change the 

notes. The deep sounds a trombone makes can be 

played loudly or softly 

 

French Horn      

Today’s French 

Horn is a little 

different from other 

valved instruments. 

It has rotary valves 

that let air into 

different lengths of 

tube by being 

twisted sideways 

when the player presses the keys. The French Horn 

is often played with the right hand inside the bell. 

If the horn were uncurled it would be about 15 

feet long!  Sometimes people describe the sound 

of a French Horn as “velvet” - smooth, soft and 

lush. 

 

Tuba 

The tuba is the lowest instrument 

in the whole brass section with a 

deep, foghorn-like sound. It is 

used frequently in marches and 

other compositions where it is 

important to have a strong beat. 

If the tuba were uncurled it would 

be about sixteen feet long!  

 

.  
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MEET THE 

BRASS FAMILY 

 

 

Regardless of their name, brass instruments are not consistently 

made of the metal called brass; in fact, they are frequently made of a 

mixture of various metals, or even non-metallic materials, like wood 

or animal horn. So why do we call them all brass?  The brass family, 

like every other instrument family, is grouped largely by how they 

create sound. 

If you have ever 

attempted to blow 

through a paper 

towel roll, you 

understand that only 

blowing won’t get 

you a lot more than 

the sound of air 

passing through the 

tube. Brass 

instruments are the 

same; it takes more 

than air to get them 

to create their 

magnificent, 

harmonious sounds. 

 

So what’s the secret? 

Buzzing. Not like a 

bee, but the sort you 

can do with your lips 

(which some people 

call a “raspberry”). 

This buzzing 

generates a vibration 

in the air that creates 

sound and gives 

brass instruments 

their unique 

personality. 

 

Yes, believe it or not, 

expert brass 

performers make 

their livelihood in 

part by buzzing their 

lips very well. So give 

it a shot; buzzing 

your lips might seem 

a bit silly, but it’s the 

single method used 

to produce sound on 

a brass instrument. 

PLAYING  

A BRASS 

INSTRUMENT 

  

  

Instrument Design:  Valves 
Brass instruments without valves can only play a 

limited number of pitches or notes.  Valves allow 

brass players to change the length of the 

instrument they are playing by rerouting the air 

through different tubes. The invention of valves 

allowed brass players to play many more notes 

than were previously possible. 
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Cymbals 

Some instruments, 

such as cymbals 

and triangles, have 

indefinite pitch. 

That is, you can tell 

if the tone is high 

or low, but it’s hard to tell which note of the scale is 

sounding. Cymbals make a sound that gives one a 

thrill—a big clash at an important part of the 

musical score.  

 

Snare Drum 

The snare drum is a 

descendant of the 

military side drum. It 

has two skins.  The 

lower skin has a 

metal or wire strung 

across it (called the snare) so that when the upper 

skin is struck, the wire vibrates to give the 

characteristic rattling sound. The snare drum is 

primarily used for rolls in a classical setting or for 

adding accents to music. 

 

 

 

Timpani 

Timpani were the 

first drums to be 

used in the orchestra 

over 300 years ago. 

They are constructed 

of a large copper 

bowl with a drumhead made of calfskin or 

plastic stretched across the top. When struck 

with felt-tipped wooden sticks, or mallets, 

timpani produce a specific pitch that is 

determined by the drum's size.  

 

Xylophone 

The xylophone is 

a tuned 

instrument made 

of hardwood 

bars in 

graduated 

lengths set 

horizontally on a metal frame. With the larger, 

lower-sounding bars on the left, the notes of 

the xylophone are laid out much like 

a piano keyboard. Striking the bars with hard 

mallets produces a bright, sharp sound. 

  

 

.  

. 

P
E
R

C
U

SSIO
N

 

F
A

M
IL

Y
 

 

MEET THE 

PERCUSSION 

FAMILY  

 

 

Next to the human voice, percussion instruments are generally 

thought to be the oldest musical instruments. Practically all early 

societies used percussion instruments in a number of ways. These 

types of instruments can be seen everywhere, from a symphony 

orchestra, to a rock band, to a Native American ritual - Percussion 

instruments are amazingly diverse! 

 

Percussion instruments are 

grouped into several 

categories based on how 

they vibrate. The three 

main categories are 

idiophones, 

membranophones and 

chordophones. 

 

Idiophones The back-and-

forth shaking of the 

instrument body creates its 

sound. Idiophones consist 

of instruments like 

woodblocks, and 

xylophones. 

 

Membranophones are 

instruments that include a 

skin (also called a 

membrane) that vibrates to 

create sound. This group 

contains nearly all kinds of 

drums. 

 

Chordophones are 

instruments that produce 

sound through the vibration 

of a string. And while the 

string family (violins, violas, 

cellos and basses) are 

clearly chordophones, there 

are a small number of 

percussion instruments that 

meet the criteria as well – 

the piano being the most 

well-known. 

PLAYING  

A PERCUSSION 

INSTRUMENT 

  

  

Instrument Design:  Strike, Shake, Scrape 
Just about anything you can imagine that is struck, 

scraped, or shaken belongs to the percussion family! 

Percussion instruments are made of many different 

materials, such as wood, plastic, or metal, and 

they come in all shapes and sizes. 
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https://www.mydso.com/dso-kids/learn-and-listen/instruments/cymbals
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https://www.mydso.com/dso-kids/learn-and-listen/instruments/snare-drum
https://www.mydso.com/dso-kids/learn-and-listen/instruments/snare-drum
https://www.mydso.com/dso-kids/learn-and-listen/instruments/timpani
https://www.mydso.com/dso-kids/learn-and-listen/instruments/timpani
https://www.mydso.com/dso-kids/learn-and-listen/instruments/xylophone
https://www.mydso.com/dso-kids/learn-and-listen/instruments/xylophone
https://www.mydso.com/dso-kids/learn-and-listen/instruments/xylophone
https://www.youtube.com/watch?v=tJBB7c8bFZA
https://www.youtube.com/watch?v=TLAx3lgi49I
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The Machine – Lesson 1 - That’s So Extra!    

    
AUTHOR: Katie Grace Miller     COMPOSER: Jennifer Higdon 

OBJECTIVES:  Create a composition based off of the inspiration of “The Machine” using ostinatos. 

 Use the textures and timbres of different instruments to create an ensemble. 

 Play rhythms on various classroom instruments as an ensemble. 

 Compare and contrast the compositional works of 2 different composers. 

 
TEACHING 

PROCESS: 

 Preset groups of instruments for your class for small groups of 4 or if you have double classes, do 

groups of 8 and have 2 students on the same instrument. 

 Familiarize students with the story about Mozart’s piece when King Franz Joseph II told Mozart that 

there were “too many notes” in his piece and as the story goes, Mozart told him “There are just as 

many notes, Majesty, as are required. Neither more nor less.”  

 This is the YouTube link to hear the piece that Franz Joseph heard.  Play the first 30 seconds to 

your students and ask them if they thought there were too many notes?  Perhaps discuss with their 

shoulder partner. https://www.youtube.com/watch?v=KpXVy4qsMOA - Mozart’s Die Entfuhrung aus 

dem Serail  

 You can also play the Tchaikovsky Polonaise piece from our orchestra concert and see if they agree 

that too many notes is a bad thing or a good thing.  This would be a great comparison between 

composers. 

 Use the 8 beat ostinato visual and explain to students that they need to choose one ostinato as 

their theme and play it on one of their instruments.   

 As a group, they are to come up with other ostinatos to go along with the theme.  They must 

choose what tempo they will play it at and remind them that even when there are many notes, the 

instruments still take turns on playing.  They don’t have to play the whole time. 

 Each group should also receive a “Secret Focus” card.  You can use these with your students. 

Guide them on what you would like for them to represent.  Copy as many as you need, there are 4 

options. 

o Make your composition sound “noisy” as opposed to musical. 

o Use only quarter notes, quarter rests and pairs of eighth notes in your rhythms. 

o Your group can only use one set of sixteenth notes.  Everything else should be long notes 

(half notes and whole notes.) 

o Make yours as musically pleasing as you can! Really focus on how the notes blend together. 

 My third graders do not know sets of sixteenth notes so there is a separate set of “Secret Focus” 

cards for them. 

o Play very few notes . . . use a lot of rests! 

o Play as many notes as you can! NO RESTS! 

o Make yours as musically pleasing as you can! Really focus on how the notes blend together. 

o Use only quarter notes and pairs of eighth notes in your rhythms. 

 Give students time to work on their “Extra” composition and go around and check in with groups 

especially with their “Secret Focus” card and make sure they are understanding what they are 

representing. 

 Have groups perform theirs for the class. If you would like, have students fill out an exit slip on 

their opinion of all the different group composition focuses. 

 

 MATERIALS:  Recording of Jennifer Higdon’s The Machine 

 “Secret Focus” Group Cards 

 Various classroom instruments 

 8 beat ostinato visual 
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ADDITIONAL 
MATERIAL: 

 
EXIT SLIPS: 

3rd GRADE: 

The Machine – Lesson 1 - That’s So Extra!    

    
AUTHOR: Katie Grace Miller     COMPOSER: Jennifer Higdon 

 

 

 

ADDITIONAL 

MATERIAL: 
 
EXIT SLIPS: 

4th-5th GRADE: 
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ADDITIONAL
MATERIAL: 

 
SECRET 

FOCUS 
CARDS  

4-5TH GRADE 

The Machine – Lesson 1 - That’s So Extra!   

