
 

  

DISCOVERIES IN MODERN DANCE 

Teacher’s Resource Guide 2018-2019 

Prepared for Osceola County Public Schools by 



 
 

 
This study guide has been developed for Osceola County Public Schools by: 

 

 
 

Celebrating diversity through excellence in dance. 
 
 
 
 

Dario J. Moore, Artistic Director & Co-Founder 
 

Craig W. Johnson, Executive Director & Co-Founder 
 

Rokaya Mikhailenko, Resident Choreographer 
 
 

Learn more by visiting www.centerfordance.org 
 
 
 
 
 
 

This program made possible by a generous grant to Osceola County Public Schools from: 
 
 

 
 
 
 

Learn more at www.unitedarts.cc 

 

http://www.centerofordance.org/


DISCOVERIES IN 
MODERN DANCE 
Teacher’s Resource Guide – Grade 3 

WELCOME! 

The content and suggested activities in this guide can be integrated 

into an established school curriculum. Through attendance at a 

performance, pre- and post-performance guided discussions, and 

critical writing, students will develop their aesthetic awareness and 

enter into the process of response, critique, and dance-making. The 

guide includes detailed hands-on activities involving the creation of 

artwork through the use of shape, ensemble, emotion, response to 

music and choreographic patterns. Drawing and movement exercises 

and activities involving the body as a sculptural shape invite students 

to experience the creative process and decision making both 

individually and in collaboration with others. Discussion questions, 

research suggestions, and background materials in the guide 

encourage an understanding of cultural, political, and social 

contributions to the dance arts.  Students will begin to understand 

that dance and the arts at large are tools for sharing stories, ideas and 

beliefs that reflect the era and culture in which they were created.  

WHAT IS MODERN DANCE? 

The beginnings of modern dance in America are traced to the early 

20th century and attributed to a group of dancers often labeled the 

forerunners of modern dance. Isadora Duncan, Loie Fuller, Ruth St. 

Denis, and her husband and partner Ted Shawn, each made 

significant contributions to a new type of concert dance in America that bent the rules of the traditional ballet dances 

of the time and so was considered ‘modern.’ 

Modern dance reflected and challenged the art, philosophies and issues of the early 20th century, explored the 

cultures of other places and times, made new advances in theatrical lighting and spectacle, and discarded the 

costumes and artificiality of classical ballet.  The forerunners of modern dance were exploring and expressing 

themselves in a way that had never been seen before, and they were guiding others to do the same. 

From this small family tree, emerged another generation of dancers. This group, considered the founders of modern 

dance, again broke whatever rules had been laid down by their predecessors. Instead of borrowing movement from 

other cultures, they created movement based on the experiences of their own era. They were interested in presenting 

the ‘inner self’ and all of the related complex emotions on the concert stage. These founders, Martha Graham, Doris 
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Humphrey and Lester Horton, among others, also created their own techniques which they taught in independent 

dance schools and universities. Their work established modern dance as a legitimate art form. 

Dancers in the founder’s companies such as Merce Cunningham, José Limón, Alvin Ailey, Paul Taylor and Anna 

Sokolow continued to redefine not only modern dance, but dance in general. Each contributed something different 

and this third generation was noted for a more minimalistic approach to dance in which movement became more 

pedestrian and stripped-down. Some, like Merce Cunningham, explored chance elements in their choreography, 

allowing a roll of dice to determine the structure of a dance. Others, like Alvin Ailey, brought ethnic, social and 

political issues to the forefront. 

In the 1960s and 70s, the work of these earlier artists ushered in the postmodern dance movement. The artists 

involved with Judson Dance Theater were some of the prime movers in this experimentalist trend. Dance artists 

were leaving the theatrical stage altogether and performing dance in public parks, on buildings, in museums and 

on busy streets. Choreographers explored improvisation as legitimate performance and often presented performers 

with no dance training in their work. Audiences were asked to accept everyday movement like dressing, walking 

and playing as dance. It was a direct upheaval of the concepts and codification that modern dance artists had fought 

to develop. 

Yet, just as those who had gone before, each generation of modern dancers seeks new terminology, 

concepts, and techniques that broaden the definition of dance. 

This legacy continues in the 21st century, an environment that draws from the techniques of modern dance and the 

spirit of exploration in postmodern dance. In fact, today most dancers on the concert stage are likely to have 

experiences in many techniques and, with the exception of those who have pursued or immersed themselves 

specifically in ballet or other systematized dance forms, consider themselves contemporary dancers.  

