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Thank you to our 2018 Sponsors!

Daytona Beach Symphony Society
Thank you also to our 2018 Partners:

Orange County Public Schools
School District of Osceola
Volusia County Schools

United Arts of Central Florida

Visit OrlandoPhil.org/family-friendly to find 
more great offerings for kids and families!



Meet our 
Guidebook Team!
Putting together a Young People’s Concert 

requires hard work and the dedication of 
dozens of people over many months.  Please 

welcome some of the key individuals who make 
the Young People’s Concert possible!



Meet our Guidebook Team!

The guidebook team is comprised of certified, veteran teachers who are 
passionate about music, the arts, and making learning fun!  

Christy Garton
Finale from Firebird (Visual Art)
OCPS Resource Teacher
Visual Art (K-12)
Orange County Public Schools
Christy.Garton@ocps.net 

Cindy Krulick
Star Spangled Banner
Finale from Firebird
Dommerich Elementary
Cynthia.krulick@ocps.net 

Emily Light
In the Hall of the Mountain King
Champion Elementary
Volusia County Schools
EKLight@volusia.k12.fl.us 

Katie Grace Miller
Tempus Fugit
Sorcerer's Apprentice
Mambo from West Side Story
Lake George Elementary
Orange County Public Schools
Katharine.Miller@ocps.net 

Denise Mills
Duo des fleurs / Sous le dôme épais
Lake Whitney Elementary
Orange County Public Schools
Denise.Mills@ocps.net 

Anka Pink
Hoedown from Rodeo
OCPS Resource Teacher 
(Music K-12)
Orange County Public Schools
Anka.Pink@ocps.net 

Stephen Reid
Flight of the Bumblebee
Hickory Tree Elementary School
School District of Osceola
Stephen.Reid@osceolaschools.net 

Dr. Leia Barrett
Director of Education
Orlando Philharmonic Orchestra
Education@orlandophil.org 

If you have any questions about particular lessons, please contact the teacher 
who created the lesson originally.  If you have any issues with accessing 

materials or general questions about the guidebook or the concert itself, please 
contact the Director of Education.
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Meet the Artistic Team!

 The Orlando Philharmonic Orchestra teams up with several amazing local artists 
to bring classical music to life for our local students!  Your students will see the 
artistic team on stage, performing vocal solos, dance features, and helping your 

students navigate the world of classical music!

Christopher Confessore
Conductor
Fun Fact– Tempus Fugit, the 
first piece in our program, was 
commissioned by Chris for his 
home orchestra, the Brevard 
Symphony Orchestra.

Arik Sokal Photography

Mauricio Cespedes Rivero
Conductor
Fun Fact-- Mauricio serves as 
the Principal Violist for the OPO.  
In 2011, he also had the honor of 
performing with the YouTube 
Symphony.

Feryal Quodourah
Soprano
Flower Duet
Fun Fact: Feryal is a native of 
Winter Park and travels the world 
as a professional opera singer.

Sarah Stead
Soprano
Flower Duet
Fun Fact: When Sarah isn’t a 
soloist on the Young People’s 
Concerts, she performs all over 
the world and teaches voice to 
dozens of lucky local students!

Candace Neal
Narrator
(Select Dates)
Fun Fact:  Candace is a talented 
actress and singer.  She just 
came out with a new solo CD!

Timothy Pappas
Narrator
(Select Dates)
Fun Fact:  Timothy is a 
passionate musician and actor.  
During his day job he is in 
charge of a group of actors at 
Fantasy Land at the Magic 
Kingdom!

https://www.youtube.com/watch?v=LnKJpYGCLsg
https://www.youtube.com/watch?v=LnKJpYGCLsg


Meet the Orlando Philharmonic Orchestra

The Orlando Philharmonic was 
established following the closure of 
Florida Symphony in 1993, and from the 
very beginning the YPCs were a part of 
the Orlando Philharmonic Orchestra’s 
offerings.  From free outdoor concerts 
for families to performances by classical 
artists like Yo-Yo Ma and Joshua Bell, 
the OPO strives to make classical 
music available to everyone with more 
than 170 performances presented 
annually.

Each of our four instrument families has musicians who have been with the OPO 
since the beginning, and our musicians can be seen all over Orlando.  Our 
musicians perform at Disney, teach in area schools, provide music therapy to 
hospital patients, and even perform in the Orlando International Airport during the 
holiday season.
 
As you study for the upcoming Beyond the Screen! concert, we invite you to 
think about how local musicians make our community better. On behalf of the 
Orlando Philharmonic Orchestra, we invite you to join us for our community-wide 
celebration of our 25th Anniversary Season, celebrating a quarter-century of 
captivating musical experiences.

To learn more about the OPO’s Education and Community Offerings, go to:
OrlandoPhil.org/Education 

Visit OrlandoPhil.org/Family-Friendly to learn more about our concerts for kids and 
families.

http://orlandophil.org/Education
http://orlandophil.org/family-friendly


Using this Resource Packet
The Philharmonic is providing both physical and interactive materials.  The 
guidebook can be found at www.orlandophil.org/ed-resources.  

All materials are for educational use only and can be used in a variety of ways: 
e.g., copied for students, made into transparencies, projected onto a screen, 
and made into packets to be used as manipulatives.

Certain resources require being separated from the guidebook.  When possible, 
we’ll try to keep everything within the guidebook as much as we can.

For questions regarding lessons on specific pieces in the guidebook contact the 
teacher listed on the individual work.  For all other inquiries contact 
Education@orlandophl.org. 

Don’t Forget the Classroom Teachers!
Taking the time to make sure the classroom teachers are informed about concert 
etiquette will pay off during the field trip.  If your classroom teachers are not classical 
music fans, they may not have attended a concert in several years.  Give them the 
knowledge they need to be excellent role models for our future music lovers!

Provide classroom teachers with ways to integrate the information into their 
classroom curriculum.  Consider playing short excerpts of the pieces during morning 
announcements or making CDs available to the teachers to play in their classrooms 
during quiet study times.

http://www.orlandophil.org/ed-resources
mailto:Education@orlandophl.org


Saying “Thank You”
The Orlando Philharmonic (and the Orlando Ballet) love to get thank-you notes 
from students! Consider writing a short note to express your thanks. You might 

share what your favorite song was and why; draw a picture of your favorite part of 
the ballet or opera selections. Send all thank you notes to the addresses listed 

below.
The Young People’s Concert series is only possible with the support of many 

different groups of people. You can show how much you value this experience by 
sending thank-you notes to your school/district administration, school board 

members, and United Arts of Central Florida.

Orlando Philharmonic Offices
Orlando Philharmonic Orchestra
Attn: Young People’s Concerts

425 North Bumby Avenue
Orlando, FL 32803

Orlando Ballet Offices
Orlando Ballet

3751 Maguire Blvd., Suite 111
Orlando, FL 32803

United Arts of Central Florida
2450 Maitland Center Parkway #201

Maitland, FL 32751

Writing your Thank You Note!
When you get ready to write thank you notes, please include your grade level.  
The Orlando Philharmonic Orchestra is doing a research project, and as part of 
that project we’ll have experts looking at thank you letters to see what students 
loved most.

Not sure what to write?  Have students think of the following questions:
• What was your favorite piece and why?
• What did you learn about the orchestra?
• What did you learn about music?
• How is attending an orchestra concert different than listening to a recording?



Concert Feedback

We love to hear from you and know how we can continue to make the YPCs 
better!
Please go to the following survey and complete it after you’ve attended the 
concert:
https://www.surveymonkey.com/r/KQCJGMC 

2018 Research Project
Thanks to generous funding from the Orlando Magic Youth Foundation, the OPO will 
be conducting a pilot research project that will measure students engagement in the 
YPCs and related experiences to inform future improvement.  The study will 
randomly choose a few days to have visitors, and this will not affect the student 
experience in any way.  Please contact Carolyn Minear if you have any questions.

https://www.surveymonkey.com/r/KQCJGMC
mailto:carolynminear1@gmail.com


How to Be the Best Audience You Can Be!
In addition to introducing your students to music, attending the Young People’s Concert 
teaches students how to be a receptive cultural audience. Take time to tell your students 
that appreciation is shown in a different way when attending a symphony concert. Teach 
your students that the best way to show appreciation is by clapping because it leaves their 
ears free to enjoy the music.

The Philharmonic provides all coordinators with MP3s of the excerpts your students will 
hear. We encourage you to listen to those samples a few times before attending for the 
following reasons:

Your students will learn more at the concert. Classical music is often complex; most 
musicians can listen to the same piece several times and hear something different!

Your students will be amazed at the difference between hearing a recording and attending a 
live performance. For many professional musicians, the power of live music inspired them to 
make music a part of their life.

We want your students to feel comfortable at the concert. By listening to the music 
beforehand, they often have a better idea when it ends and are therefore less likely to clap 
early.

Listen carefully, and wait until the end of each piece to clap (or make other noises), unless 
the conductor or narrator instructs you to do so during the music.

Be a Part of the Performance!  
SSB Information

•  Each school can have up to two students (one boy and one girl) onstage to sing the 
Star-Spangled Banner  (Some have found this is a good incentive for their most 
well-behaved students.)
•  As soon as you arrive, a chaperone needs to escort your singers backstage (the 
backstage door is on the left as you look at the stage). It is a good idea to make sure the 
students know where their class is sitting prior to going backstage.
•  Administration members from the Orlando Philharmonic will give the accompanying adults 
the student certificates before the concert begins to ensure they arrive safely.*
•  Star-Spangled Banner singers will file onto the stage and the audience should stand up 
and sing along. Watch the conductor to know when to start singing and when to stop. After 
the SSB, the singers will exit to the left side of the stage and a chaperone must escort the 
singers back to their seats.
•  Teachers- please fill out the following survey form at least 2 business days prior to the 
date you’re attending.  This ensures we have your students reserved.  If there are any 
questions we’ll contact you via email.

https://goo.gl/forms/MhL0YYWlbblJlQx23 

https://goo.gl/forms/MhL0YYWlbblJlQx23


Star Spangled Banner (Francis Scott Key)
Cynthia Krulick | Elementary Music (OCPS) | Dommerich Elementary

How the “Star Spangled Banner” was written
It was a dark night, September 12, 1814. The United States 
was at war with Britain.  The British were trying to capture 
Fort McHenry, on the shores of the Baltimore Harbor.

Francis Scott Key was a lawyer in Baltimore, Maryland, 
who was caught in the middle of this raging battle.  He was 
on a ship in the middle of the harbor, trying to get the British 
to release an American prisoner.  He was watching while 
the fort was being bombed.

All night he looked out into the dark sky to see if the United States flag was still 
flying over Fort Henry.  As long as he could see the flag, he knew the United 
States was winning the battle.  Every time the “bombs burst in the air” they lit up 
the sky and let him know the flag was still there. When the sun rose at dawn the 
next day, he saw the flag flying over the fort and knew the United States had won 
the battle.

He grabbed an old envelope and wrote down the words to the poem that later 
became the “Star Spangled Banner”.  It was printed in a local newspaper and 
became very popular. The melody that was used to sing the poem was a popular 
English song written by John Stafford Smith in 1775. In 1931 the “Star Spangled 
Banner” became the National Anthem of the United States.



Star Spangled Banner – Lesson 1
● Share story of how the words were written.
● Sing song with PowerPoint. Study vocabulary in song with visuals in the PowerPoint. 
● Discuss traditions observed when hearing or singing the song in the USA. (Always stand, remove 

hat, put hands by side or over your heart.) 

Posture/Focus exercise: Stand with feet shoulder width apart, tall posture, hands by side. Pick one spot 
in front of you for eyes to watch to maintain focus. When teacher says “go” maintain posture and focus, 
without moving, for 30 seconds.  Don’t let anything in the room distract you.) This skill is useful for public 
speakers, actors, musicians or anyone who must appear in front of people.

● Sing “Star Spangled Banner” with exemplary posture and focus.

Vocabulary: dawn, twilight, gleaming, perilous, ramparts, gallantly, streaming

Star Spangled Banner – Lesson 2
● Learn to sing the song with proper vocal technique and posture.
● This song goes from the lowest to highest notes in a student’s vocal register. Practice melodic 

fragments on neutral syllables, emphasizing light head voice and open vocal space.
● Practice singing in head voice on B section of song.
● Analyze opening notes:  s-m-d or m-r-d?
● Study rubric and discuss goal of assessment.

Assessment
Students will sing in a small group. They will receive one point for each of the following:

Posture and 
Presentation

✓ or✗ Vocal Production ✓ or ✗ Words ✓ or 
✗

Feet flat on Floor Matching Pitch Knows all words 
without hesitation

Hands by side (no 
pockets or crossed arms

Pleasant singing 
voice

Articulates words 
clearly

Eyes focused ahead (not 
looking at floor or gazing 

around)

Sings in correct 
octave

Subtotal 
(Presentation + Vocal 
Production + Words)

Standing tall Mouth open for 
proper vowel 
production

Outstanding (O)= 9-10
Satisfactory (S)= 6-8
Neutral (N)= 4-5
Unsatisfactory= 1-3

Star Spangled Banner (Francis Scott Key)
Cynthia Krulick | Elementary Music (OCPS) | Dommerich Elementary



The Star Spangled Banner
Poem by Francis Scott Key
Written in 1814

Learning goal: Students will sing the Star 
Spangled Banner with good posture, matching 
pitch, and with correct words.