     AUTHOR: Katie Grace Miller     COMPOSER: Jennifer Higdon 

                      

 

 

ADDITIONAL

MATERIAL: 
 

SECRET 
FOCUS 

CARDS 
3RD GRADE 

 

                       

 

 

VOCABULARY: 

 
 Ostinato 

 Texture      

 Timbre        

 Composition 

 

 
STANDARDS: 

 

 MU.5.O.3.1 ; MU.5.C.1.1 

 MU.4.O.3.1 ; MU.4.C.1.2 

 MU.3.O.3.1 ; MU.3.S.2.1 
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The Machine – Lesson 2 - Movement!      

    AUTHOR: Katie Grace Miller     COMPOSER: Jennifer Higdon 

OBJECTIVES:  Create movement that responds to the steady beat. 

 Work together as a team to create movement that blends together. 

 

 TEACHING 

PROCESS: 

 Jennifer Higdon is quoted as saying that the piece The Machine was an “Encore tribute to 

composers like Mozart and Tchaikovsky, who seemed to be able to write so many notes and so 

much music that it seems like they were machines.” 

 Remind students of machines that have continuous moving parts.  An option would be to show 

them a short video of a machine that has numerous moving parts.  Brainstorm with students how 

they could show a machine movement that goes to a steady beat. 

 Choose 4 of those moves that were brainstormed and ask students how we could connect them 

together to create a type of machine.  Demonstrate this to the class with student volunteers. 

 Have students break into small groups of 3 or 4.  Have them come up with their own machine 

steady beat movement and ask them to figure out how to connect it to the rest of the team’s 

movements.  Let students know their movement will happen in 8 beat phrases. 

 Students will layer their “machine movement” in every 8 beats while the music is playing and 

connect to create their machine. 

 When the machine movement has all movers in, the first mover will change their movement and 

continue with the new movement and then after 8 beats, the next mover will change, until all 

movers have changed.  When the movement comes back around, the student will change again. 

 In the one minute clip, the 8 beat phrases happens 16x.  At the very end, there is only 7 beats so 

I just tell them to keep the movement going at the end. 

MATERIALS:  Recording of Jennifer Higdon’s The Machine 

 YouTube video links 

VOCABULARY: 

 
 Encore 

 Machine 

 Continuous 

 

 

STANDARDS: 

 

 MU.5.O.3.1 ; MU.5.C.1.1 

 MU.4.O.3.1 ; MU.4.C.1.2 

 MU.3.O.3.1 ; MU.3.S.2.1 
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The Huntresses – Lesson 1 - Movement      

      AUTHOR: Katie Grace Miller     COMPOSER: Leo Delibes 

OBJECTIVES:  Understand the use of a hunting horn in connection to hunts and today’s French horn. 

 Students will respond to the form of a piece of classical music through movement. 

 

 TEACHING 

PROCESS: 

 Explain to students what a hunt is and how they would use the hunting horn (the ancestor of the 

French Horn) to call the hunt to begin.  

  The ballet Sylvia is the first ballet on record that had a very strong female character.  This is how 

Sylvia is introduced in the ballet and she is just coming back from a hunt with her cohorts.  Feel 

free to show this clip below starting at 5:00 and ending at 8:28 or just showing a part of it to 

show the choreography with the bows.  This is what inspired our movement for today. 

https://www.youtube.com/watch?v=raMM4nM5dxo  

 We will use our pool noodles (or scarves) to show the different sections of the piece.  The form 

of this piece is as follows: 

A      B   interlude    A      C      D      A      Coda 

 Each section will have its own set of movements described below: 

o A section -  Students will lunge with one foot while pretending to pull back the arrow in 

the bow and then bring their feet together and pretend the arrow has been released.  

Each step will be 2 beats long. 

o B section – Students will stand still and take one side of the pool noodle and tap two 

times on the floor and then do a third tap to launch the pool noodle over their heads to 

the other side and repeat the 2 taps on the other side then launch again.  Use the words, 

TAP, TAP, O-VER, while doing a tap on the O of over. 

o Interlude – Horn Calls – students will hold up the pool noodle to their ear to listen for 

the French horn do its call. 

o C section – Hold both sides of pool noodle in front of you creating a half circle form.  

I’m going to tell students that this their dancing partner and that they will move around 

the room with their “partner” while following the song’s tempo and patterns.  You could 

also tell students that these are their motorcycle handlebars and they are driving to the 

next hunt in a neighboring forest.  FYI the horn calls make an appearance again in the C 

section so feel free to bring back the pool noodles to your ear when you hear them. 

o D section – Students will hold the pool noodle in the middle with two hands and hold it 

out at a diagonal angle and then the other way to form an X shape.  I call these Battle X’s.  

They will form a battle X in 2 beats and then take 2 steps in any direction (making sure 

they are not running into anyone or anything of course) and continue this pattern until it 

goes back to the A section. 

o CODA – Students will put one hand behind their back and do improvisational sword 

techniques during the Coda.  During this section I tell students that they must stay 

standing and they must keep their hand on the pool noodle at all times.  You can adjust 

these parameters as you see fit. 

 Be prepared to pantomime these movements with students first before putting the pool noodles 

or scarves in their hands.  I love to pantomime all the way to the D section first with the music so 

that they hear it more than one time and just leave the other A section and the CODA for when 

they have the prop. 

 If you don’t have enough time for that just do a quick pantomime in personal space for each 

movement without the music and then perform with the manipulative. 

 

 MATERIALS:  Youtube video - https://www.youtube.com/watch?v=raMM4nM5dxo  

 Pool noodles or scarves 

 VOCABULARY: 

 
 French horn 

 Brass Family    

 

 

STANDARDS: 

 

 MU.5.C.1.1 

 MU.4.C.1.2 

MU.3.S.2.1 
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The Huntresses – Lesson 2 - Compound Conductors   

         AUTHOR: Katie Grace Miller     COMPOSER: Leo Delibes 

OBJECTIVES:  Students will respond and identify a song in 6/8 meter. 

 Students will conduct to a piece of music in a compound meter 

 
TEACHING 

PROCESS: 

 Discuss the idea with your students that when the eighth note gets the beat, notes are grouped 

differently than if the quarter note gets the beat.  I’m not going to go into many mechanics of it 

because for most of my kids it is too advanced.  Use your normal building blocks and then 

compare them to the building blocks you will use today. 

 Then talk about what the conducting pattern is for 6/8 meter. Explain to students that each 

rhythmic building block should fit into the first beat (hand going out) and then another building 

block fits into the second beat (hand going up). 

 Display the compound rhythmic building block visual and practice saying all of them. Then either 

as a class or in small groups, ask students to create patterns of building blocks for their 

conducting pattern.  Try some ideas out as a class.  Once everyone has the hang of it, move onto 

making their own patterns in small groups. 

 Pass out compound building block patterns into small groups or use the SMART notebook file to 

create them as a class for each section. 

 Then have them conduct with their “Batons” and for each section say their rhythmic building 

block ostinato as the song plays to stay on the steady beat.   

 When the horn interlude happens in between the B and A section and there is also one in the C 

section.  During these, have students stop conducting since it takes it out of tempo and it also 

gives them time to rest.  Then bring them back in to the steady beat. 

MATERIALS:  Recording of “The Huntresses” from the ballet Sylvia 

 Kids Batons or chopsticks, or rhythm sticks 

 Compound rhythmic building blocks visuals 

 Compound building block pattern cards 

 Compound Conductor Graph (for individual use 

ADDITIONAL 
MATERIALS: 
 
COMPOUND 
CONDUCTOR 
GRAPH: 
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ADDITIONAL 

MATERIALS: 

 

COMPOUND 

CONDUCTOR 

CARDS: 

 

The Huntresses – Lesson 2 - Compound Conductors   

         AUTHOR: Katie Grace Miller     COMPOSER: Leo Delibes 
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ADDITIONAL 

MATERIALS: 

 

COMPOUND 

CONDUCTOR 

CARDS: 

 

The Huntresses – Lesson 2 - Compound Conductors   

         AUTHOR: Katie Grace Miller     COMPOSER: Leo Delibes 

 

VOCABULARY: 

 
 Compound                     

 6/8 meter 

 Conduct  

 

 

STANDARDS: 

  

 MU.5.O.3.1 ; MU.5.C.1.1 

 MU.4.O.3.1 ; MU.4.C.1.2 

 MU.3.O.3.1 ; MU.3.S.2.1 
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Victory Symphony – Finale – Lesson 1       

     
AUTHOR: Lisa Hewitt     COMPOSER: Ludwig van Beethoven 

OBJECTIVES:  Identify elements of music in a piece of music. 

 Define fanfare. 

 Develop listening strategies and describe, using correct music    vocabulary, what is heard in a 

specific work. 

 Examine the contributions of musicians for a specific historical period. 