They study traditions in modern dance, but also other movement disciplines like ballet, jazz, African, yoga, 

gymnastics and martial arts, as well as improvisational techniques such as contact improvisation and body 

mapping. Therefore, the movement you’ll see in a technique class or on stage reflects this diversity. 

Modern dance, although defined in many dictionaries as “a form of contemporary theatrical and concert dance 

employing a special technique for developing the use of the entire body in movements expressive of abstract 

ideas,” is a label that has begun to feel outdated for describing works created in the 21st century. 

The term has recently been dedicated more to the techniques (both the structured styles like Graham, Limón, or 

Horton and the less codified systems) that are studied in the studio by contemporary dancers than 

works currently performed on the concert stage. To understand modern dance, therefore, it is a good idea to 

become familiar with these techniques as well as with its history and its role in the development of the constantly 

transforming art form of contemporary dance, which is not a technique but a collection of 

principles regarding movement and the choreographic/performance process which are closely related 

to the goals of the original modern dancers and their techniques. 

Often, when people ask the question “What is modern dance?” they seek to prepare themselves for participation in 

either a class or as an audience member.  As above, it is recommend learning a bit about the history of modern 

dance as well as simply experiencing the art of contemporary dance.  As one’s experience with the art of dance 

grows, the need to brand dance forms will diminish, and the question “What is modern dance?” will be replaced 

with “What else can dance be or become?” 



BEFORE THE PERFORMANCE:  BIRDLAND 

Students will attend a modern dance performance of “Birdland,” choreographed by local dancemaker Rokaya 

Mikhailenko in collaboration with the dancers themselves.  The performance interprets a First Nations’ folktale 

“How Raven Stole the Sun,” and primarily includes Graham and Horton modern dance techniques set to a jazz 

score by Julie London, Charles Mingus and Miles Davis. The dance also has influences from legendary 

contemporary jazz choreographer Jerome Robbins and includes elements of classical ballet, improvisation and 

acrobatics.  The complete story of “How Raven Stole the Sun” appears in a print-ready activity book at the end of 

this packet. Before the performance, teachers are encouraged to complete Classroom Activity #1 (below) to 

familiarize students with the story and begin the process of having students translate the written word into other 

artistic mediums. Additional classroom activities are provided to introduce students to the principles and functions 

of dance.  

Classroom Activities 

1. Reading and Translating Story into Visual Art: To explore the concept of translating story through another artistic 

medium, and to familiarize students with the story behind the dance performance, have students read “How Raven 

Stole the Sun,” which appears at the end of this guide under “Additional Resources.”  Print out enough story books 

for each student, cutting each page into half sheets which students can then staple together to create their own story 

book.  Explain the origin of the story as a First Nations’ folktale, which has been passed down from one generation 

to the next through oral storytelling for hundreds of years. Explain the term “First Nations” as the proper way of 

referring to all native people outside the mainland of the United States, including those in Alaska, Hawaii and 

Canada. “How Raven Stole the Sun” originates from the First Nations of Alaska.  Explain that oral histories link a 

people to their land and environment. There are many Raven stories among the First Nations because he is a highly 

intelligent, creative and (oftentimes) mischievous character.  Stories often highlight Raven's insatiable curiosity, 

his sense of humor and his ability to transform himself.  “How Raven Stole the Sun,” includes all of these elements. 

In most stories, Raven is somewhat of a troublemaker, but often the results are beneficial.  All the First Nations 

along the west coast of Canada have Raven stories as well. Have students take turns reading aloud parts of “How 

Raven Stole the Sun.”  Then, have students illustrate each page, directing them to highlight the main idea of each 

page through their art. Lead a discussion to have students determine the central message or moral of the story, 

backing up their answers with details from the text. Have students compare their illustrations and discuss how 

multiple interpretations of the same story are all valid and appropriate—it is the artist who gets to decide how to 

interpret and bring new meaning to the same text. Explain that dance works the same way—dance, like visual art, 

is used to interpret stories through shapes (using bodies instead of crayons) that are up to the choreographer, the 

term we give to the artist who creates a dance.   LAFS.3.RF.4.4, LAFS.3.RL.1.2, LAFT.3.SL.1.2, VA.3.S.1.2 

2. Mirroring: To explore the concept of working as an ensemble, try a simple “mirroring” exercise. Ask students to 

find a partner. Designate one person in each pair as the leader and the other as the “mirror reflection.” As the 