Standards:
MU.3.H.2.1 Discuss how music in America was influenced by people and events in its history.
MU.4.H.3.1 Identify connections among music and other contexts, using correct music and other relevant 
content-area vocabulary, and explore how learning in one academic area can help with knowledge or skill 
acquisition in a different academic area.
MU.5.H.1.1 Identify the purposes for which music is used within various cultures.



Oh, say can you see
by the dawn’s early light

What so proudly we hailed
at the twilight’s last gleaming?

Dawn:  Sunrise Twilight:  Sunset

Gleaming:  
sparkle, shine



Whose broad stripes and bright stars
through the perilous fight,

O’er the ramparts we watched
were so gallantly streaming?

Perilous:  dangerous, 
risky
O’er:  over

Ramparts:  walls of 
the fort



And the rockets red glare,
the bombs bursting in air,

gave proof through the night
that our flag was still there. 



Oh, say does that Star Spangled Banner yet wave,
O’er the Land of the free and the home of the brave?



Posture and Presentation (4 points)

Feet flat on floor

Hands by side (non pockets or crossed arms)

Eyes focused ahead (not looking at floor or gazing around)

Standing tall

Vocal Production (4 points)

Matching pitch

Sings in correct octave

Pleasant singing voice (head voice)

Mouth open with vowel formation

Words (2 points)

Knows all words without hesitation

Articulates words clearly

Outstanding= 9-10 points
Satisfactory= 6-8 points
Neutral= 4-5 points
Unsatisfactory= 1-3 points



Edvard Grieg (1843-1907) 
• Norwegian composer and pianist.  
• One of the most celebrated Romantic Era (1780-1910) 

composers
• Frequently used Norwegian folk music in his compositions.  He 

is also the most celebrated person from the city of Bergen, 
with numerous statues and buildings named after him.

• Grieg’s family was musical; his mother was his first piano 
teacher  

• Entered a conservatory (a school that concentrates on 
musical study) at the age of 15

• Grieg had a highly successful career in spite of numerous 
health problems throughout his life, including a destroyed lung 
and spine issues.

In the Hall of the Mountain King
In 1875 Grieg collaborated with Henrik Ibsen, a well-known Norwegian playwright, to create 
incidental music (Music used as a background to create or enhance an atmosphere) for his 
five-act play Peer Gynt.  Peer Gynt was based on a Norwegian fairy tale about a man named Per 
Gynt who journeys from the Norwegian mountains to the North African mountains. 

The movement, In the Hall of the Mountain King, occurs when Peer wakes up in a mountain 
surrounded by trolls.  The music represents the angry trolls taunting Peer, and every time the 
theme appears it gets louder as they become more angry and the sound echoes off the 
mountain walls.

Beyond the Screen
Versions of In the Hall of the Mountain King have been heard in cartoons such as the 
“Adventures of Sonic the Hedgehog” (1993), and movies such as “Mickey, Donald, Goofy:  The 
Three Musketeers” (2004), “The Snow Queen 2” (2014), and “Trolls” (2016)

In the Hall of the Mountain King (Edvard Grieg)
Emily Light | Elementary Music (Volusia) | Champion Elementary
Mp3 Available Here

https://drive.google.com/file/d/1L5ZLmdYi-fXL_mWX3diCdruNrKw5JgM4/view?usp=sharing


Music Lesson Plan: In The Hall of the Mountain King by Edvard Grieg

Grade Level:  5th 

Objectives/Learning Targets: 

1. Students will recognize, read, and perform various rhythmic patterns aurally and visually 
in a specified meter.

2. Students will recognize and demonstrate and understanding of expressive qualities 
(tempo & dynamics) through musical performance.

3. Students will create their own performances with movement demonstrating an 
understanding of expressive qualities. (tempo, dynamics)

4. Students will evaluate and discuss characteristics of a historical musical composition. 

PROCESS:
● Play a recording of In The Hall of the Mountain King – Peer Gynt Suite by Edvard 

Grieg -  I also usually give them 2-3 QUICK facts about the composer. That’s all my 
students can handle.

● Have students move into groups of 3 or 4. Ask the following questions: “What did you 
hear?” “What did you notice about the recording?” Tell the groups that each group 
member should offer input on what they noticed or heard. (You can even use a Kagan 
Cooperative Group strategy of an online timer giving each student in the group 30 
seconds to answer then when the timer goes off move to the next member of the 
group. This will help insure that all students offer up their opinion.)

● After a given amount of time each group then shares with the class what their group 
noticed about the music. Tell students it is ok if there is overlap. 

● Combine smaller groups into larger groups making a total of three larger groups. I 
have three baskets of instruments (Rhythm Sticks, Tambourines, Hand Drums). Each 
basket has a letter on the basket that is covered up. One member of each group picks 
a card from a hat that has a letter on it: A, B, C.  Then I reveal the cards on the 
baskets of instruments and the group retrieved their instruments. My students feel this 
is the fairest way to pick/assign instruments.

(Continued on next page)

In the Hall of the Mountain King (Edvard Grieg)
Emily Light | Elementary Music (Volusia) | Champion Elementary
Mp3 Available Here

https://drive.google.com/file/d/1L5ZLmdYi-fXL_mWX3diCdruNrKw5JgM4/view?usp=sharing


Part 1 continued:
● Display the PDF rhythm chart of In the Hall of the Mountain King and first ask students 

what they notice. (asking questions like this promotes their discovery of the musical 
concepts on the page verses a teacher dictating). I also validate every student’s 
observations as this encourages future participation and let’s then know I value their 
opinions/observations.

● Have students read aloud the rhythmic patterns, then pat the rhythms on their laps. I 
usually always have a student that notices the hand drum part has a slightly different 
ending. 

● Collectively as a large group have everyone play all three parts paying attention to repeat 
signs, dynamics and tempos.

● Teacher then models on one piece of equipment how this accompanies the recording 
they heard earlier.  Take a moment to explain the CODA and demonstrate.

● Play the recording and have students read and perform this in their individual groups at 
the assigned time reminding them to pay attention to the expressive qualities.

● THIS COULD BE THE END OF A LESSON OR IF TIME PERMITS THERE IS A PART 
TWO (see next slide).  I have always done part 2 the students love it. 

PART TWO: Keeping students in their three groups they are already assigned to, give each group 
a section. The first section is Adagio/Piano. The second section is Moderato/Mezzo Forte. The third 
section is Presto/Forte. (You can do the random draw again to keep it fair).

● Give each group time to create movement/dance to their section. Encourage the use of 
props, scarves, streamers, stretchy bands if you have them. I have foam cut out fish and 
animals that fit on top of the rhythm sticks and they will even use those. 

● The idea is to get the student’s creating while still keeping the integrity of the musical 
expression. Encourage them to make their movement/dance performances match the 
dynamics and tempos. 

● For the CODA, I have students make frozen statues on the “hits/accented notes” and 
they move in place franticly for the in between parts.  This ensures that they end in a 
frozen statue position. 

● Finally, my students love to perform their creations for their teachers, this also gives me 
the opportunity to share with the teachers the about the upcoming Young People’s 
Concert that they will be attending and how this music will be performed at the concert. 

In the Hall of the Mountain King (Edvard Grieg)
Emily Light | Elementary Music (Volusia) | Champion Elementary
Mp3 Available Here

https://drive.google.com/file/d/1L5ZLmdYi-fXL_mWX3diCdruNrKw5JgM4/view?usp=sharing


Standards met by “In the Hall of the Mountain King”
ESOL Strategies: Demonstration, Modeling, Description, Introduction, Directions, Vocabulary, 
Participation, Sequencing, Repetition, Cooperative Group.

Standards:
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a 
specific musical work.
MU.5.F.1.1: Create a performance, using visual, kinesthetic, digital, and/or acoustic means to 
manipulate musical elements.
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles 
of music as a foundation for understanding the creative process.
MU.5.O.3.1: Examine and explain how expressive elements when used in a selected musical work 
affect personal response.
MU.5.O.3.2: Perform expressive elements in a vocal or instrumental piece as indicated by the 
score and/or conductor.
MU.5.S.3.2: Play melodies and accompaniments, using proper instrumental technique on pitched 
and unpitched instruments.
MU.4.C.1.1:  Develop effective listening strategies and describe how they can support appreciation 
of musical works
MU.4.C.1.2:  Describe, using correct music vocabulary, what is heard in a specific musical work.
MU.F.1.1:  Create new interpretations of melodic or rhythmic pieces by varying or adding 
dynamics, timbre, tempo, lyrics, and/or movement.
MU.O.1.1:  Compare musical elements in different types of music, using correct music vocabulary 
as a foundation for understanding the structural conventions of specific styles.
MU.4.O.3.1:  Identify how expressive elements and lyrics affect the mood or emotion of a song.
MU.4.O.3.2:  Apply expressive elements to a vocal or instrumental piece and, using correct music 
vocabulary, explain one’s choices.
MU.4.S.3.2:  Play rounds, canons, or layered ostinato on classroom instruments.
MU.3.C.1.1:  Describe listening skills and how they support appreciation of musical works.
MU.3.F.3.1:  Collaborate with others to create a musical presentation and acknowledge individual 
contributions as an integral part of the whole.
MU.3.O.1.1:  Identify, using correct music vocabulary, the elements in a musical work.
MU.3.O.3.1:  Describe how tempo and dynamics can change the mood or emotion of a piece of 
music.
MU.3.S.2.1:  Identify patterns in songs to aid the development of sequence and memorization 
skills.
MU.3.S.3.2:  Play melodies and layered ostinato, using proper instrumental technique, on pitched 
and unpitched instruments. 
MU.3.S.3.4:  Match simple aural rhythm patterns in duple and triple meter and written patterns. 

In the Hall of the Mountain King (Edvard Grieg)
Emily Light | Elementary Music (Volusia) | Champion Elementary
Mp3 Available Here

https://drive.google.com/file/d/1L5ZLmdYi-fXL_mWX3diCdruNrKw5JgM4/view?usp=sharing










Assessments:  
Teacher Observation of student performances: Did the students recognize 
and demonstrate the changes in tempo and dynamics both in the rhythmic 
activity and the creative activity. Did students perform the rhythms 
accurately.  (Volusia teachers use our rubric in our curriculum map)

4 points
(ADVANCED)

A score of four is a response in which the student demonstrates a 
thorough understanding of the music concepts and/or procedures 
embodied in the task.  The student has responded correctly to the 
task, used musically sound procedures, and provided clear and 
complete explanations and interpretations.

3 Points
(PROFICIENT)

A score of three is a response in which the student demonstrates a 
proficient understanding of the music concepts and/or procedures 
embodied in the task.  The students’ response to the task is 
essentially correct with the musical procedures and the 
explanations and interpretations provided demonstrating an 
essential but less than thorough understanding.  The response may 
contain minor flaws that reflect inattentive execution of musical 
procedures or indications of some misunderstanding of the 
underlying music concepts and/or procedures

2 Points
(BASIC)

A score of two indicates that the student has demonstrated only a 
partial understanding of the music concepts and/or procedures 
embodied in the task.  Although the student may have used the 
correct approach to obtaining a solution or may have provided a 
correct solution, the students’ work lacks an essential 
understanding of the underlying music concepts.

1 Point
(Emerging)

A score of one indicates that the student has demonstrated a very 
limited understanding of the music concepts and/or procedures 
embodied in the task.  The students’ response is incomplete and 
exhibits many flaws.  Although the students’ response has 
addressed some of the conditions of the task, the student reached 
an inadequate conclusion and/or provided reasoning that was 
faulty or incomplete.

In the Hall of the Mountain King (Edvard Grieg)
Emily Light | Elementary Music (Volusia) | Champion Elementary
Mp3 Available Here

https://drive.google.com/file/d/1L5ZLmdYi-fXL_mWX3diCdruNrKw5JgM4/view?usp=sharing


Clément Philibert Léo Delibes (1836-1891) 

• Romantic Era composer 

• Specialized in works for the stage, including ballets and 
opera.  

• Lakmé, the opera Duo des fleurs is from, is one of his 
most well-known musical works

• Delibes’ father died at an early age, so he was raised by 
his mother and his uncle.

• Worked as a rehearsal accompanist, chorus master, and 
an organist while living in Paris to support himself while 
he composed.

Lakmé and Duo des fleurs / Sous le dôme épais
Lakmé is a three act opera written in 1881-1881.  Set in British India, it tells the story of 
a Brahmin priest Lakmé and her servant Millika.  The name Lakmé is a French version 
of Lakshmi, the name of the Hindu Goddess of Wealth. 