 

 TEACHING 

PROCESS: 

 Introduce the Fanfare Composition Planning Sheet (use a doc camera/SMART board or hard 

copies for each group) going over the definition of fanfare 

o Ask students if they recall ever hearing a fanfare; allow time for sharing as needed 

o Discuss briefly how this might sound using the elements of music as the basis for 

discussion 

 Small group work:  (5 minutes to discuss and make choices) 

o using the planning sheet, students will discuss and plan a fanfare 

o remind them they will justify their choices based on the definition of fanfare 

o if they would like to write in other responses in the boxes, allow them their creative 

moment 

o share group responses with the class 

o after each response, ask the class if it followed the definition of fanfare 

 Listen to the Beethoven piece 

o Let the class know that many composers have written fanfares including one of the 

most famous ones, Beethoven 

o Direct the students to the planning sheet as a listening tool to describe Beethoven’s 

choices to be ready to discuss when the piece is over 

o Once finished, have the small groups discuss Beethoven’s choices and compare to what 

they did 

 Introduce Beethoven using the details provided in the YPC packet 

 Discuss Beethoven’s influence on musical works and practices of his time and beyond 

 Lesson extensions:  compare this piece to the Tchaikovsky Polonaise from this concert; go to 

Beethoven Lesson 2; play other fanfares for comparison including but not limited to Hail to the 

Chief, Fanfare for the Common Man by Aaron Copland 

VOCABULARY:  Fanfare 

 Elements of music 

 Tempo 

 Dynamics 

 Mood 

 Timbre 

 

 

MATERIALS:  Recording (audio or video) 

 Fanfare Composition Planning Sheet 
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Victory Symphony – Finale – Lesson 1       

     AUTHOR: Lisa Hewitt     COMPOSER: Ludwig van Beethoven 

ADDITIONAL

MATERIALS: 

 

FANFARE 

COMPOSITION 

PLANNING 

SHEET 

 

 

 

 

STANDARDS:  MU.5.H.2.1 ; MU.5.O.1.1  

 MU.4.O.1.1 ; MU.4.C.1.2 ; MU.4.H.1.2 

 MU.3.O.1.1 ; MU.3.O.3.1 ; MU.3.C.1.1  

NOTES:  This lesson pairs well with the Tchaikovsky Polonaise.   
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Victory Symphony – Finale – Lesson 2       

     AUTHOR: Lisa Hewitt     COMPOSER: Ludwig van Beethoven 

OBJECTIVES:  Identify elements of music in a piece of music. 

 Define fanfare. 

 Develop listening strategies and describe, using correct music vocabulary, what is heard in a 

specific work. 

 Examine the contributions of musicians for a specific historical period. 

 Rearrange rhythmic patterns to generate new phrases. 

 

 TEACHING 

PROCESS: 
 Introduce Beethoven using the details provided in the YPC packet 

 Discuss Beethoven’s influence on musical works and practices of his time and beyond 

 Introduce the Fanfare Rhythmic Building Blocks Sheet (use a doc camera/SMART board or hard 

copies for each group) going over the definition of fanfare 

o Ask students if they recall ever hearing a fanfare or when they think a fanfare would be 

used; allow time for sharing as needed (include kings entering a room, Hail to the Chief, 

grand opening…) 

o Discuss briefly how this might sound using the elements of music as the basis for 

discussion 

 Listen to the Beethoven piece 

o Let the class know that many composers have written fanfares including one of the 

most famous ones, Beethoven 

o Direct the students to listen with the elements of music in mind to describe 

Beethoven’s choices and be ready to discuss 

o After listening to the piece, discuss  their reactions and how this piece is a fanfare 

o Ask class what are important elements for a fanfare (display these for the students to 

use in their creations) 

 Directions for Small group work  

o Students will create a 16-beat fanfare using Keetman’s Rhythmic Building Blocks (RBB) 

(provided in packet) 

o Introduce/review the RBB; groups may use cards with the RBB on them or a sheet of 

paper to write their compositions 

o Groups will select 8 cards and put them in the order of their choice 

 Cards can be repeated 

 Lyrics can be added 

 Musical elements must be part of their performance 

o After pattern has been decided, groups practice performing together in preparation for 

class presentations 

o Remind groups to included choices for tempo, dynamics, and mood  

o After practicing rhythms, groups decide what timbre matches their patterns 

 Provide options for student choice based on your situation for performance: 

movement/props, body percussion, unpitched percussion, recorders, pitched 

percussion 

o Groups check in with teacher before adding instruments/props to show their 

purposeful planning 

o Groups practice their fanfares to perform for the class  

o Groups perform 
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Victory Symphony – Finale – Lesson 2       

     AUTHOR: Lisa Hewitt     COMPOSER: Ludwig van Beethoven 

MATERIALS: 

 

RHYTHMIC 

BUILDING 

BLOCKS  

 

 

 

 

30 



 

  

Victory Symphony – Finale – Lesson 2       

     AUTHOR: Lisa Hewitt     COMPOSER: Ludwig van Beethoven 

MATERIALS: 

 

RHYTHMIC 

BUILDING 

BLOCKS 

COMPOSITION 
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NOTES:  Pro-tip: It helps to keep students on task by using a timer with specific goals.  

o Example: you have 3 minutes to have your 8 cards selected. Set timer, then check in. 

When timer goes off, ask them to give you a thumbs up if they are ready to move to the 

next goal. If most are, move on to practice pattern together and let the ones who aren’t 

know they are losing their practice time on their pattern. 3 minutes later, check in again. 

This helps students learn to compromise and negotiate to meet the time deadline.  

 

Victory Symphony – Finale – Lesson 2       

     AUTHOR: Lisa Hewitt     COMPOSER: Ludwig van Beethoven 

VOCABULARY:   Timbre 

 Melody 

 Rhythm 

 Compose 

 

 Fanfare     

 Elements of Music 

 Tempo 

 Dynamics 

 Mood 

 

STANDARDS:  MU.5.H.2.1 ; MU.5.O.1.2 

 MU.4.O.1.1 ; MU.4.C.1.2 ; MU.4.H.1.2 

 MU.3.O.1.1 ; MU.3.O.3.1 ; MU.3.C.1.1 ; 

 

32 



 

  

Le veau d’or from Faust – Lesson 1        

    AUTHOR: Anka Pink     COMPOSER: Charles Gounod 

OBJECTIVES:  Identify the four primary voice parts, i.e. soprano, alto, tenor, bass.  

 Identify and describe the musical form of a familiar song 

TEACHING 

PROCESS: 

 Share some facts with students before playing the song: 

o Share with S that they hear a song sung in another language, called French.  

o Share with S that the specific singing style is called Opera.  

o Share with S that Opera is like a play, but instead of speaking, everyone will be singing 

their parts! 

o A group of instrumentalists, called an orchestra, accompanies the singers. 

 Tell S that today they will identify a specific voice part, by playing a team listening game! 

 Using the materials: 

o Colored Circle Cards: 

 Using the matching colored circle cards, have S show their understanding of the 

voice parts.  

 If you don’t have access to the colored dots, assign a number to each 

voice part, and have S show the appropriate number by holding up the 

corresponding number of fingers, while closing their eyes as they listen 

to the play list. 

 Specific Playlist 

 Have a specific playlist put together featuring all four primary voice parts: 

soprano, alto, tenor, and bass.  

 Make sure that your playlist provides clear examples of each, and that 

those examples are of healthy singing. 

 Make sure you have at least 10-12 examples total so that you can 

practice with some before beginning the game. 

 After practicing through a few examples as a whole group, divide the class into 2 

even(ish) groups.  

 Allow them 1 minute to pick a group name from your choices, OR they can come up with their 

own group name (critical: if the timer runs out, you will pick the name for them. This is usually 

plenty of motivation!) 

o This is also great practice to teach life skills!   

 Sharing ideas, collaboration, listening, kind voices, etc. Be sure to prepare them 

for future small group success!  

 S must close their eyes to play the game successfully.  

 T will play an example. 

 S will hold up the appropriate card (or number using their fingers) for the voice 

part they think it is.  

 T will quickly tally correct responses for each group and write the number on 

the board.  

 T will review the correct answer to make sure S understand WHY it is the 

correct answer.  

 The team with the most points win bragging rights! 

MATERIALS:  Colored circle cards (if possible, one set per student) 

 Playlist – predetermined prior to the start of class  

o Make sure there are enough pieces to facilitate practice for the whole group session, as 

well as for the individual assessment “game”. 
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ADDITIONAL

MATERIALS: 

 

Le veau d’or from Faust – Lesson 1        

    AUTHOR: Anka Pink     COMPOSER: Charles Gounod 

 

 

 

SOPRANO 

Highest Voice  

(sings the highest notes) 

 

ALTO 

Medium High Voice 

(sings some high notes, but 

mostly middle notes) 

 

 

 

BASS 

Lowest Voice 

(usually a very low male 

voice) 

 

 

TENOR 

Medium low Voice 

(usually a high male voice) 

 

VOCABULARY: 
   Opera 

 Soprano 

 Alto 

 Tenor 

 Bass 

 

 Voice parts 

 Identify 

 Form 

 Coda 

 introduction 
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STANDARDS:  MU.5.C.1.4 ; MU.5.C.1.3  

 MU.4.C.1.4 ; MU.4.C.1.3  

 MU.3.O.3.1 ; MU.3.O.1.2  

NOTES:  Assessment: 

o Teachers should ask themselves: “Are students successfully identifying the four primary 

voice parts?”  

o It is critical that students can successfully identify the four primary voice parts, 

independently at the end of the lesson. If students are unable to do so, then it means 

they need more support with understanding the learning goal, and the teacher might 

have to reteach the content. 

 Additional Material: 

o Print the cards on cardstock (if possible), and laminate them for future use. This will 

ensure longevity.  

o I really encourage you to create a diverse playlist that is not only opera. Provide your 

students with a wide variety of listening examples that still provide healthy singing 

examples. 