“leader” in each pair moves (limit movement choices to the hands, arms, head and upper back), the “mirror” acts 

as the leader’s reflection, following the leader exactly. Very slow, smooth movement helps the mirror to stay 

precisely with the leader. Trade places so that the leader becomes the mirror and vice versa. Slow, sustained 

accompanying music helps the students focus. If the exercise is done well, it is impossible to see which person is 

leading. An excellent exercise for developing concentration, mirroring also helps students understand the nonverbal 

sensitivity dancers need in order to work on stage with other people.   DA.3.S.1.2 

3. Translating Everyday Movement to Dance: Much of dance movement onstage comes from everyday movement. 

Real life, or pedestrian, movement is often transformed or exaggerated as it becomes dance movement. This 

transformation produces stylized movement which is recognizable, yet different. Trying this process of stylizing 



movement will help the students understand how the movements they perform every day can become the basis for 

dance. Have the class pick a category of everyday movements, e.g., ways of saying “hello,” sports movements, 

getting-ready-in-the-morning movements. Choose a single movement from the category, such as waving “Hello.” 

Make the arm wave larger than usual so that it becomes an arc taking the whole body out in space. Next, try the arm 

wave in very slow motion. Finally, try the arm wave while doing a turn with the whole body. The arm wave has just 

become stylized like much of the dance movement we see on stage. Discuss if you can still identify the movement 

as an arm wave. Also observe if the wave takes on a new or different look from its original form. Select another 

movement, e.g. a handshake or a football toss. Stylize the movement in the same three ways as above; large, slowly, 

and turning. Alert students to spotting examples of everyday movements in the dance performance.   DA.3.O.3.1 

4. Shapes: An important element of dance is the use of the body as a sculptural shape. Break students into small 

groups of 2 to 3.  Randomly distribute to each group 3 index cards with shape or movement prompts, e.g. rowing a 

boat, circular motion, walking on the moon, a bird in flight, standing in line, reaching to catch a ball, etc. Have 

student groups make a sequence of three assigned prompts, ordering them as they wish. Challenge students to agree 

on a shape for each prompt, using their bodies as fully as possible and concentrating on stylizing each shape. Have 

the group link their movements together in sequence and present it to the class. How can a group organize itself so 

everyone moves together? Does the sequence of shapes create a flow of movement, or are the transitions between 

shapes difficult? Are certain sequences especially satisfying? Why?  DA.3.O.3.1, DA.3.S.1.4 

5. Connecting Music to Movement: Each dance seems to have its own movement personality. An integral part of 

that personality is the music to which the dance is set. The Center for Contemporary Dance uses a wide range of 

music, from Caribbean folk music to contemporary classical music and from jazz orchestral arrangements to spoken 

words. Let the class discover how certain music inspires particular movement. Bring in three or four very different 

types of music, e.g. ethnic music, classical music, popular music with lyrics, or “soundscape” backgrounds. Ask the 

students first to express the feeling of the music with crayons, markers or paints. Encourage them to let color, line 

and texture show the music, rather than representational drawing. Next, ask the students to express the music with 

movement. Does the music inspire gentle or bold movements? Does it make the body travel in space or move in 

place? Does the music inspire smooth movements or sharp, angular ones? Discuss movement responses to the 

music. How are the responses related to the drawings? How do preconceived ideas about the music color responses 

to it?   MU.3.C.1.2 

Classroom Discussions 

1. Movement is a language as rich and expressive as written or spoken language. Much of this movement language 

is understood by all humans around the world. Because we understand and use movement language so readily, we 

are often not conscious of the many ways in which we use it to communicate. Encourage the class to make a list of 

ways in which we use movement to communicate, e.g. expressing emotions, giving directions, accomplishing tasks, 

teaching, playing, worshipping, entertaining or telling a story.   SP.PK12.DH.4.4 

2. Discuss the role dance plays in various cultures through social dances and folk dance. Ask students to describe 

or demonstrate social dances or folk dances that are traditional in their cultures. In which cultures does dance play 

an important role? Why?  DA.3.H.2.1 

3. Initiate an age-appropriate discussion about social activism and the reasons a group might take a stand against 

the status quo.  Discuss the idea that art is often used as a tool for social activism, where choreographers, visual 

artist, writers, and performing artists may create work that expresses their personal feelings and political viewpoint 

on matters of social injustice.  For many artists, their art becomes a way to shine a light on inequality, hopefully 

inspiring others to become aware and take action.  One of the great pioneers of modern dance, Alvin Ailey, created 



work that celebrated African-American culture during a time when Black Americans were fighting for Civil Rights.  