Duo des fleurs / Sous le dôme épais (known as “The Flower Duet”) was written for a 
soprano and mezzo-soprano.  The duet takes place in act 1 and is sung by Lakmé and 
Mallika as they gather flowers (see the translation on the next page)

Beyond the Screen
Delibes music has more than 160 film credits on IMDB and frequently appears in film 
and television.  The Flower Duet is frequently used in advertisements and films, 
including a famous commercial from British Airways in 1989.  Other credits include The 
Angry Birds Movie (2016), multiple episodes in The Simpsons (multiple years), and The 
Mummy:  Tomb of the Dragon Emperor (2008) 

Duo des fleurs / Sous le dôme épais (Leo Delibes)
Denise Mills | Elementary Music (OCPS) | Lake Whitney Elementary
Mp3 Available Here

British Airways 
Commercial (1989)

Angry Birds Movie 
(2016)

The Simpsons (TV)
Multiple Years

 The Mummy: Tomb 
of the Dragon 

Emperor (2008)
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Translation:  Duo des fleurs / Sous le dôme épais

Sous le dôme épais
Où le blanc jasmin
À la rose s’assemble
Sur la rive en fleurs,
Riant au matin
Viens, descendons ensemble.

Doucement glissons de son flot charmant
Suivons le courant fuyant
Dans l’onde frémissante
D’une main nonchalante
Viens, gagnons le bord,
Où la source dort et
L’oiseau, l’oiseau chante.

Sous le dôme épais
Où le blanc jasmin,
Ah! descendons
Ensemble!

Sous le dôme épais
Où le blanc jasmin
À la rose s’assemble
Sur la rive en fleurs,
Riant au matin
Viens, descendons ensemble.

Doucement glissons de son flot charmant
Suivons le courant fuyant
Dans l’onde frémissante
D’une main nonchalante
Viens, gagnons le bord,
Où la source dort et
L’oiseau, l’oiseau chante.

Sous le dôme épais
Où le blanc jasmin,
Ah! descendons
Ensemble!

Under the thick dome 
where the white jasmine
With the roses entwined together
On the river bank covered with flowers 
laughing in the morning
Let us descend together!

Gently floating on its charming risings,
On the river’s current
On the shining waves,
One hand reaches,
Reaches for the bank,
Where the spring sleeps,
And the bird, the bird sings.

Under the thick dome 
where the white jasmine
Ah! calling us
Together!

Under the thick dome 
where white jasmine
With the roses entwined together
On the river bank covered with flowers laughing in the 
morning
Let us descend together!

Gently floating on its charming risings,
On the river’s current
On the shining waves,
One hand reaches,
Reaches for the bank,
Where the spring sleeps,
And the bird, the bird sings.

Under the thick dome 
where the white jasmine
Ah! calling us
Together!
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Flower Duet from Lakmé Folk/Scarf Dance
Created by Denise Mills

Benchmarks and Standards
MU.3.C.1.1 Describe listening skills and how they support appreciation of musical works.
MU.3.C.1.2 Respond to a musical work in a variety of ways and compare individual 
interpretations.
MU.3.C.1.3 Describe listening skills and how they support appreciation of musical works.
MU.3.F.3.1 Collaborate with others to create a musical presentation and acknowledge individual 
contributions as an integral part of the whole.
MU.4.C.1.1 Develop effective listening strategies and describe how they can support appreciation 
of musical works.
MU.4.C.1.4 Identify and describe the four primary voice parts, i.e., soprano, alto, tenor, bass.
MU.4.O.3.1 Identify how expressive elements and lyrics affect the mood or emotion of a song.
MU5.C.1.1 Discuss and apply listening strategies to support appreciation of musical works.
MU.5.C.1.4 Identify, aurally, the four primary voice parts, i.e., soprano, alto, tenor, bass, of a 
mixed choir

Scarf Movement Activity/Dance

Formation: Large Circle of couples, works best with boy and girl partners, it is visually easier to 
see the traveling pattern, but can work mixed. If mixed I assign each set to A or B, you need a 
visual reminder such as scrunches to help them identify their team. 

The scarf can be used in two ways:

1. Giving each student a scarf 
2. Each member from one team receives 2 scarfs  

Form: ABA

Props: Scarfs

Mood: Gentile and sweeping

Movement begins with singing at 00:15.

(Lesson Continues on the next page)
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A Section 

Right hand sweep up then bring back down to side (6 beats)
Left hand sweep up then bring back down to side (6 beats)
Turn in circle using personal space, hand sweep across space as your turn (12 beats)

Repeat

Gents or B partner: roll lady or partner A on the left, from left to right across their front, moving to the next 
window. (6 beats) 4 times

Ladies or team A walk into center of circle with hands sweeping up and back out to spot (12 beats)
Gents or team B walk into center of circle with hands sweeping up and back out to spot (12 beats)

Ladies or team A walk into center of circle with hands sweeping up and back out to spot (12 beats)
Gents or team B walk into center of circle with hands sweeping up and back out to spot (12 beats)

Right hand sweep up then bring back down to side (6 beats)
Left hand sweep up then bring back down to side (6 beats)

Turn in circle using personal space, hand sweep across space as your turn (12 beats)

B section

Encourage your students to move to the music, while acting out their character.

Students are to move responsively to the music looking at the beautiful surroundings and picking the 
beautiful jasmine. Encourage them to show their partner and respond to the mood of the piece. 

Boys may pretend to be soldiers moving through the garden, but remind them to be mindful of the music. 

As the B section comes to an end have students return to previous spot. (1:35-2:25)

A Section 

Right hand sweep up then bring back down to side (6 beats)
Left hand sweep up then bring back down to side (6 beats)
Turn in circle using personal space, hand sweep across space as your turn (12 beats)

Repeat

Gents or B partner: roll lady or partner A on the left, from left to right across their front, moving to the next 
window. (6 beats) 4 times
Ladies or team A walk into center of circle with hands sweeping up and back out to spot (12 beats)

Gents or team B walk into center of circle with hands sweeping up and back out to spot (12 beats)
Ladies or team A walk into center of circle with hands sweeping up and back out to spot (12 beats)

Gents or team B walk into center of circle with hands sweeping up and back out to spot (12 beats)
Grab Scarf with both hands and crumple it gently in to a ball, at 3:35 slowly release the flower and freeze in 
place.
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Identifying Similarities and Differences
By Denise Mills 

Focus: In this lesson, students will identify similarities and differences between two performances of the same 
piece. Students will be able to evaluate the performance using musical vocabulary and teacher-established 
criteria

Benchmarks and Standards
MU.3.C.2.1 Evaluate performances of familiar music using teacher-established criteria.
MU.4.C.1.2 Describe, using correct music vocabulary, what is heard in a specific musical work.
MU.3.O.1.2 Identify and describe the musical form of a familiar song.
MU.4.O.1.1 Compare musical elements in different types of music, using correct music vocabulary, as a 
foundation for understanding the structural conventions of specific styles.
MU.4.O.3.1 Identify how expressive elements and lyrics affect the mood or emotion of a song.
MU.4.O.3.2 Apply expressive elements to a vocal or instrumental piece and, using correct music vocabulary, 
explain one's choices.
MU5.C.1.1 Discuss and apply listening strategies to support appreciation of musical works.
MU.5.C.1.4 Identify, aurally, the four primary voice parts, i.e., soprano, alto, tenor, bass, of a mixed choir
MU.5.C.2.1 Define criteria, using correct music vocabulary, to critique one's own and others performance.
MU.5.C.3.1 Develop criteria to evaluate an exemplary musical work from a specific period or genre.

This beautiful duet is one of the most widely used song today. From TV commercials, to movies, to 
ringtones to elevator music. Two popular versions are the American Airlines commercial and the movie Angry 
Birds. The variations and combinations created for this duet are endless. This provides a plethora of 
opportunity’s to allow your students to compare and contrast this beautiful piece.

The links below are just a few of the videos and audio examples available online, feel free to find your favorite. 
Consider using different combinations of instrument, such as a violin duet, or a violin and accordion duet, rather 
than traditional singers.

Vocal Duets

● https://www.youtube.com/watch?v=SXKICcUijME
o Joan Sutherland & Huguette Tourangeau

● https://www.youtube.com/watch?v=832M0B3X6Lg
o Rene Fleming and Susan Graham

● https://www.youtube.com/watch?v=SSigSo4uX2U&index=5&t=0s&list=WL
o This is an electronic version, with very creative costumes.

●  https://www.youtube.com/watch?v=LatQOdYmoFY
o Duke Ellington School of the Arts, adaptation in English 

Instrumental Duets

● https://www.youtube.com/watch?v=tFwIl4CS6CY&list=WL&index=6
o Violin and Cello

● https://www.youtube.com/watch?v=y2G2YjW-bDQ&list=WL&index=7
o Violin and Accordion 

● https://www.youtube.com/watch?v=yZgtBs_d_Gg
o Euphonium and Tuba  
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Using musical vocabulary, ask the students to observer things such as: tempo, timber, dynamics, 
articulation, performance quality and instrumentation, just to name few. Encourage them to listen to the 
entire performance before that take any notes. Allow them to brainstorm with their neighbor or small group. 

There are several ways for students to present their observation. We have provided you with a Venn 
diagram or a Double Bubble Map to use. Students can work alone or in small groups. (Printable versions 
available on the next two pages).

Bonus Opera Game: 
Take time and discuss the differences between Opera and Musical Theater, this will allow you to talk about 
the different voice parts and the roles and job of the theater. One of the differences in an Opera is the use of 
Recitatives rather than singing. Stress that everything in an opera that is written is sung, even the dialogue. 
Sing several examples for the class, sing about your day, what you had for breakfast or even your plans for 
the weekend. Find a comfortable student to have a conversation with you, but remember you must sing. 

Game: Recit-a-what? Recitative!

● Divide the class into groups of 4 no more than 6
● Each group is given a scenario/location such as, theme park, camping, the beach or the grocery 

store.
● Each student: Must create two lines that completes the group’s story.

o Must be Written down in complete sentences
o Must go along with theme
o Must be school appropriate

● Allow groups to practice amongst themselves, allowing you time to circulate. 
● Allow students to present to the class their compositions 

Ask students to give feedback, using their musical vocabulary that they used from the Identifying Similarities 
and Differences activity to give meaningful feedback to their peers, while critiquing their performance.
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Paul Dukas (1865-1935)
• French composer, critic, scholar, and teacher
• Self-critical of his musical works, he destroyed several of his 

compositions
• Dukas contributed with regular reviews to five different French 

journals (Note:  to learn more about being a music critic, see 
the ELA section of the guidebook to get started!)

• Taught composition at the Paris Conservatory

About The Sorcerer’s Apprentice
The Sorceror’s Apprentice is a symphonic poem (music written to illustrate a 
non-musical source such as poem, short story, or painting) that was written in 1897.  
Sorcerer’s Apprentice was based on a poem by Johann Wolfgang von Goethe about a 
sorcerer who leaves his apprentice to clean up.  The apprentice tries to enchant a 
broom to help him with disastrous consequences.  Duka’s treatment of Sorcerer’s 
Apprentice closely follows the storyline of the poem.  It is common to include the 
poem in the orchestral score (or musical blueprint).

Beyond the Screen
The 1940 version of Disney’s Fantasia made Sorcerer’s Apprentice known worldwide.  
This portion of the film was so popular, in fact, that it was included on Fantasia 2000, 
a follow-up to the original film.  Music from the film is frequently featured in cartoons 
and animated series (such as Animaniacs in the 90s).  In 2010 Disney created a live 
action film called Sorcerer’s Apprentice, starring Nicolas Cage.
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Fantasia 2000 (2000) Sorcerer's Apprentice
(2010)

Animaniacs
(1998)

Fantasia
(1940)
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Sorcerer’s Apprentice – Ribbon Streamers
By: Paul Dukas
Lesson Created by: Katie Grace Miller

Standards:
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works. 
MU.3.C.1.2: Respond to a musical work in a variety of ways and compare individual interpretations. 
MU.3.C.1.3: Identify families of orchestral and band instruments. 
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work.  
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of 
musical works. 
MU.4.C.1.2: Describe, using correct music vocabulary, what is heard in a specific musical work.  
MU.4.C.1.3: Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or 
keyboard.  
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.  
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a 
specific musical work.  
MU.5.C.1.3: Identify, aurally, selected instruments of the band and orchestra.   
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles of 
music as a foundation for understanding the creative process.  
MU.5.H.1.1: Identify the purposes for which music is used within various cultures.   

Materials:
Cut Recording of Sorcerer’s Apprentice
Ribbon Streamers

Process:

1. Tell students about the folktale behind the piece “The Sorcerer’s Apprentice.”
2. Explain each section of the piece to students, and showing an example for their ribbon streamer 

movement.  Remember this was based off of a symphonic poem and is a story.  You need the 
kids to buy into it so that their movements are meaningful! 