 Additional, short lesson ideas: 

o Form:  

 The form of the piece is, AB-Form, with an introduction and a coda 

(introduction, verse 1, chorus, verse 2, chorus, coda) 

 Print form cards, and ask the students to listen to the piece and identify repeating 

parts.  

 Bonus points if the students identify that the introduction accompaniment is the 

accompaniment for the chorus (B section).  

 Lesson extension for Form Activity: once the students successfully identified 

the form, have them create movement to represent each of the sections, and 

have them perform it as they listen to the piece again. 

Le veau d’or from Faust – Lesson 1        

    AUTHOR: Anka Pink     COMPOSER: Charles Gounod 
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Le veau d’or from Faust – Lesson 2 - Movement    

        AUTHOR: Anka Pink     COMPOSER: Charles Gounod 

OBJECTIVES:  Identify the four primary voice parts, i.e. soprano, alto, tenor, bass.  

 Identify and describe the musical form of a familiar song 

TEACHING 

PROCESS: 

 Students should be seated in a scattered formation around the room. 

 Students should listen to the piece one time through, with their eyes closed.  

 Students need to listen to the piece and identify how many parts they hear, and how many of 

those parts might repeat leading them to identify the AB form (see the lesson extension above 

for form, using the form cards). This will lead into a great discussion about introductions and 

codas.  

MATERIALS:  Ribbons (or scarves) 

 Recording 

VOCABULARY:   Coda 

 Non-locomotor 

 Locomotor 

 

 Form 

 Introduction 

 Verse 

 Chorus 

 

STANDARDS:  MU.5.C.1.4 ; MU.5.C.1.3 

 MU.4.C.1.4 ; MU.4.C.1.3 

 MU.3.O.3.1 ; MU.3.O.1.2   

INTRO - locomotor 

 Sweep the floor - 6 beats (3 measures) 

 Whip up and down – 2 beats (1 measure) 

 Sweep the floor – 6 beats (3 measures) 

 Whip up and down – 2 beats (1 measure) 

VERSE 1 – non-locomotor 

 Move to the rhythm of the melody  (16 measures) 

o Have S show the long notes with the ribbon 

o Have S show the vocal runs and quick rhythms any way they wish  

 Paint up and down (8 measures) 

o Listen for the triangle 

 Freeze ribbon. Call to the left, then to the right (8 measures) 

CHORUS - locomotor 

 Sweep the floor – 16 beats (8 measures)- locomotor 

 Sweep the floor – 16 beats (8 measures)- locomotor 

VERSE 2 – non-locomotor 

 Move to the rhythm of the melody  (16 measures) 

o Have S show the long notes with the ribbon 

o Have S show the vocal runs and quick rhythms any way they wish  

 Paint up and down (8 measures) 

o Listen for the triangle 

 Freeze ribbon. Call to the left, then to the right (8 measures) 

CHORUS - locomotor 

 Sweep the floor – 16 beats (8 measures)- locomotor 

 Sweep the floor – 16 beats (8 measures)- locomotor 

CODA 

 Fire ribbon (wait for it…) 

 Up / down snap 
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The Jewel Song from Faust – Lesson 1       

Parachute Activity            

AUTHOR: Denise Mills     COMPOSER: Charles Gounod 

OBJECTIVES:  Describe listening skills and how they support appreciation of musical works 

 Collaborate with others to create a musical presentation and acknowledge individual 

contributions as an integral part of the whole 

 Discuss and apply listening strategies to support appreciation of musical works 

TEACHING 

PROCESS: 

 Students must use gentle movement, to match the mood of the piece. They will listen to the 

vocal line and respond to it with movement. 

 Lay out the parachute on the floor, and have students seated around it in a circle. At this point, 

students should not be touching the parachute. 

 Please note: The timing is as close as it can be, the beauty of this piece are the flourishing phrases 

and long flowing lines, they should lead the movements. 

 
A Section 

● 00-00:15 Students walk to parachute slowly, pick up parachute and wiggle on Ahh. 

● 00:15-00:32 Small washing machine (students move left to right, in spot) stop and pause. 

● 00:32-00:42 Turn and circle to the right.  

● 00:42-00:52 Turn and circle to the left.  

● 00:52-1:00 Gentle wiggle 

 

B Section 

● 1:00- 1:30 (each move is about 6-9 beats, they happen with the phrases of the music) 

● Mushroom up and down 

● Mushroom up and spin once in spot X2 

● Mushroom up and down to ground, (close on the floor, to seal the bubble)  

● 1:30-1:42 Stand up and walk away during interlude 

 

● 1:42- 1:54 Lift and hold parachute overhead, Turn and circle to the right.  

● 1:54-2:04 Lift and hold parachute overhead, Turn and circle to the left.  

● 2:04: Mushroom up and down 

● Mushroom up and spin once in spot 

 

A Section starts at 2:1s5 

Coda (follows the vocal line, by phrase) 

● Mushroom up and down 

● Mushroom up and spin once in spot 

● Mushroom up and spin once in spot 

● Mushroom up and down spin then down to ground, (close on the floor, to seal the 

bubble) 

● Stand up and walk away 
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The Jewel Song from Faust – Lesson 1       

Parachute Activity            

AUTHOR: Denise Mills     COMPOSER: Charles Gounod 

MATERIALS:  Parachute 

 Recording 

VOCABULARY:  

STANDARDS:  MU.5.C.1.1 ; MU.5.C.1.4 

 MU.4.C.1.1 ; MU.4.C.1.4 ; MU.4.O.3.1 

 MU.3.C.1.1 ; MU.3.C.1.2 ; MU3.C.1.3   

 Aria 

 Recitative  

 Bass  

 Solo 

 Trio  

 Quartet 

 Opera 

 Soprano 

 Alto 

 Tenor 

NOTES:  Lesson Extension: 

o Voice part Identification Activity: 

 Using the voice part identification pointing page, and the videos below, discuss 

the four voice parts with your students.  

 Instruct students to point to the picture of the opera singer represented on the 

page that matches the voice part they hear.  

 You can do this with individuals as an assessment or shoulder partners.  

 Try using solo voice or groups of singers to give your students a challenge 

 Tip: to save paper, make a class set of the pages and either use sheet protectors or 

laminate the pages to use year after year 

 Fabulous resource from the Royal Opera, that gives great examples of the 

different voice parts. 

 https://www.youtube.com/watch?v=hLfvkwTnJVM 

 The Jewel Song: Ah! je ris de me voir si belle (Faust - C. Gounod) Score Animation:  

https://www.youtube.com/watch?v=uEppRuzh1n0 

 Recitative and the Aria : 

https://www.youtube.com/watch?v=cYlYLU39wEM&list=PLZ9_BTNAOiNnQkVl

pF1Se_9v1iXLhUW3P&index=2&t=0s 

 Individual voice part video examples: 

 Soprano Voice: https://www.youtube.com/watch?v=dIBFtNKCceU 

 Alto Voice: https://www.youtube.com/watch?v=DYcJX-6cQbo 

 Tenor Voice: https://www.youtube.com/watch?v=L7g_8i57gu8 

 Bass Voice: https://www.youtube.com/watch?v=MFNrsWG9Z00 

 Faust Quartet: 

 https://www.youtube.com/watch?v=MoKafzhNDmE 
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The Jewel Song from Faust – Lesson 2      

AUTHOR: Denise Mills     COMPOSER: Charles Gounod 

Recit-a-what? Recitative!          

OBJECTIVES:  Understand the characteristic of opera. 

 Identify the 4 voice parts.  

 Identify how expressive elements and lyrics affect the mood or emotion of a song. 

TEACHING 

PROCESS: 

Don’t be afraid to talk about opera, the more you share this fabulous art form with your 

students, the more they will love and appreciate it! 

Take time and discuss the differences between Opera and Musical Theater, this will allow you to talk 

about the different voice parts and the roles and job of the theater. One of the differences in an Opera is 

the use of Recitatives rather than singing. Stress that everything in an opera that is written is sung, even 

the dialogue. Sing several examples for the class, sing about your day, what you had for breakfast or even 

your plans for the weekend. Find a comfortable student to have a conversation with you, but remember 

you must sing. 

 

 Divide the class into groups of 4, but no more than 6 

 Each group is given a scenario/location such as, theme park, camping, the beach or the grocery 

store 

 Once divided into groups, students will have 5 minutes to discuss the scenarios/locations they 

were given and write 4-5 complete, school appropriate sentences about those scenarios/locations 

 As soon as students complete their sentences, allow them time (approximately 5 minutes) to 

practice amongst themselves  

 Make sure to circulate to each of the groups throughout the lesson to help guide students 

through the learning process 

 Student groups will present their recitative compositions to the class 

o When student groups perform, make sure that the “audience” groups have a job, and are 

actively listening for the following: 

 Each member of the group sang the entire recitative 

 The group wrote 4-5 sentences 

 Each sentence was complete 

 Share one positive comment 

 Share one idea for improvement 

 

MATERIALS:  Ribbons (or scarves) 

 Recording 

 Whiteboard  

 Marker  

VOCABULARY:   Expressive elements 

 Recitative  

 Opera  

STANDARDS:  MU.5.C.1.4 ; MU.5.C.1.3 

 MU.4.C.1.4 ; MU.4.C.1.3 

 MU.3.O.3.1 ; MU.3.O.1.2   
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Infernal Dance of the Firebird          

AUTHOR: Kris Light     COMPOSER: Igor Stravinsky 

From the Firebird Suite – Lesson 1       

 Students will recognize, read and perform a specified rhythmic pattern as identified from The 

Firebird Suite. 