Ailey’s dance works helped to bring awareness, humanity and sensitivity to the African-American community 

during a very difficult time.  What topics might we want discuss through dance to bring awareness to current matters 

of social importance?  How does art document social issues and events taking place across history?  DA.3.H.2.1 

Preparing Students to Watch Dance 

When you are watching a dance performance, there is no research to be done and there are no special methods or 

tricks to be studied before you sit in your seat. The big secret that dance lovers have discovered is that there's no 

secret at all. It's your experience, and the interpretation of it is all yours. 

The combination of movement, gesture, costume, set design, music and lighting all work together to take you on a 

journey. The adventure begins the moment you sit down in the theater and the lights begin to dim. Just like when 

you go traveling, throughout a performance, you may have many different experiences. 

THINGS TO NOTICE: 

• The movement and emotions expressed by the dancers 

• The combination of patterns, shapes and dynamics on stage 

• The relationship between the movement and the music 

• The colors, textures and design elements used to enhance the movement 

Maybe you'll be drawn to a particular performer's movement, impressed by the way he or she jumps, turns or travels 

through the space. You might notice the relationships between the performers, or the various qualities of their 

movements and gestures. 

There may be a narrative in the program to guide you, or you might discover your own story as you watch. Then 

again, the structure might be more abstract. You might find yourself listening to the music. Perhaps the lighting or 

the costumes will capture your attention. 

QUESTIONS TO ASK YOURSELF: 

• How does the dance make me feel? 

• Do I recognize any of the gestures or symbols used by the choreographer? 

• Does the dance remind me of moments or events in my life? 

• What can I take away from this experience? 

You may feel various emotions: excitement, anxiety, curiosity, frustration, amazement. You might want to laugh or 

you might feel sad. This is normal. 

The performance might also generate memories of situations or people in your own life. Perhaps it will make you 

remember something you haven't thought about in a long time. You might see images that you think are beautiful, 

or that you think are ugly. These are all valid responses. 

Thoughts, ideas, images and emotions - the possibilities are endless. Just remember, there are no rules. Expose 

yourself to dance in a variety of settings and set your mind in motion alongside the movement. With each dance 

you see, your imagination will soar to new and potentially unknown places without fear or anxiety because you are 

open to the experience. 

So, now you really can sit back, relax and enjoy the show! 



AFTER THE PERFORMANCE 

Classroom Activities 

1. The dancers expressed various feelings and emotions through their movements. Use this idea to explore the 

possibilities of physical communication. Refer back to using the body as a sculptural shape in “Before the 

Performance” Activity 4. Ask the students what feelings or emotions were expressed by the dancers. Have students 

recreate a movement or moment from one of the dances which shows an emotion or feeling. Using that emotion or 

another you suggest as a theme, ask the students to create an “art museum” filled with dramatic sculptures. Work 

in pairs with one person as the “artist” and the other as the “clay.” Artists should mold their clay, using the face as 

well as the whole body, into a frozen statue that expresses the theme or emotion. While the clay holds the molded 

shape, ask each artist to step away from his or her statue. Observe the choices made by the artists. How are the 

statues similar? What does that reveal about how we physically express emotions? Have students trade places so 

that the artist becomes the clay and vice versa.   DA.3.S.1.1 

2. The performance offers opportunities for language arts activities. Have each student make a list of action words 

(verbs) and descriptive words (adjectives and adverbs) generated by the performance or a particular part of the 

performance. Emphasize the descriptive aspect of the words, e.g. verbs like bend, bounce, twist, melt, and explode, 

and adjectives like smooth, trembling, open, linear, and heavy. Create a list of verbs, adjectives, and adverbs 

contributed by the class. Discuss whether the list is highly varied or if many of the words are similar. What does this 

tell about the dances that inspired the words?   LAFS.3.RL.1.3 

3. Ask students to write a review of the performance. First, consider two aspects of critical writing—description and 

opinion. An important function of a dance critic is the translation of movement images into written language. This 

translation is made by using descriptive language to paint a picture of what is seen onstage. Students will use this 

approach. Ask each to focus on the dance or section of a dance he or she remembers most vividly from the 

performance. Some questions the students could ask themselves might include: What was the form of the dance? 