3. During the movement, students should watch you for the movement cues especially at the end 
when timing is very important. 
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Ribbon Streamer Movements:
A section – 0:00 – 0:25 - Ribbon Brooms and Mops – hold the ribbon streamer down so that the stick 
becomes the handle and the ribbon part is going back and forth on the floor.  Students are moving in 
personal space.  We are sweeping, not whipping! ☺

B section – 0:26 – 0:56 - Spread the Magic -  Ribbons become wands and go up into the air with big 
circles and figure 8’s. Students are standing still

C section – 0:57 – 1:07- Magic Swirls! – Fire with Ribbon streamers – Tight small circles pointing 
down in front of student.  Students are standing still

A section – 1:08 – 1:27- Ribbon Brooms and Mops – hold the ribbon streamer down so that the stick 
becomes the handle and the ribbon part is going back and forth on the floor.  Students are moving in 
personal space.  This section is a little louder and lower in pitch so the movements can become a 
little bigger.

Interlude – 1:25 – 1:31 - Losing Control - Improvise with ribbons in personal space

D section – 1:32 – 1:51 - Things are out of hand!! -  Ribbons move down to the descending pattern 
and then squiggles back and forth during high strings/high woodwinds to try a spell to get the magic 
under control!

Fanfare – 1:52 – 2:08 - The wizard returns and improvises spells with his ribbon wand.  

Coda:

Brass Calls – 2:09 – 2:19 - wand goes side to side to stop the spell with both hands in the air.

Grand Pause – 2:20 – END - Freeze hands in the air.  When strings have descending pattern, hands 
will follow down.  The apprentice looks very guilty and slowly moves to the ground and finally is laying 
down.  

Wait for the flute/piccolo to play those final few notes (I like to sit up at this point as if you are looking 
to see if the wizard left) and then wands go up in a flourish and then back down.  
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Standards:
MU.3.S.3.1: Sing rounds, canons, or ostinato in an appropriate range, using head voice and 
maintaining pitch. 
MU.3.S.3.2: Play melodies and layered ostinato, using proper instrumental technique, on pitched 
and unpitched instruments. 
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work. 
MU.4.S.3.1: Sing rounds, canons, and/or partner songs in an appropriate range, using proper 
vocal technique and maintaining pitch. 
MU.4.S.3.2: Play rounds, canons, or layered ostinato on classroom instruments. 
MU.5.S.1.4: Sing or play simple melodic patterns by ear with support from the teacher.   
MU.5.S.2.3: Perform simple diatonic melodies at sight. 
MU.5.S.3.1: Sing part songs in an appropriate range, using proper vocal technique and 
maintaining pitch. 
MU.5.S.3.2: Play melodies and accompaniments, using proper instrumental technique, on 
pitched and unpitched instruments.
MU.5.S.3.4: Play melodies and accompaniments, by ear, using classroom instruments. 

Materials:

Sorcerer’s Melody 
Orff instruments

Process:

1. Play the first 25 seconds of the Sorcerer’s Apprentice for your students 
for the famous theme of the piece.  

2. Sing for students the variation/arrangement of the theme and then 
discuss the facts that are given in the arrangement. 

3. Teach everyone the melody first with the lyrics so that those facts can 
stick with them in their memory bank.  

4. Practice the melody with the body percussion provided if you so choose, 
or you can begin transferring the melody to the Orff instruments right 
away.  

5. Some groups may want to just do the body percussion with the melody 
and not go to Orff instruments.  

6. If you choose to go to the Orff instruments, teach everyone to play the 
melody on the Orff instruments first and then add in the Bass and 
Glockenspiel parts to students that can handle the change.  
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Nikolai Rimsky Korsakov (1844-1908)
• Russian composer known as a master of orchestration (the 

practice of writing music for an musical group)
• One of The Five or The Might Handful, a group of Russian 

composers working together to create a Russian musical style 
that included folk music and melodies from their country

• Most well-known for Scheherazade; the OPO performed a 
movement from Scheherazade on the 2017 Young People’s 
Concerts.

• Served as an officer in the Imperial Russian Navy while also 
working as a composer and teacher

Flight of the Bumblebee
Flight of the Bumblebee was an orchestral interlude written for Rimsky Korsakov’s opera 
The Tale of Tsar Saltan.  Flight of the Bumblebee closes Act III, Tableau 1, in which the 
Swan-Bird changes the Tsar’s son into an insect so he can visit his father the Tsar.  The 
work is meant to remind us of the rapidly changing flying pattern of a bumblebee.

Beyond the Screen
Flight of the Bumblebee has been featured on dozens of movies and television shows, 
and it’s commonly used in cartoons to feature an insect’s flight or frantic movement by the 
main characters. Minnie Mouse conducted Flight of the Bumblebee in the series “Maestro 
Minnie” (1999) https://www.youtube.com/watch?v=ic-hxG5cjPg; Flight of the Bumblebee 
was integrated into a work by the Trans Siberian orchestra from their album Beethoven’s 
Last Night (2000); finally, a jazz version by trumpet Al Hirt was created for The Green 
Hornet radio show (and later featured on Kill Bill).   
Al Hirt “Green Bee” theme for The Green Hornet radio show. 
https://www.youtube.com/watch?v=3zXx0ReqOOI 

Beethoven’s Last 
Night

(2000)

Maestro Minnie
(1999)

Phineas and Ferb
(2013)

The Green Hornet
(1940)
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Musical Animals

Rimsky-Korsakov was an excellent orchestrator, or someone who picked specific instruments for different 
melodies. In “Flight of the Bumblebee,” he chose to have the violin, flute, and clarinet represent the quick 
motions of the bumblebee. Now, it’s your turn! As a composer, you will be able to choose an animal and 
compose a short piece that represents your animal. 

Materials Required: an assortment of classroom instruments. Paper and pencil or white boards for 
students to write down their ideas. Visual representation of the animal choices (select 4-6 different animals 
depending on class size). 

Time Required: Plan 20-30 minutes depending on how intricate of melodies you’d like your students to 
create. Add about 10 min for classroom performances. 

1. Split students into even groups and distribute paper and pencils or whiteboards. Instruct students 
that they will be composing a short piece of music to aurally represent an animal. Show students the 
available animals and have each group pick one animal from the visuals on the board**. You can 
either have one animal be used only once, or allow 2 groups to use the same animal. 
**For animal visuals, you can consider using the samples attached to this lesson or stuffed animals 

that you might have in your classroom (I wouldn’t recommend live animals). Don’t be limited 
to the ones that I suggest in this lesson! Feel free to add any animals that you’d like. 

1. Give students about 4-5 minutes to brainstorm ideas for rhythms, dynamics, and instruments that 
could represent their animal. Have students write down ideas on their paper or white boards.

2. Students start practicing their pieces in their small groups without instruments.  Once students find 
ideas that they enjoy and agree upon, they should begin to write out some sort of notation to 
represent their performance (this doesn’t have to be standard notation, but can be visuals instead). 

3. Once students have had time to practice their performances without instruments, they can approach 
the teacher to ask for permission to practice with instruments. Instruments selected are at the 
teacher’s discretion. After students receive permission, they should practice their performances as 
they have written (this is a composition lesson, not an improv lesson).

4. Students perform their pieces for the class one group at a time. Have performing students explain to 
the class why they chose specific rhythms, instruments, and dynamics. Continue until each group 
has had a chance to perform. 

Extension: Once all groups have performed, consider placing the animal visuals in an order to create a 
form. Have students perform their animal composition as one large piece. 

Alternate: Instead of letting the student groups decide which animal they would like to compose, create 
small cards or cutouts with the names of animals on them. Secretly hand the animal card to each group 
and instruct them not to let any other groups know which animal they have. Follow steps 2-5 but after 
the performance, see if the other groups can guess which animal the performing group was 
representing. 

https://drive.google.com/open?id=12xcsYHppa8tf4cUPL68JIm5eEn5yUJkP
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What Instrument is that?!
Rimsky-Korsakov chose to have the violin, flute, and clarinet represent the bumblebee in his piece, 
but the great thing about melodies is that they can be played on any instrument! Let’s see which 
instruments you can identify that are performing the melody from “Flight of the Bumblebee.”

Materials Required: 
● White boards or some other way students can write down a response. 
● Variety of selections of “Flight of the Bumblebee” (see links below). 
● Speakers

Instructions:
1. Instruct students that they will be listening to “Flight of the Bumblebee” but will need to 

identify which instrument it is performing the example. You can either split students into 
small groups to respond with a white board or have students work individually and write their 
answers on a piece of paper. 

2. Write a list of potential instruments on a board or flip chart so students have a bank of words 
to choose from. 

3. Play the following selections for the students in any order and see how many instruments 
they can identify that are performing the melody to “Flight of the Bumblebee.”

Modification for younger grades: Have students identify which instrument family the instrument 
belongs to (woodwind, brass, strings, percussion) rather than the specific name of the instrument. 

Here’s the dropbox link: 
https://www.dropbox.com/sh/xq8hlp6aqls4sbw/AAD8BNItHcWgne1TbHjV2ffha?dl=0

Standards:
MU.3.C.1.2 Respond to a musical work in a variety of ways and compare individual interpretations.
MU.3.C.1.3 Identify families of orchestral and band instruments.
MU.4.C.1.1  Develop effective listening strategies and describe how they can support appreciation 
of musical works. 
MU.4.C.1.2 Describe, using correct music vocabulary, what is heard in a specific musical work.
MU.4.C.1.3 Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or 
keyboard.
MU.5.C.1.1 Discuss and apply listening strategies to support appreciation of musical works. 
MU.5.C.1.3 Identify, aurally, selected instruments of the band and orchestra.

https://drive.google.com/open?id=12xcsYHppa8tf4cUPL68JIm5eEn5yUJkP
https://www.dropbox.com/sh/xq8hlp6aqls4sbw/AAD8BNItHcWgne1TbHjV2ffha?dl=0
http://www.cpalms.org/Public/PreviewStandard/Preview/4026
http://www.cpalms.org/Public/PreviewStandard/Preview/4027
http://www.cpalms.org/Public/PreviewStandard/Preview/4052
http://www.cpalms.org/Public/PreviewStandard/Preview/4053
http://www.cpalms.org/Public/PreviewStandard/Preview/4054
http://www.cpalms.org/Public/PreviewStandard/Preview/4082
http://www.cpalms.org/Public/PreviewStandard/Preview/4084


Igor Stravinsky (1882-1971)
● Born near St. Petersburg, Russia. Died in NYC.
● was a student of Rimsky-Korsakov, composer of “Flight of the Bumblebee”
● Firebird was written 1910 when he was 27 years old
● collaborated with Sergei Diaghilev for the Paris Season of Ballet Russe
● This was the first international success for Stravinsky

About The Firebird Suite
The Firebird was a ballet collaboration between Igor Stravinsky and Sergei Diaghilev’s company, 
Ballets Russes. This was the first collaboration between Diaghilev and Stravinsky, who would go 
on to create the critically acclaimed ballets Petrushka (1911) and The Rite of Spring (1913).  The 
work also featured scenery by Marc Chagall; learn more about Chagall in the special visual arts 
section of the guidebook.

The presentation is based on Russian fairy tales of the Firebird, a mythical creature who is both 
a blessing and curse on its owner Prince Ivan.

The music was an instant classic and has become a staple of orchestral repertoire.  It was 
featured in Fantasia 2000, where the firebird was a volcano and the earth had to recover from 
the devastation.  

The Orlando Philharmonic Orchestra will be performing the finale from The Firebird Suite, 
orchestrated by Igor Stravinsky in 1919.

Finale from The Firebird Suite (Igor Stravinsky)
Cynthia Krulick | Elementary Music (OCPS) | Dommerich Elementary
Mp3 Available Here

mailto:cynthia.krulick@ocps.net
https://drive.google.com/open?id=1pwU1qfn9PjMu9jh1ITdhhV5giTiTugnE


Lesson 1
Before hearing the music, use your best “once upon a time” voice and tell clues about the 
Firebird. Ask students to guess the creature you are describing. Many will know this from the 
Harry Potter books.

“I am going to describe a fantastical creature. This creature is found in myths and legends from 
many different cultures around the world, going back hundreds of years. See if you can guess 
what I am describing:

This creature has magical powers. It is said that it’s tears can heal. The creature has beautiful 
red, yellow or crimson colors and can fly. It is also immortal. When it dies it bursts into flames 
and then becomes a pile of ashes, and is then magically reborn.”

At this point there will probably be many hands in the air. Allow them to answer. Phoenix or 
Firebird is correct.

“Long before J.K. Rolling wrote the Harry Potter novels, the Firebird or Phoenix was found in 
stories and cultures from all over the world.” In 1910, a Russian Composer named Stravinsky 
wrote a ballet called The Firebird.

Cultures where the Firebird is found

● Listen to “Finale”. Instruct students to use their imagination to create a Firebird story 
from the music. They can close their eyes or adopt comfortable posture, but listen one 
time without response cards or talking.

● Ask students to share their thoughts and impressions. 
● Second listening: Identify instruments and instrument families that play the melody. Use 

posters, listening map or response cards.