 Students will recognize and demonstrate an understanding of the expressive qualities 

(tempo/dynamics/articulations/mood) using an individualized listening map. 

 Students will create their own movement demonstrating and understanding of the expressive 

qualities. (tempo/dynamics/mood). 

 Students will evaluate and discuss characteristics of a historical musical composition 

TEACHING 

PROCESS: 

 Share the following facts with your students before reading the Firebird Story: 

o We are going to learn about a Russian Composer named Igor Stravinsky (1882-1971) (88 

years old). 

o Specifically his first International composition – a piece of music written to accompany a 

ballet called The Firebird Suite. It premiered on June 25, 1910 and became a huge 

success, the first in his career. 

o Tell students it was based on several Russian folk characters and folktales.  The music 

was composed to tell the story of the Russian Prince Ivan. 

o Read the following story here and then play the music right before reading the bold/highlighted 

part of the story included.  

o Then read the bold/highlighted part of the story and tell them that was the part of the 

story represented by the music they just heard.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

OBJECTIVES: 

The Story 

 “Once upon a time, a long time ago in a faraway kingdom, there was a prince named Ivan. One night, 

Ivan was out hunting. It was an extremely dark night and though there was no moon in the sky, millions 

of stars shone brightly enough for him to find his way. The forest was full of creatures. A soft wind 

made the trees shake and the leaves rustled against each other.  The prince went silently in search of his 

prey, and in the middle of the dark forest, he came upon a bird that he had never seen before. The 

Firebird, as it was called, had feathers of brilliant colors and eyes that were like crystals. The Firebird 

was eating golden apples from a silver tree.  The prince was amazed by this beautiful creature, and so he 

slowly, silently crept closer and closer to the Firebird. When the prince was sure the Firebird had not 

heard him, he lunged at her! The prince captured the Firebird. The Firebird flapped her strong, broad 

wings and, using every bit of strength in her body, struggled to reach the freedom of the sky. Finally, 

exhausted and realizing that she could not escape, the magical bird spoke to Prince Ivan and suggested a 

deal: If Ivan agreed to let her go, she would give the prince one of her magical feathers. This feather 

would protect Ivan from danger. If Ivan ever needed help, all he had to do was call for the Firebird, and 

she promised that she would come to his rescue. Ivan agreed to this deal and released the Firebird. Once 

free, the Firebird removed a single, shining feather and gave it to Ivan. She thanked Ivan for releasing 

her and stretched her wings and flew away into the night.  Later that same night, Ivan came upon a 

group of twelve maidens dancing and playing games in front of a dark, enchanted castle. They warned 

Ivan that they were being held captive by the evil sorcerer, Kastchei, and if caught, Kastchei would turn 

the prince into stone.  Shortly after the maidens left, the guards who protected Kastchei appeared, 

followed by Kastchei, himself. The sorcerer was furious that Ivan had invaded his kingdom and ordered 

the guards to arrest Ivan at once! Prince Ivan tried to escape but was captured and brought to the 

sorcerer. Even though he was terrified, Prince Ivan remembered the Firebird’s promise. As Kastchei’s 

guards held him tight, Ivan was able to reach for the single feather. Just as the sorcerer was about to turn 

him to stone, Ivan waved the feather and the Firebird instantly appeared.  
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Infernal Dance of the Firebird          

AUTHOR: Kris Light     COMPOSER: Igor Stravinsky 

From the Firebird Suite – Lesson 1       

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Using Think/Pair/Share technique have the students discuss with a neighbor how the music made 

them feel and if they felt the music matched the part of the story the composer intended it to 

match.  

 Play the music again, and have students fill out the following listening map: 

 

guards held him tight, Ivan was able to reach for the single feather. Just as the sorcerer was about to 

turn him to stone, Ivan waved the feather and the Firebird instantly appeared. 

(The magical bird put a spell on Kastchei and his guards, causing them to dance a wild and 

furious dance. They danced faster and faster, until exhausted, they fell down - sound asleep! )   

PLAY THE INFERNAL DANCE HERE – Explain that this is the part of the story that 

represents the  Infernal Dance.  

As Kastchei and his servants slept, the Firebird sang a haunting melody. It was a lullaby that kept them 

under her spell. While they slept, the bird told Ivan the secret to the sorcerer’s power. It was kept inside 

a large egg, hidden inside a wooden crate in the castle. If Ivan wanted to rescue the princesses and 

banish Kastchei and his guards, he would need to find and destroy the egg! Prince Ivan set out in search 

of the crate that held the egg. After hours of searching, Ivan discovered it and pried open the lid. Inside, 

he saw the large egg! Prince Ivan grabbed the egg, raised it above his head and threw it at the sleeping 

sorcerer. With a crack, the egg broke. There was a bright flash of light and Kastchei, his guards and his 

castle instantly disappeared. Ivan thanked the Firebird for her help. Without her feather and the promise 

she made, he would have been turned into stone. Once again, the Firebird flapped her brilliant wings 

and lifted off into the sky. Prince Ivan, the twelve maidens, and the rest of the kingdom began to 

celebrate in joy. The End! 

 

Listening Map for Infernal Dance of the Firebird 

1. The instruments I hear are: 

 

2. The dynamics used and my reason for selecting them: 

p = piano – soft    mf = mezzo forte – medium loud 

f = forte – loud    pp = pianissimo – very soft 

mp = mezzo piano – medium soft  ff = fortissimo – very loud 

 

 

3. The tempo was: 

Presto   largo 

 

 

4. The mood of the song was: 

 

 

5. I also noticed: 
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Infernal Dance of the Firebird          

AUTHOR: Kris Light     COMPOSER: Igor Stravinsky 

From the Firebird Suite – Lesson 1       

MATERIALS:  Story 

 Recording 

 Listening Map for activity 1 

VOCABULARY:  Ballet       

 Suite 

 Orchestra 

STANDARDS:  MU.5.O.3.1 ; MU.5.C.1.1 

 MU.4.O.3.1 ; MU.4.C.1.2 

 MU.3.O.3.1 ; MU.3.S.2.1   

 Mood 

 Dynamics 
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TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 Lesson 2a 
o Echo teach the opening main theme to Infernal Dance of the Firebird found below: 

o Transfer the theme to the barred instruments. Be sure to take time and discuss 

syncopation. 

o Fun fact: Stravinsky used syncopation to create more excitement in the music! 

 

 

 

 

 

 

 Lesson 2b 

o Using the text: Stra-vin-sky’s Fi-re bird, all instruments below will be able to play the 2 

measure theme.  

o For the last two measures, consider using the text: It is awe-some, yes! So awe-some! Fi-re 

bird! 

 Have students listen to the recording a bit further and identify where they hear the main 

rhythmic figure happening again. 

 

Infernal Dance of the Firebird          

AUTHOR: Kris Light     COMPOSER: Igor Stravinsky 

From the Firebird Suite – Lesson 2a & 2b    

  

 Students will recognize, read and perform a specified rhythmic pattern as identified from The 

Firebird Suite. 

 Students will recognize and demonstrate an understanding of the expressive qualities 

(tempo/dynamics/articulations/mood) using an individualized listening map. 

 Students will create their own movement demonstrating and understanding of the expressive 

qualities. (tempo/dynamics/mood). 

 Students will evaluate and discuss characteristics of a historical musical composition 

OBJECTIVES: 

 

 

MATERIALS:  Main theme score with added text 

 Recording 

 Barred instruments  

VOCABULARY:  Ballet       

 Suite 

 Orchestra 

STANDARDS:  MU.5.O.3.1 ; MU.5.C.1.1 

 MU.4.O.3.1 ; MU.4.C.1.2 

 MU.3.O.3.1 ; MU.3.S.2.1   

 Unpitched percussion score 

 Hand drums, congas, tambourines 
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Infernal Dance of the Firebird          

AUTHOR: Kris Light     COMPOSER: Igor Stravinsky 

From the Firebird Suite – Lesson 3 - Movement  

     

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 Teacher says: 

o “Music has the ability to show emotion without speaking words.  Igor Stravinsky composed the 

music for the Firebird to accompany a ballet written by his friend. Dance and movement can 

show emotions. Let’s explore how we can show emotion by moving independently while listening 

to a specific portion of The Firebird: Infernal Dance.  This is the part of the story where the 

Firebird cast a spell on Kastchei and his guards making them dance until they were so tired, they 

fell asleep.” 

 Directions for the game: 

o Teacher chooses one student to play the role of Kastchei, the evil sorcerer from The 

Firebird. As the music plays, have students move their bodies to show the emotion they 

hear in the music. 

o Encourage students to use their entire body to make a shape and explore different 

heights and levels (high, middle and low).   

o Ask students to be creative and to use their imaginations being original dancing like they 

believe the guards would have danced while under the spell.  

o Teacher randomly stops the music and asks students to freeze in a statue shape. 

o When the music suddenly freezes, the student who is Kastchei will try to catch as many 

students who are still moving as possible and turn them into stone! If caught and turned 

into stone, the student must remain frozen in their statue shape for the duration of the 

game, until all students have been turned into stone. Students who have not been caught 

by Kastchei are free to walk around following the music until caught. 

o (Optional step - have a new Kastchei after each time the music is frozen, to allow more 

students to be Kastchei.) 