Finale from The Firebird Suite (Igor Stravinsky)
Cynthia Krulick | Elementary Music (OCPS) | Dommerich Elementary
Mp3 Available Here

Firebird (Zhar–ptitsa) Russia

Bennu Egypt

Feng Huang China

Huma Persia

Phoenix Greece (associated with the sun)

Thunderbird Native American

Hō-ō Japanese

mailto:cynthia.krulick@ocps.net
https://drive.google.com/open?id=1pwU1qfn9PjMu9jh1ITdhhV5giTiTugnE


Finale from The Firebird Suite (Igor Stravinsky)
Cynthia Krulick | Elementary Music (OCPS) | Dommerich Elementary
Mp3 Available Here

Listening Map

mailto:cynthia.krulick@ocps.net
https://drive.google.com/open?id=1pwU1qfn9PjMu9jh1ITdhhV5giTiTugnE


Lesson 2
Play the melody on instrument of your choice (Provided on the next slide). Play on a 
second instrument, such as recorder or xylophone. Discuss how the timbre changes when 
different instruments play the same thing.

Listen to “Finale.” How does Stravinsky make the melody sound different each time? 
Discuss dynamics, tempo, timbre, tonality, meter and instrumentation. The chart below 
gives a brief synopsis.

Lesson extension:
Teach students to play the melody on recorder. I have transposed to make it easily 
accessible for soprano recorder. Create variations on the melody by using some of the 
same techniques Stravinsky used - change tempo, dynamics, instrumentation, etc.

Finale from The Firebird Suite (Igor Stravinsky)
Cynthia Krulick | Elementary Music (OCPS) | Dommerich Elementary
Mp3 Available Here

1 French horn + Harp 00:00

2 Clarinet + Flute (Crescendo) 00:28

3 Brass (Forte)
interlude

01:13
01:25

4 Brass (new meter) 01:30

5 Brass (new key) + Triangle 01:41

6 Full orchestra (new tempo)
Coda

01:58
02:29

https://drive.google.com/open?id=1pwU1qfn9PjMu9jh1ITdhhV5giTiTugnE


Finale from The Firebird Suite (Igor Stravinsky)
Cynthia Krulick | Elementary Music (OCPS) | Dommerich Elementary
Mp3 Available Here

Melodies from The Firebird Suite
Suggested instruments:  Xylophone, Recorder

Standards:
MU.3.C.1.3 Identify families of orchestral and band instruments. 
MU.3.O.1.1  Identify, using correct music vocabulary, the musical elements in a piece of music. 
MU.4.C.1.3  Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or 
keyboard. 
MU.4.C.1.2  Describe, using correct music vocabulary, what is heard in a specific musical work. 
MU.4.O.2.1 Create variations for selected melodies.
MU.5.C.1.3 Identify, aurally, selected instruments of the band and orchestra.
MU.5.O.1.1 Analyze, using correct music vocabulary, the use of musical elements in various styles of 
music as a foundation for understanding the creative process
MU.5.S.1.3 Arrange a familiar song by manipulating specific aspects of music.

https://drive.google.com/open?id=1pwU1qfn9PjMu9jh1ITdhhV5giTiTugnE


Aaron Copland (1900-1990)
• Composer, composition teacher, writer, and conductor
• Created what is considered an “American” sound that 

includes slowly changing harmonies and evokes open 
plains

• Spent time in both Mexico and the United States; His 
work El Salón México uses Mexican folk music he 
orchestrated from sheet music purchased while in 
Mexico. 

About Hoedown from Rodeo
Rodeo premiered in 1942, with music composed by Aaron Copland and choreography by Agnes 
de Mille.  The ballet features five sections, including Buckaroo Holiday; Corral Nocturne; Ranch 
House Party; Saturday Night Waltz; and Hoe-Down (the work featured on the concert).  Aaron 
Copland created a musical suite from the music titled “Four Dance Episode from Rodeo” that 
included all movements except “Ranch House Party” that premiered at the Boston Pops in 1943.

The theme of “hoe-down” is based on a version of the American folk song “Bonaparte’s Retreat,” 
made famous by Kentucky fiddler William Hamilton Stepp (see Additional Resources for the 
URL)

Beyond the Screen
Aaron Copland composed soundtracks for several documentaries and movies.  Two of the most 
well-known are Our Town (written in 1939) and Of Mice and Men (based on the John Steinbeck 
novel).  Hoedown from Rodeo was first included in Beef Council commercials in 1992, and 
Hoedown was on the soundtrack for “It Takes Two (1995), a film starring Kirstie Alley, Steve 
Guttenberg, and Mary Kate and Ashley Olsen.

Hoedown from Rodeo (Aaron Copland)
Anka Pink | Resource Teacher (OCPS) | Elementary Music K-5
Mp3 Available Here

https://www.youtube.com/watch?v=1yeQucos9-M
https://drive.google.com/file/d/1sGeY6BYbX0QH5-7vgvFKymWdYVvk3uo0/view?usp=sharing


Hoedown from Rodeo (Aaron Copland)
Anka Pink | Resource Teacher (OCPS) | Elementary Music K-5
Mp3 Available Here

Ribbon and Folk Dance
Students will use the ribbon as well as dance. 

Students will not need to put down the ribbon in order to complete the folk dance in section A. 
Scarves can be used in lieu of ribbons, but ribbons preferred for aesthetic reasons. 

RIBBONS:
00:01-00:30 : 

● “fire” - twirl ribbons in a spiral in front of midsection (8 beats)
● “rainbow” - move ribbon left to right, not going lower than the shoulder (20 beats)
● “fire” (8 bts)
● “Paint your neighbor” - ribbon up and down to the left for 4 beats, then repeat on

right side for 4 beats - (20 beats)
● “Paint your neighbor” - ribbon up and down to the left for 4 beats, then repeat on

right side for 4 beats - (20 beats)

DANCE:
00:40-1:40:
• Partners - Alley Right (8 beats)
• Partners - Alley Left - (8 beats)
• Back 4 steps ; forward 4 steps and high five - (8 beats)
• Back 4 steps ; forward 4 steps and high five - (8 beats)
• Partners - Alley Right - (8 beats)
• Partners - Alley Left - (8 beats)
• Back 4 steps ; forward 4 steps and high five - (8 beats)
• Back 4 steps ; forward 4 steps and high five - (8 beats)
• Peel the banana - (16 beats)
• Partners - Alley right - (8 beats)
• Partners - Alley left - (8 beats)
• Back 4 steps ; forward 4 steps and high five - (8 beats)
• Back 4 steps ; forward 4 steps and high five - (8 beats)
**** Finish section with “fire” - (4 beats)

RIBBONS:
1:41-2:20:
• “Snap lasso” - ribbon snaps up to the sky on the off beat emphasized by the slapstick/clapper for 2 

beats followed by a twirl for 2 beats. 4 sets - (16 beats)
• “Paint your neighbor” - (16 beats)
• “Snap lasso” - ribbon snaps up to the sky on the off beat emphasized by the slapstick/clapper for 2 

beats followed by a twirl for 2 beats. 4 sets - (16 beats)
• “Peel the banana” while waving ribbons in a “rainbow” - (32 beats)
• FIND your partner in two lines - (8 beats)
• “Paint your partner” - (8 beats)

Slow down with the music and freeze!

https://drive.google.com/file/d/1sGeY6BYbX0QH5-7vgvFKymWdYVvk3uo0/view?usp=sharing


Hoedown from Rodeo (Aaron Copland)
Anka Pink | Resource Teacher (OCPS) | Elementary Music K-5
Mp3 Available Here

Ribbon and Folk Dance

DANCE:
2:54-
• Partners - Alley Right (8 beats)
• Partners - Alley Left - (8 beats)
• Back 4 steps ; forward 4 steps and high five - (8 beats)
• Peel the banana (16 beats)
• Partners - Alley Right (8 beats)
• Partners - Alley Left - (8 beats)
• Back 4 steps ; forward 4 steps and high five - (8 beats)
• “FIRE” - (8 beats)

Notes:
Form is very clearly heard in this piece. The form for this piece is ABA or Ternary Form. 
One of the most noted rhythmic themes featured in this piece is syncopation. The most common form of 
syncopation will be ti-ta ti. This emphasizes the offbeat. 
 
Standards:
3rd Grade – Intermediate 1
MU.3.O.1.1 - Identify, using correct music vocabulary, the musical elements in a piece of music.
MU.3.O.1.2 - Identify and describe the musical form of a familiar song. 
MU.3.O.3.1 - Describe how tempo and dynamics can change the mood or emotion of a piece of music.
MU.3.C.1.1 - Describe listening skills and how they support appreciation of musical works.  
MU.3.C.1.3 - Identify families of orchestral and band instruments.
 
4th Grade – Intermediate 2
MU.4.O.1.1 - Compare musical elements in different types of music, using correct music vocabulary, as a 
foundation for understanding the structural conventions of specific styles.
MU.4.C.1.1 - Develop effective listening strategies and describe how they can support appreciation of 
musical works.  
MU.4.C.1.2 - Describe, using correct music vocabulary, what is heard in a specific musical work.
MU.4.C.1.3 - Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or 
keyboard.
MU.4.H.1.2 - Describe the influence of selected composers on the musical works and practices or traditions 
of their time.
MU.4.F.2.1 - Describe roles and careers of selected musicians.
 
5th Grade – Intermediate 3
MU.5.O.1.1 - Analyze, using correct music vocabulary, the use of musical elements in various styles of 
music as a foundation for understanding the creative process.
MU.5.C.1.3 - Identify, aurally, selected instruments of the band and orchestra.
MU.5.H.2.1 - Examine the contributions of musicians and composers for a specific historical period.
MU.5.C.1.2 - Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a specific 
musical work.
MU.5.F.2.1 - Describe jobs associated with various types of concert venues and performing arts centers.
 

https://drive.google.com/file/d/1sGeY6BYbX0QH5-7vgvFKymWdYVvk3uo0/view?usp=sharing


Leonard Bernstein (1918-1990)
• Composer, conductor, author, music lecturer, and pianist 

• One of the first United States born conductors to receive 
worldwide recognition

• Conductor of the New York Philharmonic from 1958-1990, with 
his debut in 1943 at only 25 years old!

• Most well-known compositions include:  West Side Story; Peter 
Pan; Candide; On the Town; On the Waterfront

West Side Story
West Side Story centers around two rival gangs in New York City:  The Sharks and the Jets.  The 
Sharks are a group of teenagers from Puerto Rico, and the Jets are a white gang.  The story is based 
on the Shakespeare classic, Romeo and Juliet, and stars on a boy from the Jets (Tony) and a girl from 
the Sharks (Maria) who fall in love.  The Mambo is performed in Act 1 at a dance both gangs attend.  
Both groups have a “dance-off” showcasing the traditional and more “Americanized” versions of the 
mambo.  

The Mambo ends with Tony and Maria seeing each other for the first time.

Beyond the Screen
Leonard Bernstein wrote some movie scores, but the 1961 version of West Side Story is by far the most 
well-known.  The film won 10 Academy Awards, which still makes it the highest award winner of any 
musical film, and it has been consistently ranked as one of the most successful renditions of 
Shakespeare on the big screen of all time.

Below are backstage and film images from the movie.  On the far left, you’ll see choreographer Jerome 
Robbins providing guidance for the cast.  Jerome Robbins received an Academy Award for Best 
Director (with Robert Wise) as well as an Academy Award for Brilliant Achievements in the Art of 
Choreography on Film.

Second from left you can see Bernstein rehearsing the singers.  The third picture shows rehearsal of the 
first dance scene in which the Sharks meet the Jets. Finally, a scene from the film with Tony and Maria 
that pays homage to the Romeo and Juliet balcony scene on a New York City fire escape.

Learn more about West Side Story at:  https://bernstein.classical.org/collections/west-side-story 
 

Mambo from West Side Story (Leonard Bernstein)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here

https://bernstein.classical.org/collections/west-side-story
https://drive.google.com/open?id=1OsPPHehzlNjiR9npdquKbUgd9k-Mj5oP


The year 2018 marks the 100th birthday of Leonard Bernstein, and more than 
3,000 orchestras and artistic groups around the world are celebrating Mr. 

Bernstein’s legacy!  Here are a few ways you can learn more about one of the 
most influential American conductors of all time.

Leonard Bernstein and Aaron Copland:  
Friends for Life
Learn more about the enduring friendship of 
Leonard Bernstein and Aaron Copland.  Friends for 
nearly 60 years (since 1937), they collaborated 
together on numerous concerts and Aaron Copland 
often mentored Bernstein on his compositions.

Bernstein, whose talent for numerous areas drew him in many directions, also 
helped bring attention to Aaron Copland’s music through concerts featuring 
Copland’s works with the New York Philharmonic.  You will hear Copland’s 
Hoedown from Rodeo on this year’s concert alongside Bernstein’s Mambo from 
West Side Story.  Both were written for ballets, but both have distinctly different 
(though equally American) themes.  Learn more about their enduring friendship 
at:
https://morganreynoldspublishing.wordpress.com/2013/09/03/bernstein-and-copland-a-lasting-friendship/ 

Happy Birthday Mr. Bernstein!

Leonard Bernstein and the 
Young People’s Concerts

“[The Young People’s Concerts are] 
among my favorite, most highly prized 
activities of my life.”

- Leonard Bernstein

For Leonard Bernstein, the Young People’s Concerts were his educational 
mission.  From 1958 until 1972, he never missed a year of conducting the Young 
People’s Concerts, even when he took a sabbatical (1964-65) and after he 
retired!

Bernstein created fifty-three Young People’s Concerts that covered a broad range 
of musical topics.  He often featured living composers (including his friend Aaron 
Copland) and discussed everything from jazz to folk music to the Beatles.  He 
often used popular music to make the orchestra more accessible to his audience, 
and he even featured young up and coming artists.  Today, the television 
broadcasts of the Young People’s Concerts are still enduring and meaningful to 
musicians all over the world. 

https://morganreynoldspublishing.wordpress.com/2013/09/03/bernstein-and-copland-a-lasting-friendship/


Scarves Dance

Standards:
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works. 
MU.3.C.1.2: Respond to a musical work in a variety of ways and compare individual interpretations. 
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of 
musical works. 
MU.4.C.3.1: Describe characteristics that make various musical works appealing.  
MU.5.O.3.1: Examine and explain how expressive elements, when used in a selected musical work, 
affect personal response.  
MU.5.O.3.2: Perform expressive elements in a vocal or instrumental piece as indicated by the score 
and/or conductor.   
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.  
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a 
specific musical work.  

 
Materials:
Scarves (1 per person)
Recording of “Mambo” from West side story, OPO cut version. 

Process:
1. Have a discussion with students about dance music.  What are some of the qualities that dance 
music must have?  Does all dance music have to sound the same?  Does dance music have to have 
certain characteristics?

2. Give your students a little history on the mambo.  It originated in Cuba and was invented during the 
late 30’s early 40’s.  Sources differ on where it originated, particularly with composers.  It is considered 
a very advanced dance, however, and led to the development of the Cha-Cha, a simpler dance.

3. Find a YouTube video that includes mambo dance steps if you choose and show to students and 
then talk to them about our modified dance steps that we will do with our scarves.  

4. Students will have a partner and they will hold each others’ scarves. Our scarf moves include the 
following . . . .

Saws – move scarves back and forth like a two person saw cutting a tree trunk. 
Full Circle – while holding scarves both partners turn in a circle while still holding onto the 
scarves.  
Peek-a-boo – Both students lift up one scarf and look under that scarf in that direction and then do 
the other side.
Shimmy – while holding scarves do a “Saw” motion back and forth very quickly.
Up High, Down Low – while holding scarves, partners tap fists up high 4 times and then down low 
4 times. 
Improv – students will let go of their partner’s scarf and will turn in a slow circle while dancing with 
their own scarf.

OPO is doing a cut version of the Mambo so make sure you use their version and not just one off of 
apple music or Spotify because it will not match up.

Here are the timings for the dance.
Introduction – 0:00 – 0:03 - Stand still
A section – 
0:04 – 0:10 – Saws and raise up hands on MAMBO!
0:11 – 0:17 -  2 Full Circles, first one, one way and then go the other way.
0:18 – 0:24 - Saws and raise up hands on MAMBO!
0:25 – 0:29 - 2 Full Circles, first one, one way and then go the other way.
B section – 
0:30 – 0:34 – Shimmy – 12 counts
0:35 – 0:37 – Peek-a-boo for both sides
0:38 – 0:41 – Shimmy – 8 counts
Interlude – 0:42 – 0:44 – Freeze!
C section – 
0:45 – 0:51 – Up High, Down Low 2 times in all (2 times up and 2 times down
0:46 – 0:59 - Improv – 16 counts
1:00 – 1:05 – Up High, Down Low 2 times in all (2 times up and 2 times down
1:06 – 1:13 - Improv – 16 counts
1:14 – end – grab partners scarf again and then throw one scarf and then the other in the air.  

“Mambo” from West Side Story (Leonard Bernstein)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here

https://drive.google.com/open?id=1OsPPHehzlNjiR9npdquKbUgd9k-Mj5oP


Scarves Dance
Note:  the OPO is doing a cut version of the Mambo so make sure you use their version and not just one 
off of apple music or Spotify because it will not match up.

Here are the timings for the dance.
Introduction – 0:00 – 0:03 - Stand still
A section – 
0:04 – 0:10 – Saws and raise up hands on MAMBO!
0:11 – 0:17 -  2 Full Circles, first one, one way and then go the other way.
0:18 – 0:24 - Saws and raise up hands on MAMBO!
0:25 – 0:29 - 2 Full Circles, first one, one way and then go the other way.
B section – 
0:30 – 0:34 – Shimmy – 12 counts
0:35 – 0:37 – Peek-a-boo for both sides
0:38 – 0:41 – Shimmy – 8 counts
Interlude – 0:42 – 0:44 – Freeze!
C section – 
0:45 – 0:51 – Up High, Down Low 2 times in all (2 times up and 2 times down
0:46 – 0:59 - Improv – 16 counts
1:00 – 1:05 – Up High, Down Low 2 times in all (2 times up and 2 times down
1:06 – 1:13 - Improv – 16 counts
1:14 – end – grab partners scarf again and then throw one scarf and then the other in the air.  

“Mambo” from West Side Story (Leonard Bernstein)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here

https://drive.google.com/open?id=1OsPPHehzlNjiR9npdquKbUgd9k-Mj5oP


“Mambo” from West Side Story - Accents
Standards:
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works.
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work. 
MU.3.O.3.1: Describe how tempo and dynamics can change the mood or emotion of a piece of music. 
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of 

musical works.
MU.4.C.3.1: Describe characteristics that make various musical works appealing.  
MU.4.O.3.2: Apply expressive elements to a vocal or instrumental piece and, using correct, music 

vocabulary, explain one’s choices. 
MU.4.C.1.2: Describe, using correct music vocabulary, what is heard in a specific musical work.  
MU.5.O.3.1: Examine and explain how expressive elements, when used in a selected musical work, 

affect personal response.  
MU.5.O.3.2: Perform expressive elements in a vocal or instrumental piece as indicated by the score 

and/or conductor.   
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.  
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a 

specific musical work.  
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles of 

music as a foundation for understanding the creative process.   
Materials:
Mambo Rhythm PPT
Recording of “Mambo” from West side story, OPO cut version.  

Process: 

Discuss with students expressive elements in a piece of music.

Show the PPT vocab slide about the marcato.  Reference the regular accent and discuss how they may 
look slightly different but basically create the same sound.   

Listen to the OPO cut of “Mambo” and specifically to the theme we are focusing on.

Then reference the second slide on the rhythm PPT and discuss the rhythm of that theme.  Have 
students pat the rhythm at an adagio tempo.  I reference the eighth rest as just a quick breath.  Try and 
get kids to speed up the tempo of the rhythm as they feel comfortable. 

Then go to the third slide with the marcatos for the rhythm and you might want to bring the adagio 
tempo back.  Encourage the kids to clap on the notes that have the marcatos and still pat on the notes 
that are not accented.  Give them some practice time on their own and then bring it back to the big 
group.  Practice together at adagio tempo of course not leaving out the shout of MAMBO! 

Measure 6 is probably the trickiest out of all of them so make sure to single that one out and practice it a 
bit more so that no one is stumbling over it.  

You can stop here to end the lesson or pair off students and have them do the rhythm again, but this 
time their clap will be with their partner.  Challenge the students to see if they can make it a little faster (I 
can’t do it with the tempo of the song cause it’s so fast, but hey miracles can happen!)  
.  

“Mambo” from West Side Story (Leonard Bernstein)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here

https://drive.google.com/open?id=1OsPPHehzlNjiR9npdquKbUgd9k-Mj5oP


“Mambo” from West Side Story (Leonard Bernstein)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
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“Mambo” from West Side Story (Leonard Bernstein)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here
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“Mambo” from West Side Story (Leonard Bernstein)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here

https://drive.google.com/open?id=1OsPPHehzlNjiR9npdquKbUgd9k-Mj5oP






Gregory Smith composes regularly for the Walt Disney Company, 
composing music that is performed at the Disney theme parks, on 
television, and in Disney movies.  Mr. Smith provides original 
themes, songs, and arrangements for many Disney animated 
features, including the music played in the evening at Disney World’s 
Magic Kingdom. 
In addition to background music, Mr. Smith is a passionate and 
dedicated music educator, composing several works that introduce 
the orchestra in a fun and engaging way.  

About Tempus Fugit
Tempus Fugit was commissioned in 2015 by the Brevard Symphony Orchestra by Christopher 
Confessore, one of the conductors of the Young People’s Concert.  Christopher, a longtime 
friend of Gregory Smith, wanted a short musical work that could serve as a quick introduction to 
the instrument families of the orchestra.  Gregory had created longer educational works that 
introduced the musical families before, but many of those works were thirty minutes long or 
more.  To date, Tempus Fugit has been a part of Young People’s Concerts for more than a 
dozen orchestras, and will be a permanent feature of the Orlando Philharmonic Orchestra’s 
Young People’s Concerts.

MicheLee Puppets Collaboration with Tempus Fugit
The Orlando Philharmonic Orchestra is pleased to partner with local puppetry company, 
MicheLee Puppets, on a special collaboration for Tempus Fugit.  
MicheLee Puppets will be creating a shadow puppet video that accompanies the work featuring 
hand-drawn illustrations.  The OPO partnered with MicheLee Puppets in March 2018 to create a 
similar presentation based on the classic children’s tale, The Runaway Bunny.
Learn more about MicheLee Puppets at their website, MicheLeePuppets.org.   
To see a video on the making of The Runaway Bunny, click here or visit: 
https://www.youtube.com/watch?v=aK9wbNN5nY4&t=9s 

About MicheLee Puppets
Since 1985 MicheLee Puppets has been empowering lives through the art of puppetry. Our 
original issue-based puppet shows, videos, and educational resources promote respect, 
responsibility and positive choices among children and families locally, regionally, and nationally. 
We are committed to using our art to foster positive social change, touring shows on bully 
prevention, STEM/STEAM, and pre-reading skills.

Tempus Fugit (Gregory Smith)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here

Composer Gregory Smith with 
Christopher Confessore

https://www.youtube.com/watch?v=aK9wbNN5nY4&t=9s
https://www.youtube.com/watch?v=aK9wbNN5nY4&t=9s
https://gregorysmithmusic.com/newtempus-fugit/


Standards:
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works. 
MU.3.C.1.2: Respond to a musical work in a variety of ways and compare individual interpretations. 
MU.3.C.1.3: Identify families of orchestral and band instruments. 
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work.  
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of 
musical works. 
MU.4.C.1.2: Describe, using correct music vocabulary, what is heard in a specific musical work.  
MU.4.C.1.3: Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or 
keyboard. 
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.  
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a 
specific musical work.  
MU.5.C.1.3: Identify, aurally, selected instruments of the band and orchestra.   
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles of 
music as a foundation for understanding the creative process.  
MU.5.H.1.1: Identify the purposes for which music is used within various cultures.   

Materials:
Recording of Tempus Fugit
Parachute
Tickets for Instrument Families

Process:

1. Begin by discussing the various instrument families with your class and make 
sure they have some familiarity with the 4 names.

2. Have a quick discussion with students that this next piece tells a story using 
the families of the orchestra. 

3. Split the class as evenly as you can into 8 groups and give out tickets to 
each individual student representing the family that they are assigned to.  

4. Each parachute that folks have usually has 4 colors on it.  You can choose 
which color goes with what family.  My suggestions are below but if you don’t 
have those colors change them. ☺

5. The parachute begins on the floor and everyone from each instrument start 
away from the parachute.

6. During this you will need to give kids instructions on when to put their tickets 
on and remind them what motions will be done because this piece does not 
have an A or B section that repeats.

7. When students approach the parachute they will pick up a piece of the color 
that they are assigned so by the end the entire parachute has been picked 
up.

Tempus Fugit with Parachute (Gregory Smith)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here

https://gregorysmithmusic.com/newtempus-fugit/


Process:
Beginning Narrator – 0:00 – 0:30 – Everyone is frozen

Percussion Family/Bikes – 0:30 – Yellow – Bikes on the way to the parachute

Low Strings/Walking – 0:41 – Red – Walking to the parachute

High Strings/Walking – 0:50 – Red – Walking to the parachute

Coffee Shop/Moving Faster – 1:05 – Blue and Red put their tickets onto the 
parachute and begin washing machine motion. 

Brass/Train – 1:16- Blue – Train slide to the parachute 

“Unfortunately for the other passengers” – Train tickets onto the parachute

Brass “Warming Up” – 1:33 – 1:46 – Push in/Pull out

Flutes and Piccolo/Jog – 1:55 –Green – Place tickets on during small shakes

Oboes/Rollerblades – 2:00 – Green - Place tickets on during small shakes

Bassoons/ ATV – 2:09 – Green - Place tickets on during small shakes

Clarinets/ Skateboard – 2:15 – Green - Place tickets on during small shakes

Drove my car “the parking lot was crazy.” -  2:20 – 2:34 –  Freeze!