 Students will recognize, read and perform a specified rhythmic pattern as identified from The 

Firebird Suite. 

 Students will recognize and demonstrate an understanding of the expressive qualities 

(tempo/dynamics/articulations/mood) using an individualized listening map. 

 Students will create their own movement demonstrating and understanding of the expressive 

qualities. (tempo/dynamics/mood). 

 Students will evaluate and discuss characteristics of a historical musical composition 

OBJECTIVES: 

MATERIALS:  Recording  

VOCABULARY:  Ballet       

 Suite 

 Orchestra 

STANDARDS:  MU.5.O.3.1 ; MU.5.C.1.1 

 MU.4.O.3.1 ; MU.4.C.1.2 

 MU.3.O.3.1 ; MU.3.S.2.1   

NOTES:  If You have never done creative movement with your students, consider practicing some levels 

(low, medium, high), as well as creative ways to move from one space to another (i.e. walk, skate, 

glide, crawl, crab walk, sideways, etc.).  

 Consider the following movement expectations: 

o No following (don’t follow your friends. Make your own path) 

o No running 

o No bumping (no physical contact with another classmate) 
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Polonaise  from Eugene Onegin – Lesson 1     

AUTHOR: Cindy Krulick     COMPOSER: Pytor Tchaikovsky 

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 Warm-up “and Pass” 

o Students stand in circle 

o Tell students you are going to work as a team and pass an imaginary beat around the 

circle.  

o Speak “and pass” as you hand (imaginary) ball to the person next to you. The word “and” 

represents the upbeat or anacrusis and should be spoken with an exaggerated tone. 

“Pass” represents the downbeat and should coincide with the ball touching the next 

person’s hands. During this activity the beat will not be steady – allow students to 

explore fun ways to mime passing the ball. 

 

 Moving to the beat (Parade of the Ewoks) 

o Students stand in personal space: Instruct them to walk to the beat of this music from 

Star Wars. Monitor and make corrections if they are going too slow or too fast. 

o Students standing in circle: pass the ball (actual ball) to the beat. 

o Teacher collects ball. 

o Discuss and discover the meter by performing beat pattern with body percussion 

(example:  pat legs – clap hands).   

 Count 1 – 2 out loud. Discuss how beats are organized in music to create meter. 

Label downbeat.  

 

 Moving to the beat (Polonaise from Eugene Onegin) 

o Standing in circle:  

 Listen to A section (:28) and show the beat by performing body percussion. (Pat 

– clap - snap).   

 Discuss how this feels different from “Parade of the Ewoks”. Label triple 

meter. 

 Pass ball in circle with exaggerated movement on upbeat. It helps to think of 

making a big circle, with the ball arriving at next person’s hands on the downbeat. 

 

 Ball Bounce Activity (Polonaise from Eugene Onegin) 

o Preparation for bouncing the ball on downbeat: 

 Teacher demonstrates bouncing the ball on the downbeat. Model as follows: 

 bounce on beat 1 

 catch on beat 2 

 lift on beat 3   

 *** Students mime the action and count out loud (1 - 2 – 3).  

o Initiate challenge - can we all bounce the balls on the downbeat and maintain a steady beat? 

 Distribute balls to all students.  

 Practice bouncing ball on downbeat during A section (:28 to :58) 

 

 Activity with entire piece to show understanding of beat and meter: 

o Introduce the piece: 

  A “polonaise” was originally a folk dance from Poland. European composers 

adopted its style (triple meter, energetic rhythm) and created music that was 

popular at the courts beginning in the 1600s.  This Polonaise is from an opera by 

Tchaikovsky. 

o Polonaise rhythm:       

o  

 Students will understand downbeat and meter OBJECTIVES: 
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TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 Perform entire piece as follows: (Each student has their own ball.)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Discussion Questions: 
o Why do you think the composer changed the feeling of the meter in different parts 

of the music?  
o In the B section, do you feel the strong downbeat?  

o During the Coda when there were repeated eighth notes could you feel the meter? 

Polonaise  from Eugene Onegin – Lesson 1     

AUTHOR: Cindy Krulick     COMPOSER: Pytor Tchaikovsky 

INTRO  slowly walk to personal space and prepare 

 

 A (:28)  bounce on downbeat 

 B (:58)  tap the beat on head (with ball) 

 A (1:15) bounce on downbeat 

 C (1:39) holding the ball: lightly sway back forth on first melody. On second part,  

make one big circle with ball (on each 2 measure phrase) 

 A (2:20) bounce on downbeat 

 B (2:43) tap the beat on head (with ball) 

 A (2:52) bounce on downbeat 

 

Coda (3:12)    Strong pose on each downbeat. When eighth notes are prominent: lightly toss ball 

                       between both hands to show eighth note pulse.  Pose on last note. 

 

MATERIALS:  Balls (borrow from PE teacher – dodge balls or underinflated balls work best) 

o Bean bags or scarves can be substituted 

 Recordings:  

o Parade of the Ewoks 

o Polonaise from Eugene Onegin 

VOCABULARY:  Meter 

 Triple meter 

STANDARDS:  MU.5.O.1.1 ; MU.4.O.1.1 ; MU.3.O.1.1 

  
NOTES:  Before handing out the balls, create routines for ball games in music. Some things to consider: 

o Create a “rest position”, such as holding the ball under one arm. 

o Create “ready position”, such as holding the ball in two hands, even with head 

o Create “end position” such as holding the ball over your head (freeze in this position at 

end of song). 

o Discuss the difference between PE and music – “We are here to work as a team and show 

the steady beat. The goal is to make every pass or bounce successfully caught.” 

 Establish swift consequence for students dribbling or doing other activities that don’t follow the 

music. 

 Here is an exercise to practice bouncing the ball to the steady beat: Students sit with legs 

creating a circle – gently bounce and catch with small motions using legs to keep the ball in 

students’ own space 

 To help understand the movement activity in this lesson, the contrasting phrase of the A section 

was labeled as “B”. Although it looks like it on the listening map, would not call this rondo form. 

 Watch for an excellent performance of the Polonaise.. It features the instrument families: 

https://www.youtube.com/watch?v=iwZF0JIRFqA&list=PLgzKHWC_cvbboH7BpViqBqGC_Hxr5A

TvN&index=4&t=0s   

 Downbeat 

 Time signature  
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Polonaise  from Eugene Onegin – Lesson 1     

AUTHOR: Cindy Krulick     COMPOSER: Pytor Tchaikovsky 

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 Identify/Review triple meter 

o Teacher reviews/identifies the difference between steady beat and meter. 

o Teacher models triple meter with body percussion.  (For example:  pat – clap – snap.) 

o Students practice triple meter body percussion while counting out loud (with whispering 

voice) (1 – 2 – 3) 

o Vocabulary: Label downbeat. 

o Play recording of Polonaise starting at the A section (:28- :57). Instruct students to 

perform body percussion and whisper 1 – 2 – 3 while music is playing. 

 

 Discuss instruments in an orchestra and the role of conductor 

o (Depending on the level of the class) Review/define an orchestra:  four families of 

instruments working together to perform music. The leader of the orchestra is called a 

conductor. The tool a conductor uses is called a baton. 

o Overview for the first listening: “We are going to hear a piece of music with several parts. 

The orchestra needs a leader to ensure all will perform at their best. The introduction features a 

fanfare (see lesson on Egmont Overture). This lets us know something important is about to 

happen.” 

 Play Polonaise recording from the beginning. 

 While music is playing: during introduction narrate what is heard in the fanfare. 

When the A section starts (:28), model performing triple meter with body 

percussion (pat –clap - snap). When the music changes (B section - :58) model by 

tapping the beat on your head. (Students should imitate teacher’s motions.) 

 Pause music somewhere in B section. Discuss the sound and feeling of the music. 

Was the downbeat as obvious in the B section? Did you hear a strong 1 – 2 – 3 like 

before? Why do you think the composer would change the way it sounds? 

 

 Teach conducting pattern for ¾ time 

o First practice without a baton: 

o put right hand in front of forehead  

o bring it straight down in front of body and stop in front of belly button 

o move out to the right, and then up in front of forehead   

o (While students are  practicing teacher can speak “down, out, up”) 

 

 Conducting and movement activity for Polonaise 

o Show listening map and explain actions for each section (see below) 

o Students stand in personal space throughout the room. Hand out batons. 

 

 

 

 Students will understand the role of a conductor and practice conducting in triple meter.  OBJECTIVES: 

 

INTRO  walk out to podium as if preparing to do something important 

A (0:28) conduct in 3 

B (0:58)  tap beat on hand 

A (1:15) conduct in 3 

C (1:39) pretend to play flute, then other woodwinds, cue the trumpets 

A (2:20) conduct in 3 

B (2:43)  tap beat in hand 

A (2:52) bounce on downbeat 

Coda (3:12) cue instruments, show pitches, free conduct 
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Polonaise  from Eugene Onegin – Lesson 1     

AUTHOR: Cindy Krulick     COMPOSER: Pytor Tchaikovsky 

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 

Listening Map 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Background information for Polonaise: 

o A “polonaise” was originally a folk dance from Poland.  

o Composers adopted its style (triple meter, energetic rhythm) and created music that was 

popular in the courts beginning in the 1600s.   

o This Polonaise is from an opera by Tchaikovsky. Although the central feature of opera is 

singers telling a story, dance is often a part of the production.  