Parking Lot Craziness – 2:35 – 3:25 – Move the parachute with mushrooms to 
try and get all the tickets off the parachute.  You will more than likely have 
time left over with the music still going on.  To encourage quiet I told my kids 
that if they didn’t talk during the song, that once all the tickets are off I would 
countdown and we could try and get the parachute to stick to the ceiling.  

Tempus Fugit with Parachute (Gregory Smith)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here

https://gregorysmithmusic.com/newtempus-fugit/


Standards:
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works.
MU.3.C.1.2: Respond to a musical work in a variety of ways and compare individual interpretations. 
MU.3.C.1.3: Identify families of orchestral and band instruments. 
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work.  
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of 
musical works. 
MU.4.C.1.2: Describe, using correct music vocabulary, what is heard in a specific musical work.  
MU.4.C.1.3: Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or 
keyboard.  
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.  
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a 
specific musical work.  
MU.5.C.1.3: Identify, aurally, selected instruments of the band and orchestra.   
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles of 
music as a foundation for understanding the creative process.  
MU.5.H.1.1: Identify the purposes for which music is used within various cultures.   

Materials:
Recording of Tempus Fugit
Road Map Worksheet
Pencils/Clipboards

Process:

1. Begin by discussing the various instrument families with your class and make sure 
they have some familiarity with the 4 names.

2. Discuss with students the premise of the story with the song and how each 
instrument family got to the concert in a different fashion.  

3. Share with students various looks of lines.  Ask your art teacher for some various 
vocabulary about lines that s/he might use in their classrooms.  Take out some 
examples of what roads look like on maps.  How the line of how each of us gets to 
school is probably different.

4. Look at the different groups of instruments and how they are introduced in the 
song.  Show an example to students of how you think an instrument got to the 
orchestra.  If they hear low pitches they would go below the line or if they hear high 
pitches they might go above the line.  If it is loud it should get bigger, softer might 
be slower, etc.  

5. Students lines will probably be half way until the “parking lot was crazy” section.  
Once it gets to that section, students may go back and finish their map lines for 
each instrument group as they hear them.  

6. Their line might look different than how they started and that is okay because 
melodies are always changing. 

7. Once their lines are done, bring it back around to the orchestra.  That all the 
instruments melodies look different on paper, but even though they look different, 
they sound beautiful together and working together they create an amazing piece.

Tempus Fugit Road Map (Gregory Smith)
Katie Grace Miller | Music Teacher (OCPS) | Lake George Elementary
Mp3 Available Here

https://gregorysmithmusic.com/newtempus-fugit/
https://gregorysmithmusic.com/newtempus-fugit/


Lin-Manuel Miranda (b. 1980) 
• American composer  and actor of Puerto Rican ancestry. 
• Miranda is best known for  creating and starring in the Broadway 

musicals In the Heights  and Hamilton
• Co-wrote the songs for Moana and will co-star in Mary Poppins 

Returns
• Awards include a Pulitzer Prize, three Grammy Awards, an Emmy 

Award, a MacArthur Fellowship, and three Tony Awards 

About Moana
Moana is a Disney animated musical about Moana, a daughter of a Polynesian 
village chief.  Moana is drawn to the water and sailing, but her father has forbidden 
sailing because of its danger.

After a blight strikes her island, Moana sets sail in search of Maui (a demigod) to try 
and save her people.

How Far I’ll Go is a featured song from Moana where she dreams about  exploring 
the open ocean but is conflicted because of the love of her village and her people.

How Far I’ll Go is the singalong for the 2018 Young People’s Concerts.

Note:  The OPO will not provide sheet music to Moana as it does not have rights to 
provide published music for the version being presented.  

Authorized sheet music orchestrated for voice and piano is available for purchase  
at musicnotes.com 
(https://www.musicnotes.com/sheetmusic/mtd.asp?ppn=MN0170333 is 
recommended).  The performance key will be D.  

A live performance is not available, but you can follow along with a midi version of 
the arrangement at (https://www.youtube.com/watch?v=9iOmSYEBVXc)

How Far I’ll Go (Lin-Manuel Miranda)
Mp3 Available Here

https://www.musicnotes.com/sheetmusic/mtd.asp?ppn=MN0170333
https://www.youtube.com/watch?v=9iOmSYEBVXc
https://www.youtube.com/watch?v=9iOmSYEBVXc


How Far I’ll Go from Moana

http://disney.wikia.com/wiki/File:Moana_Render_2.png

Lyrics to How Far I’ll Go
I've been staring at the edge of the water
'Long as I can remember, never really knowing why
I wish I could be the perfect daughter
But I come back to the water, no matter how hard I try

Every turn I take, every trail I track
Every path I make, every road leads back
To the place I know, where I can not go, where I long to be

See the line where the sky meets the sea? It calls me
And no one knows, how far it goes
If the wind in my sail on the sea stays behind me
One day I'll know, if I go there's just no telling how far I'll go

I know everybody on this island, seems so happy on this island
Everything is by design
I know everybody on this island has a role on this island
So maybe I can roll with mine

I can lead with pride, I can make us strong
I'll be satisfied if I play along
But the voice inside sings a different song
What is wrong with me?

See the light as it shines on the sea? It's blinding
But no one knows, how deep it goes
And it seems like it's calling out to me, so come find me
And let me know, what's beyond that line, will I cross that line?

The line where the sky meets the sea? It calls me
And no one knows, how far it goes
If the wind in my sail on the sea stays behind me
One day I'll know, how far I'll go



Additional Resources
Star Spangled Banner
Additional Resources: 
Spotlight on Music
Grade 4, Section 4, Unit 1, Lesson 1

Smithsonian Website
https://www.si.edu/spotlight/flag-day/banner-facts

Tempus Fugit

Duo des fleurs / Sous le dôme épais (Leo Delibes)

If you are looking for a great video to allow your students to experience the music, but don’t have a lot of 
time to spend teaching it, here are some great examples. 

● Joan Sutherland & Huguette Tourangeau https://www.youtube.com/watch?v=SXKICcUijME
● Rene Fleming and Susan Graham: https://www.youtube.com/watch?v=832M0B3X6Lg
● Line rider: https://www.youtube.com/watch?v=6NedgxlbeDg&index=5&list=WL

Flight of the Bumblebee
Learn more about Nikolai Rimsky-Korsakov at 

https://www.britannica.com/biography/Nikolay-Rimsky-Korsakov 
https://www.npr.org/templates/story/story.php?storyId=10139009 

A Disney short cartoon showing a visual representation of a jazz arrangement of “Flight of the 
Bumblebee.” https://www.youtube.com/watch?v=72MXrQxIWCc 

In the Hall of the Mountain King
Line Rider: https://www.youtube.com/watch?v=RIz3klPET3o 

Piano Remix: https://www.youtube.com/watch?v=p_c6uQHlhZ0 

“Trolls” Soundtrack (Techno version):  
https://www.youtube.com/watch?v=Z5cYi1q24JU&list=PLeHePQzGKFlcV_VFbNyAWUltMwiKN9fxg&inde
x=1 

Finale from Firebird
Excellent performance by San Francisco Symphony.

● Conducted by Michael Tilson Thomas
● This video features many close-ups of the instruments

https://youtu.be/7zKdjmBKjHI

Biographical Information on Igor Stravinsky
https://www.britannica.com/biography/Igor-Stravinsky

Firebird by Saviour Pirotta
Tells the Russian folk tale with beautiful illustrations.

Mambo from West Side Story
Learn more about Leonard Bernstein at classical.org

Learn more about West Side Story at https://bernstein.classical.org/collections/west-side-story 

https://www.si.edu/spotlight/flag-day/banner-facts
https://www.youtube.com/watch?v=SXKICcUijME
https://www.youtube.com/watch?v=832M0B3X6Lg
https://www.youtube.com/watch?v=6NedgxlbeDg&index=5&list=WL
https://www.britannica.com/biography/Nikolay-Rimsky-Korsakov
https://www.npr.org/templates/story/story.php?storyId=10139009
https://www.youtube.com/watch?v=72MXrQxIWCc
https://www.youtube.com/watch?v=RIz3klPET3o
https://www.youtube.com/watch?v=p_c6uQHlhZ0
https://www.youtube.com/watch?v=Z5cYi1q24JU&list=PLeHePQzGKFlcV_VFbNyAWUltMwiKN9fxg&index=1
https://www.youtube.com/watch?v=Z5cYi1q24JU&list=PLeHePQzGKFlcV_VFbNyAWUltMwiKN9fxg&index=1
https://youtu.be/7zKdjmBKjHI
https://www.britannica.com/biography/Igor-Stravinsky
https://bernstein.classical.org/collections/west-side-story


Christy Garton, Curriculum Resource Teacher 
for Visual Arts in Orange County Public Schools, 
has created a special Visual Arts lesson 

Special  
Visual Art Lessons:

Finale from the Firebird Suite



Marc Chagall and the Firebird Suite
5th Grade Visual Art Lesson Plan
Christy Garton | Resource Teacher (OCPS) | Visual Arts K-12

NGSSS
VA.5.C.1.1 – Develop a range of interests in the art-making process to influence personal decision-making.
VA.5.C.1.3 - Examine and discuss exemplary works of art to distinguish which qualities may be used to 
evaluate personal works. 
VA.5.F.1.1 – Examine and experiment with traditional or non-traditional uses of media to apply imaginative 
techniques in two- and/or three-dimensional artworks.
VA.5.F.2.3 - Discuss contributions that artists make to society

Essential Question:
What influences the creation of visual and performing arts?

Learning Objective: 
Students will be able to create, interpret, and respond in the arts to stimulate the imagination and encourage 
innovation and creative risk-taking.

Academic Vocabulary:
Elements of Art, Principles of Design, art media, art processes, art media, create, interpret, respond, artist’s 
purpose, artistic intent, composer’s intent, musical interpretation, symbolism, cubism,
surrealism, fauvism 

●

●

●

●

●



I and the Village 
1911

The Fiddler 
1913

Paris Through the Window
1913

The Firebird: The Enchanted Palace Act II
1945

Costume Design for The Firebird: 
Blue-and-Yellow Monster

1945

Costumes from the Firebird

Marc Chagall and the Firebird Suite
5th Grade Visual Art Lesson Plan
Christy Garton, Resource Teacher, Visual Arts K-12 OCPS



Marc Chagall and the Firebird Suite
5th Grade Visual Art Lesson Plan
Christy Garton, Resource Teacher, Visual Arts K-12 OCPS

Assessment: 
Pre-assessment: What influences the creation of visual and performing arts?
Formative assessment: Guided discussion questions (see lesson sequence)
Summative assessment: Artwork (FAEA Holistic Rubric-Grades 3-5 for Two-Dimensional Artwork) and 
artist statement

Teaching Resources:
Artist masterworks, watercolor, paint brushes, markers, pencils, colored pencils, oil pastels, collage items, 
glue, 11”x 14”- 18”x 24” heavy weight drawing paper

Online Resources:
https://www.biography.com/people/marc-chagall-9243488
https://www.cbsnews.com/news/how-music-influenced-the-art-of-marc-chagall/

References:
https://www.biography.com/people/marc-chagall-9243488
http://www.theartstory.org/artist-chagall-marc.htm
https://www.britannica.com/biography/Marc-Chagall
https://www.cbsnews.com/pictures/the-art-of-marc-chagall/9/
https://unframed.lacma.org/2017/08/01/marc-chagall-and-twentieth-century-designs-stage

https://www.biography.com/people/marc-chagall-9243488
https://www.cbsnews.com/news/how-music-influenced-the-art-of-marc-chagall/
https://www.biography.com/people/marc-chagall-9243488
http://www.theartstory.org/artist-chagall-marc.htm
https://www.britannica.com/biography/Marc-Chagall
https://www.cbsnews.com/pictures/the-art-of-marc-chagall/9/
https://unframed.lacma.org/2017/08/01/marc-chagall-and-twentieth-century-designs-stage


Next Generation Sunshine State Standards 
Star Spangled Banner
MU.3.H.2.1 Discuss how music in America was influenced by people and events in its history.
MU.4.H.3.1 Identify connections among music and other contexts, using correct music and other relevant 
content-area vocabulary, and explore how learning in one academic area can help with knowledge or skill 
acquisition in a different academic area.
MU.5.H.1.1 Identify the purposes for which music is used within various cultures.