 

MATERIALS:  Recording 

 Listening Map  

VOCABULARY:  Conductor 

 Composer 

 Meter 

 Downbeat  

STANDARDS:  MU.5.O.3.1 ; MU.5.C.1.2 

 MU.4.F.2.1 ; MU.4.C.1.2 

 MU.3.F.2.1   

 Orchestra 

 Baton  

 Fanfare  

NOTES:  To see an excellent performance of the Polonaise, visit the YouTube link below.  

 Observe the conductor and discuss his conducting style. 

https://www.youtube.com/watch?v=iwZF0JIRFqA&list=PLgzKHWC_cvbboH7BpViqBqGC_Hxr5ATv

N&index=4&t=0s  
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Malaguena from Andalucia Suite  - Lesson 1   

   AUTHOR: Ani Silva  COMPOSER: Ernesto Lecuona 

OBJECTIVES: 

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 
 Students are to be grouped in 2s and start back to back  

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction  

 0:02-0:08 - 2 measures of slow ¾ (6 beats) 

o Students bring hands up slowly in 6 beats to the right and stops hands at the top to 

clap like castanets. 

 0:08-0:32 – 20 measure of slow ¾ (60 beats) 

o Students clap the following rhythmic pattern 5 times while keeping their hands by their 

heads like castanets: 

 Clap patter 2x to the right 

 Clap pattern 2x to the left 

 Clap pattern 1x to the right and hold  

 

 
 

 0:32-0:41 – 7 measures in 1 (big 1 with 2 small pulses, eg: waltz feel) – 21 beats 

o Students slowly face each other and freeze 

 

Theme 1 

 0:42-1:07 – 15 measures of slow ¾ (45 beats) 

o Student A moves artfully in slow motion for 21 beats and holds the last pose 

o Student B moves artfully in slow motion for 21 beats and holds the last pose 

o Student A and B moves artfully in slow motion together for 3 beats and hold pose 

 

Theme 2 

 1:08-1:11 – 15 measures in 1 (waltz feel) 

o Students choose body percussion sounds and are to repeat the sound 3x each in 

whatever order/pattern they like, but they must choose at least two different sounds 

 Body percussion sounds to choose from: 

 Snap, clap, chest pat, leg pat, stomp 

 If castanets are available, students play castanets during this section and stomp 

feet to the beat to identify and represent the melodic ostinato pattern 

 

Theme 1 

 0:42-1:07 – 22 measures of slow ¾ (66 beats) 

o Student A moves artfully in slow motion for 21 beats and holds the last pose 

o Student B moves artfully in slow motion for 21 beats and holds the last pose 

o Student A and B moves artfully in slow motion together for 3 beats and hold pose 

 5th:  

o I can examine and explain how expressive elements in selected musical works that affect 

personal responses.  

o I can identify the purpose of musical uses in different cultures.  

 4th:  

o I can identify pieces of music that originated from other cultures.  

o I can apply knowledge of musical structure to help sequence and memorize, and also 

internalize rehearsal and performance details.  

 3rd: 

o I can identify and describe the musical form of a familiar song.  

o I can identify musical elements in a piece of music using correct music vocabulary.  
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TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

Theme 2 

 1:08-1:11 – 41 measures (39 measures in 1 (waltz feel) 2 measures in slow ¾ - ritardando) 

o Students choose body percussion sounds and are to repeat the sound 3x each in 

whatever order/pattern they like, but they must choose at least two different sounds 

 Body percussion sounds to choose from: 

 Snap, clap, chest pat, leg pat, stomp 

o If castanets are available, students play castanets during this section and stomp feet to the 

beat to identify and represent the melodic ostinato pattern 

 
Theme 1 

 0:42-1:07 – 16 measures of slow ¾ (48 beats) 

o Student A moves artfully in slow motion for 21 beats and holds the last pose 

o Student B moves artfully in slow motion for 21 beats and holds the last pose 

o Student A and B moves artfully in slow motion together for 3 beats and hold pose 

 

 

Theme 2 

 1:08-1:11 – 41 measures (39 measures in 1 (waltz feel) 2 measures in slow ¾ - ritardando) 

o Students choose body percussion sounds and are to repeat the sound 3x each in 

whatever order/pattern they like, but they must choose at least two different sounds 

 Body percussion sounds to choose from: 

 Snap, clap, chest pat, leg pat, stomp 

 If castanets are available, students play castanets during this section and stomp 

feet to the beat to identify and represent the melodic ostinato pattern 

 

Coda 

 3.38-3:47 – 7 measures in 1 (waltz feel) – accelerando (22 beats) 

o Students clap hands 11 beats to the right of their head 

o Students clap hands 11 beats to the left of their head 

o Snap fingers in the final 2 extra beats shout “Ole!” 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Malaguena from Andalucia Suite  - Lesson 1   

   AUTHOR: Ani Silva  COMPOSER: Ernesto Lecuona 

MATERIALS:  Recording 

 Castanets 

VOCABULARY:  

STANDARDS:  MU.5.O.3.1 ; MU.5.C.1.2 

 MU.4.F.2.1 ; MU.4.C.1.2 

 MU.3.F.2.1   

NOTES:  Remember, it’s not so much about counting the beats as it is about feeling the phrases, the 

ritardandos and accelerandos.   

 Please use  the following youtube link: 

https://www.youtube.com/watch?v=8wEf8RWKNT0&list=RD8wEf8RWKNT0&index=1   

  Discuss with students the art form of flamenco since this piece of music is inspired by a flamenco 

dance, where it comes from and discuss the differences between other dances. Highlight the dancing 

(use of hands and stomping), singing, guitar and castanet playing that makes flamenco such a unique 

art form. 

 

 Coda 

 Accelerando 

 Ritardando 

 Timbre 

 Flamenco 

 ostinato 

 

 Triple meter (3/4) 

 Tambourine 

 Castanets 
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Malaguena from Andalucia Suite - Lesson 2   

    
AUTHOR: Ani Silva  COMPOSER: Ernesto Lecuona 

 5th: 

o I can aurally identify instruments of a band and/or orchestra.  

o I can identify the purpose of musical uses in different cultures.  

 4th: 

o I can identify pieces of music that originated from other cultures.  

o I can classify orchestral and band instruments by instrument families.  

 3rd: 

o I can identify families of orchestra and band instruments.  

o I can identify musical elements in a piece of music using correct music vocabulary.  

OBJECTIVES: 

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 
 Students are to listen to the original orchestra version provided and then they are to 

listen to a different style of music provided.  

 Teacher will select which 2nd version they would like to have the students listen to  

o Style 1 – Stan Kenton 

o Style 2 – DCI (Drum and Bugle Corp) – Madison Scouts 1988 

 Students will independently complete the Venn Diagram worksheet after listening to the 

two recordings.  

 Have students think-pair-share with a neighbor and have discussions about their musical 

choices for their Venn Diagram.  
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Malaguena from Andalucia Suite - Lesson 2   

    AUTHOR: Ani Silva  COMPOSER: Ernesto Lecuona 

MATERIALS:  Recordings 

 Venn Diagram 

VOCABULARY: 

STANDARDS:  MU.5.O.3.1 ; MU.5.C.1.2 

 MU.4.F.2.1 ; MU.4.C.1.2 

 MU.3.F.2.1   

NOTES:  Discuss with students the art form of flamenco since this piece of music is inspired by a flamenco 

dance, where it originated.  

 Discuss how the popularity of sings leads to arrangements into other styles e.g jazz and marching 

band shows.  

 If time does not allot for students’ individual work, a class discussion can be lead by the teacher.  

 An Extension: 

o Use the Venn Diagram to compare other dances in ¾ meter.  

 

  Brass family 

 Woodwind family 

 Jazz 

 Marching Band 

 Flamenco 

 Orchestra 

 

 Accelerando 

 Ritardando 

 Timbre 
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The Star Spangled Banner - Lesson 1       

AUTHOR: Cindy Krulick  COMPOSER: Francis Scott Key 

 Students will be able to explain traditions observed when hearing or singing the national anthem 

in the United States. 

OBJECTIVES: 

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 Share the story below about how the words were written. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Observed Traditions when hearing or singing the National Anthem in the USA 

 Always stand, remove hat, put hands by side or over your heart.  

 
Posture/Focus exercise: Stand with feet shoulder width apart, tall posture, hands by side. Pick one 

spot in front of you for eyes to watch to maintain focus. When teacher says “go” maintain posture and 

focus, without moving, for 30 seconds.  Don’t let anything in the room distract you. This skill is useful for 

public speakers, actors, musicians or anyone who must appear in front of people. 

 
Sing “Star Spangled Banner”  

 Review each verse, with accompanying pictures. 

 Have students sing through the Star Spangled Banner with exemplary posture and focus.  

 

Assessment 

 Once students are comfortable with singing the song, they will be divided up into small groups 

o Groups should be 4 students, but no larger than 6.  

 Be sure to have a process in place for dividing students up into small 

groups.  

 Once students are in their respective groups, provide them with the 

singing rubric (see singing rubric below), and give them 2-3 minutes to 

practice through the song. Be sure to walk around to each group at least 

once, making sure they understand the instructions.  

 Have each group perform for their classmates.  

 All audience groups will follow along with the rubric as their classmates 

perform.  

 

 

 

 

It was a dark night, September 12, 1814. The United States was at war with Britain.  The British were 

trying to capture Fort McHenry, on the shores of the Baltimore Harbor. 

 
Francis Scott Key was a lawyer in Baltimore, Maryland, who was caught in the middle of this raging 

battle.  He was on a ship in the middle of the harbor, trying to get the British to release an American 

prisoner.  He was watching while the fort was being bombed. 

 
All night he looked out into the dark sky to see if the United States flag was still flying over Fort 

Henry.  As long as he could see the flag, he knew the United States was winning the battle.  Every 

time the “bombs burst in the air” they lit up the sky and let him know the flag was still there. When 

the sun rose at dawn the next day, he saw the flag flying over the fort and knew the United States had 

won the battle. 

 
He grabbed an old envelope and wrote down the words to the poem that later became the “Star 

Spangled Banner”.  It was printed in a local newspaper and became very popular. The melody that was 

used to sing the poem was a popular English song written by John Stafford Smith in 1775. In 1931 the 

“Star Spangled Banner” became the National Anthem of the United States. 
 

53 



 

  

The Star Spangled Banner - Lesson 1       

AUTHOR: Cindy Krulick  COMPOSER: Francis Scott Key 

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Oh, say can you see 

by the dawn’s early light 

What so proudly we hailed 

at the twilight’s last gleaming? 

 

 

 

 

 

 

 

Whose broad stripes and bright stars 

through the perilous fight, 

O’er the ramparts we watched 

were so gallantly streaming? 

 

 

 

 

 

 

 

 

And the rocket’s red glare, 

the bombs bursting in air, 

gave proof through the night 

that our flag was still there. 

 

 

 

 

 

 

 

 

 

 

Oh, say does that Star Spangled Banner yet wave, 

O’er the Land of the free and the home of the brave? 

 

 

 

 

 

 

 

 
v 
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The Star Spangled Banner - Lesson 1       

AUTHOR: Cindy Krulick  COMPOSER: Francis Scott Key 

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 Singing Rubric 
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Parade of the Ewoks from Star Wars: Return of the Jedi 

      

AUTHOR: Craig Uppercue  COMPOSER: John Williams 

 I can identify and describe the musical form of a familiar song.  

 I can apply knowledge of musical structure to help sequence and memorize, and also internalize 

rehearsal and performance details. 

 I can examine and explain how expressive elements in selected musical works that affect personal 

responses.  

OBJECTIVES: 

Lesson 1 – Guided Listening with Movement Play!   

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 Preparation 

o Set up your parachute or stretchy band in the center of your classroom.   

o Calling Out accurate entrances and section changes are of great importance for this 

lesson – you will want to practice this piece a number of times before hand to feel 

comfortable with its form. 

 

 Teaching Process 

o Play the recording as students enter your classroom.   

o Ask students if they know where the music came from, and Share information about the 

composer: John Williams.  (https://en.wikipedia.org/wiki/John_Williams)  

o Discuss the form of the piece and explain vocabulary words:  Introduction, Interlude, 

Coda, Conductor, and Steady Beat. 

 

o Discuss, interpret, then practice the following movements: 

 Trotting (Like a Horse) Knees come up high and the feet come off of the floor. 

 Out and In – March in to make the circle smaller for 8 beats, and March out for 8 

beats to return to the regular size circle. 

 Swapping Places – Hold the parachute or stretchy band above your head and call 

out colors.  Students must walk through the middle to the same color on 

opposite side.  

 Ripples or Waves – means to shake the parachute or Stretchy band to the beat.  

These should not be very large – controlled! 

 Discuss safety rules for the lesson. 

 It is important that the children are careful with all musical instruments and 

equipment in your classroom. Care should be taken not to rip or tear the 

parachute or stretchy band.   

 

o Emphasize that no talking is allowed during the guided-listening activity.  It’s going to be a 

challenge – because this is an exciting lesson!  The purpose of today’s lesson is to 

interpret and demonstrate what we hear in the music.  

 

o Direct the students to stand up and make a circle with everyone – if there are gaps in the 

circle, they must be closed and the music has to begin before the parachute or stretchy 

band is picked up.  

 
o Perform the routine calling cues throughout the piece.  Remember that the form is: 

Introduction/A/B/Interlude/A/Interlude/B/C/  

 

o See the breakdown below for teaching the activity.  
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Parade of the Ewoks from Star Wars: Return of the Jedi 

      

AUTHOR: Craig Uppercue  COMPOSER: John Williams 

Lesson 1 – Guided Listening with Movement Play!   

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Introduction 

o Listen to the introduction with the students.   

o When this section begins students will pick up the Parachute or Stretchy Band with 

their right hand and prepare to move clock-wise (facing to their left).  

o For added fun you can assign four groups (or go by colors on the ‘chute/band) of 

students to pick up the parachute/stretchy when you hear the bell tree play (12 

measures in length). 

 

 A Section 

o Students hold the parachute in their right hands and trot to the left in a circle.   

o This section is 8 measures long. 

 

 

 

 

 

 

 

 

 B Section 

o Students face the center and do a funny walk (many variations – tip toe, march, 

moon walk… use your imagination!) in for 8 counts and out for 8 counts. This 

happens 2 times (or 8 measures). 

 

 

 

 

 

 

 

 

 

 Interlude (strings)  

o Turn back to the left and wait for the A section to return. (4 measures) 

 

 A Section - Same as above.  

 

 Interlude (strings and winds)  

o Face the center and Prepare for Section C by raising Parachute or Band over heads 

and plant your feet. (4 measures long) 

 

 C Section (Horn Call) 

o  Students raise the Parachute or Stretchy Band above heads (feet are planted and 

still).  Teacher calls colors and students travel (walk!) through the middle to the 

same color on opposite side 
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Parade of the Ewoks from Star Wars: Return of the Jedi 

      

AUTHOR: Craig Uppercue  COMPOSER: John Williams 

Lesson 1 – Guided Listening with Movement Play!   

TEACHING 

PROCESS: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 B Section - Same as above. 

 

 A Section - Same as above. (This section happens 2 times in a row).   

 

 B Section - Same as above. 

 

 Coda - Ripples or Waves   

 

o Do many of them!  To the quarter-note beat and listen (and show in your 

movement) for the ending when the orchestra becomes soft… this is the time to 

prepare for the big ending when the orchestra gives the fast run chromatic runs and 

4 big hits.   

o With a parachute – you can instruct the students to raise it from the floor to above 

their head as you count down from Five to Zeo - and let it go on the final note (it 

should float to the ceiling!) – and with a stretchy band – the teacher may provide the 

count down and all students will let the Stretchy Band go (when you say “Zero” and 

if done correctly it will retract to the center of the circle and fall to the ground! 

 

 The students will have a blast with this lesson and will want to download music when they get 

home.  Think about providing small slips of paper for them to find the music on a safe place online 

(iTunes or YouTube are great choices if used correctly!). 

 

MATERIALS:  Recording 

 Form chart 

 Parachute / form chart 

VOCABULARY: 

STANDARDS:  MU.5.O.3.1 ; MU.5.C.1.2 

 MU.4.F.2.1 ; MU.4.C.1.2 

 MU.3.F.2.1   

NOTES:  The students will have a blast with this lesson and will want to download music when they get 

home.   

 Think about providing small slips of paper for them to find the music on a safe place online 

(iTunes or YouTube are great choices if used correctly!). 

 Introduction 

 Interlude 

 Coda  

 Conductor 

 Steady beat 
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ADDITIONAL EDUCATION OPPORTUNITIES 

The Young People’s Concerts are only the beginning!  Come discover the many other 

exciting opportunities at the Orlando Philharmonic! 

 

Symphony Storytime: 

Perfect for children ages 3-7, the Symphony Storytime Series presents music that teaches about 

the instrument families and instills a love of music for your entire family. Each program is 

brought to life with gorgeous classical music, unforgettable narrators, and beautiful, hand-

drawn illustrations.  Join us in The Plaza Live lobby 1 hour before each show for fun family 

activities!   

 

Orchestra of Distinction: 

The exciting Orchestra of Distinction program returns for the Orlando Philharmonic Orchestra’s 

27
th

 season!  This program was developed to showcase the excellent musicianship and 

instructors of Central Florida high schools, while also providing valuable insight from our 

professional musicians to inspire and delight our community’s students.  High school 

orchestras from Orange, Osceola, and Seminole counties are eligible to apply for the program.   

 

Notes in Your Neighborhood: 

Notes in Your Neighborhood is a series of program offerings which can be adapted for all 

levels of learning. Participants have the opportunity to spend one-on-one time with 

Philharmonic musicians, volunteers, guest artists and instruments for a deeper learning 

experience.  Programs include the OPO Instrument Petting Zoo Program, Musicians in the 

Classroom and Community and Guest Artist Visits.   

 

Backstage Pass: 

Bringing a school group to one of our FAIRWINDS Classics or Pops Series performances? 

Consider upgrading to a Backstage Pass. For just $5 more per ticket, the Orlando Philharmonic 

will customize your students’ musical experience. From a school visit to an educational 

presentation by one of our musicians, Backstage Pass is sure to make your group visit 

unforgettable.   

 

Teacher Resource Webpage: 

Please enjoy this password protected area of our website specifically for educators containing 

curriculum guides, school visit information and listening examples.  Be sure to bookmark the 

page and check back regularly for updates! 

http://wssymphony.org/teachers 

Password: teachers 

 

To learn about these programs and more, please visit 

www.orlandophil.org 
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