In the Hall of the Mountain King
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a specific musical 
work.
MU.5.F.1.1: Create a performance, using visual, kinesthetic, digital, and/or acoustic means to manipulate musical 
elements.
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles of music as a 
foundation for understanding the creative process.
MU.5.O.3.1: Examine and explain how expressive elements when used in a selected musical work affect personal 
response.
MU.5.O.3.2: Perform expressive elements in a vocal or instrumental piece as indicated by the score and/or 
conductor.
MU.5.S.3.2: Play melodies and accompaniments, using proper instrumental technique on pitched and unpitched 
instruments.
MU.4.C.1.1:  Develop effective listening strategies and describe how they can support appreciation of musical works
MU.4.C.1.2:  Describe, using correct music vocabulary, what is heard in a specific musical work.
MU.F.4.1:  Create new interpretations of melodic or rhythmic pieces by varying or adding dynamics, timbre, tempo, 
lyrics, and/or movement.
MU.O.4.1:  Compare musical elements in different types of music, using correct music vocabulary as a foundation 
for understanding the structural conventions of specific styles.
MU.4.O.3.1:  Identify how expressive elements and lyrics affect the mood or emotion of a song.
MU.4.O.3.2:  Apply expressive elements to a vocal or instrumental piece and, using correct music vocabulary, 
explain one’s choices.
MU.4.S.3.2:  Play rounds, canons, or layered ostinato on classroom instruments.
MU.3.C.1.1:  Describe listening skills and how they support appreciation of musical works.
MU.3.F.3.1:  Collaborate with others to create a musical presentation and acknowledge individual contributions as 
an integral part of the whole.
MU.3.O.1.1:  Identify, using correct music vocabulary, the elements in a musical work.
MU.3.O.3.1:  Describe how tempo and dynamics can change the mood or emotion of a piece of music.
MU.3.S.2.1:  Identify patterns in songs to aid the development of sequence and memorization skills.
MU.3.S.3.2:  Play melodies and layered ostinato, using proper instrumental technique, on pitched and unpitched 
instruments. MU.3.S.3.4:  Match simple aural rhythm patterns in duple and triple meter and written patterns. 



Duo des fleurs / Sous le dôme épais (Leo Delibes)
MU.3.C.1.1 Describe listening skills and how they support appreciation of musical works.
MU.3.C.1.2 Respond to a musical work in a variety of ways and compare individual interpretations.
MU.3.C.1.3 Describe listening skills and how they support appreciation of musical works.
MU.3.F.3.1 Collaborate with others to create a musical presentation and acknowledge individual contributions as an 
integral part of the whole.
MU.3.C.2.1 Evaluate performances of familiar music using teacher-established criteria.
MU.3.O.1.2 Identify and describe the musical form of a familiar song.
MU.4.C.1.2 Describe, using correct music vocabulary, what is heard in a specific musical work.
MU.4.O.1.1 Compare musical elements in different types of music, using correct music vocabulary, as a foundation 
for understanding the structural conventions of specific styles.
MU.4.O.3.1 Identify how expressive elements and lyrics affect the mood or emotion of a song.
MU.4.O.3.2 Apply expressive elements to a vocal or instrumental piece and, using correct music vocabulary, explain 
one's choices.
MU.4.C.1.1 Develop effective listening strategies and describe how they can support appreciation of musical works.
MU.4.C.1.4 Identify and describe the four primary voice parts, i.e., soprano, alto, tenor, bass.
MU.4.O.3.1 Identify how expressive elements and lyrics affect the mood or emotion of a song.
MU.5.C.1.1 Discuss and apply listening strategies to support appreciation of musical works.
MU.5.C.1.4 Identify, aurally, the four primary voice parts, i.e., soprano, alto, tenor, bass, of a mixed choir
MU5.C.1.1 Discuss and apply listening strategies to support appreciation of musical works.
MU.5.C.1.4 Identify, aurally, the four primary voice parts, i.e., soprano, alto, tenor, bass, of a mixed choir
MU.5.C.2.1 Define criteria, using correct music vocabulary, to critique one's own and others performance.
MU.5.C.3.1 Develop criteria to evaluate an exemplary musical work from a specific period or genre.

Sorcerer’s Apprentice
MU.3.S.3.1: Sing rounds, canons, or ostinato in an appropriate range, using head voice and maintaining pitch. 
MU.3.S.3.2: Play melodies and layered ostinato, using proper instrumental technique, on pitched and unpitched 
instruments. 
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work.  
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works. 
MU.3.C.1.2: Respond to a musical work in a variety of ways and compare individual interpretations. 
MU.3.C.1.3: Identify families of orchestral and band instruments. 
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work.  
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of musical works. 
MU.4.C.1.2: Describe, using correct music vocabulary, what is heard in a specific musical work. 
MU.4.C.1.3: Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or keyboard.  
MU.4.S.3.1: Sing rounds, canons, and/or partner songs in an appropriate range, using proper vocal technique and 
maintaining pitch. 
MU.4.S.3.2: Play rounds, canons, or layered ostinato on classroom instruments.  
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.  
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a specific musical 
work.  

Next Generation Sunshine State Standards 



Sorcerer’s Apprentice (Continued)
MU.5.C.1.3: Identify, aurally, selected instruments of the band and orchestra.   
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles of music as a 
foundation for understanding the creative process.  
MU.5.H.1.1: Identify the purposes for which music is used within various cultures.   
MU.5.S.1.4: Sing or play simple melodic patterns by ear with support from the teacher.   
MU.5.S.2.3: Perform simple diatonic melodies at sight. 
MU.5.S.3.1: Sing part songs in an appropriate range, using proper vocal technique and maintaining pitch.  
MU.5.S.3.2: Play melodies and accompaniments, using proper instrumental technique, on pitched and unpitched 
instruments.
MU.5.S.3.4: Play melodies and accompaniments, by ear, using classroom instruments.

Flight of the Bumblebee
MU.3.C.2.1  Evaluate performances of familiar music using teacher-established criteria.
MU.3.S.3.2  Play melodies and layered ostinati, using proper instrumental technique, on pitched and unpitched 
instruments.
MU.4.S.1.2 Create melodic patterns using a variety of sound sources.
MU.4.S.3.4 Play simple ostinati, by ear, using classroom instruments.
MU.5.S.1.2 Compose short vocal or instrumental pieces using a variety of sound sources.
MU.5.S.1.4 Sing or play simple melodic patterns by ear with support from the teacher.
MU.3.C.1.2 Respond to a musical work in a variety of ways and compare individual interpretations.
MU.3.C.1.3 Identify families of orchestral and band instruments.
MU.4.C.1.1  Develop effective listening strategies and describe how they can support appreciation of musical works. 
MU.4.C.1.2 Describe, using correct music vocabulary, what is heard in a specific musical work.
MU.4.C.1.3 Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or keyboard.
MU.5.C.1.1 Discuss and apply listening strategies to support appreciation of musical works. 
MU.5.C.1.3 Identify, aurally, selected instruments of the band and orchestra.

Finale from Firebird
MU.3.C.1.3 Identify families of orchestral and band instruments. 
MU.3.O.1.1  Identify, using correct music vocabulary, the musical elements in a piece of music. 
MU.3.C.1.3 Identify families of orchestral and band instruments. 
MU.3.O.1.1  Identify, using correct music vocabulary, the musical elements in a piece of music
MU.4.C.1.3  Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or keyboard. 
MU.4.C.1.2  Describe, using correct music vocabulary, what is heard in a specific musical work. 
MU.4.O.2.1 Create variations for selected melodies.
MU.4.C.1.3  Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or keyboard. 
MU.4.C.1.2  Describe, using correct music vocabulary, what is heard in a specific musical work. 
MU.4.O.2.1 Create variations for selected melodies.
MU.5.C.1.3 Identify, aurally, selected instruments of the band and orchestra.
MU.5.O.1.1 Analyze, using correct music vocabulary, the use of musical elements in various styles of music as a 
foundation for understanding the creative process
MU.5.S.1.3 Arrange a familiar song by manipulating specific aspects of music.

Next Generation Sunshine State Standards 



Next Generation Sunshine State Standards Met
Finale from Firebird
MU.5.C.1.3 Identify, aurally, selected instruments of the band and orchestra.
MU.5.O.1.1 Analyze, using correct music vocabulary, the use of musical elements in various styles of music as a 
foundation for understanding the creative process
MU.5.S.1.3 Arrange a familiar song by manipulating specific aspects of music.
VA.5.C.1.1 – Develop a range of interests in the art-making process to influence personal decision-making.
VA.5.C.1.3 - Examine and discuss exemplary works of art to distinguish which qualities may be used to evaluate 
personal works. 
VA.5.F.1.1 – Examine and experiment with traditional or non-traditional uses of media to apply imaginative 
techniques in two- and/or three-dimensional artworks.
VA.5.F.2.3 - Discuss contributions that artists make to society

Hoedown from Rodeo
MU.3.O.1.1 - Identify, using correct music vocabulary, the musical elements in a piece of music.
MU.3.O.1.2 - Identify and describe the musical form of a familiar song. 
MU.3.O.3.1 - Describe how tempo and dynamics can change the mood or emotion of a piece of music.
MU.3.C.1.1 - Describe listening skills and how they support appreciation of musical works.  
MU.3.C.1.3 - Identify families of orchestral and band instruments.
MU.4.O.1.1 - Compare musical elements in different types of music, using correct music vocabulary, as a foundation 
for understanding the structural conventions of specific styles.
MU.4.C.1.1 - Develop effective listening strategies and describe how they can support appreciation of musical 
works.  
MU.4.C.1.2 - Describe, using correct music vocabulary, what is heard in a specific musical work.
MU.4.C.1.3 - Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or keyboard.
MU.4.H.1.2 - Describe the influence of selected composers on the musical works and practices or traditions of their 
time.
MU.4.F.2.1 - Describe roles and careers of selected musicians.
MU.5.O.1.1 - Analyze, using correct music vocabulary, the use of musical elements in various styles of music as a 
foundation for understanding the creative process.
MU.5.C.1.3 - Identify, aurally, selected instruments of the band and orchestra.
MU.5.H.2.1 - Examine the contributions of musicians and composers for a specific historical period.
MU.5.C.1.2 - Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a specific musical 
work.
MU.5.F.2.1 - Describe jobs associated with various types of concert venues and performing arts centers.
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Mambo from West Side Story
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works. 
MU.3.C.1.2: Respond to a musical work in a variety of ways and compare individual interpretations. 
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works.
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work. 
MU.3.O.3.1: Describe how tempo and dynamics can change the mood or emotion of a piece of music. 
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of musical works. 
MU.4.C.3.1: Describe characteristics that make various musical works appealing.  
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of musical 
works.
MU.4.C.3.1: Describe characteristics that make various musical works appealing.  
MU.4.O.3.2: Apply expressive elements to a vocal or instrumental piece and, using correct, music vocabulary, 
explain one’s choices. 
MU.4.C.1.2: Describe, using correct music vocabulary, what is heard in a specific musical work.  
MU.5.O.3.1: Examine and explain how expressive elements, when used in a selected musical work, affect personal 
response.  
MU.5.O.3.2: Perform expressive elements in a vocal or instrumental piece as indicated by the score and/or 
conductor.   
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.  
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a specific musical 
work.
MU.5.O.3.1: Examine and explain how expressive elements, when used in a selected musical work, affect personal 
response.  
MU.5.O.3.2: Perform expressive elements in a vocal or instrumental piece as indicated by the score and/or 
conductor.   
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a specific musical 
work.  
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles of music as a 
foundation for understanding the creative process.  
  
Tempus Fugit 
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works. 
MU.3.C.1.2: Respond to a musical work in a variety of ways and compare individual interpretations. 
MU.3.C.1.3: Identify families of orchestral and band instruments. 
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work.
MU.3.C.1.1: Describe listening skills and how they support appreciation of musical works. DOK1
MU.3.C.1.2: Respond to a musical work in a variety of ways and compare individual interpretations. DOK1
MU.3.C.1.3: Identify families of orchestral and band instruments. DOK2
MU.3.O.1.1: Identify, using correct music vocabulary, the elements in a musical work.  DOK2  
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of musical works. 
MU.4.C.1.2: Describe, using correct music vocabulary, what is heard in a specific musical work.  
MU.4.C.1.3: Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or keyboard.  
MU.4.C.1.1: Develop effective listening strategies and describe how they can support appreciation of musical works. 



Next Generation Sunshine State Standards Met
Tempus Fugit (Continuted)
MU.4.C.1.2: Describe, using correct music vocabulary, what is heard in a specific musical work.  
MU.4.C.1.3: Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or keyboard.  
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.  
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a specific musical 
work.  
MU.5.C.1.3: Identify, aurally, selected instruments of the band and orchestra.   
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles of music as a 
foundation for understanding the creative process.  
MU.5.H.1.1: Identify the purposes for which music is used within various cultures.  
MU.5.C.1.1: Discuss and apply listening strategies to support appreciation of musical works.  
MU.5.C.1.2: Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a specific musical 
work.  
MU.5.C.1.3: Identify, aurally, selected instruments of the band and orchestra.  
MU.5.O.1.1: Analyze, using correct music vocabulary, the use of musical elements in various styles of music as a 
foundation for understanding the creative process.  
MU.5.H.1.1: Identify the purposes for which music is used within various cultures.  

Visit Cpalms.org for a full listing of all Next Generation Sunshine State Standards.
Thank you for taking part in the 2018 Young People’s Concerts, part of the OCPS 

Young People’s Performance Series! 