Was it a solo, duet, or group dance? Was the dance highly organized and designed, or was it more casual with lots 

of things happening at once? How did the dance use energy? Was it mostly smooth and lyrical, light and fast, 

powerful and angular, or quirky and unpredictable? How was music or accompaniment used? What was the 

intention of the dance? Was it intended to tell a story, mood or emotion, or create patterns in time and space? After 

the descriptive phase of the review, students can write their responses to the dance. Opinions have a place in critical 

writing but need to be supported. Have students share their writing with each other and synthesize their work into 

one or more group reviews. Have them compare their writings to professional dance critics from publications such 

as Dance Magazine, The New York Times, The L.A. Times and The Chicago Tribune.  LAFS.3.W.1.1 

4. The process of choreography is similar to written language— assembling words (movements) into sentences 

(choreographic phrases). Give the class the opportunity to make sentences in movement. Review the everyday 

movements listed by your students in “Before the Performance” Activity 3. Have the students demonstrate everyday 

movements they remember from the performance, e.g. a walk, hug, a nod, or a pointing finger. Have the class choose 

four movements that will serve as basic material for the students to use. Divide the class into small groups. Each 

group will work together as a single choreographer and use the four movements to create a movement sequence. 

All four movements must be used, but they may be placed in any order. One movement may be repeated at the 

beginning, middle, or end of the pattern. Each group can also choose its spatial formation; a line, circle, clump, 

wedge, or soloist with chorus are some possibilities. Have each group show its movement sequence to the rest of 

the class. Ask each group to describe its decision-making process.  DA.3.S.1.4, DA.3.S.2.2 

 



Additional Research – DA.3.H.2.1 

Dance is often an expression of the era and culture in which the dancemaker lives.  Artists can use their work as a 

response to the social, political and cultural climate of their time.  With this in mind, have students examine works 

from some of the great pioneers of modern dance and the relationship of these works to events that were taking 

place at the time of their creation.  Works for consideration include: 

Martha Graham’s ‘Panorama,’ created in 1935:  During a time when African-Americans were still being 

treated as second-class citizens, when women were expected to stay at home and remain obedient, and when Jewish 

people were being mistreated in Germany and other nations, Graham created this work as a cry for social activism.  

Graham uses the work in response to the injustice she noticed in the world around her, hoping to shine a light on 

the need for immediate action by the people.  View on YouTube:  https://youtu.be/fdcsM6i5_uw 

Prompts for Students: 

• Introduce students to the reasons a culture or people might be motivated to protest as an organized group; 

if appropriate, include examples from recent news events. 

• Identify movements and shapes in the dance that express the idea of coming together as a group for a 

common cause. 

• Identify elements of the dance (music, costuming and shapes) that give the work a sense of urgency, fight 

and force. 

Alvin Ailey’s ‘Revelations,’ created in 1960:  In the midst of the Civil Rights Movement, Ailey created this 

work as a way of portraying the African-American experience with accuracy, dignity and hope.  Ailey said that one 

of America’s richest treasures was the African-American cultural heritage — “sometimes sorrowful, sometimes 

jubilant, but always hopeful.”  This enduring classic is a tribute to that tradition.  View on YouTube:  

https://youtu.be/tNqaixKbrjs 

Prompts for Students: 

• Briefly introduce students to the state of inequality for Black Americans from slavery through the Civil 

Rights Movement, and explain Ailey’s reasons for creating ‘Revelations.’ 

• Have students identify movements and shapes in the dance that express Ailey’s sense of hope about Black 

America in the 1960s. 

• Have students identify elements of the dance (music, props, costuming and shapes) that indicate where 

Ailey might be talking about injustice and the fight for equality. 

José Limón’s ‘Missa Brevis,’ created in 1958:  The Hungarian composer Zoltán Kodály, wrote Missa Brevis 

at the end of World War II. A Mass in time of war, it was completed under great hardship during the siege of 

Budapest. Limón’s stirring choreography depicts an indomitable humanity rising up after near destruction. The 

piece is a memento to cities destroyed during World War II and to those unconquerable qualities in human beings 

that compel the spirit to rise in hope and to survive.  View on YouTube: https://youtu.be/U493qVUfk1w 

Prompts for Students: 

• Briefly explain that this work was created after America’s involvement in an international war that left many 

cities across Europe destroyed; focus on the impact of the War on the people and their cities. 

• Have students list adjectives, including emotions, to describe the dance. 

• Have students identify movements and shapes that point to the above adjective list.  What message might 

Limón be offering to the people affected by war? 

https://youtu.be/fdcsM6i5_uw
https://youtu.be/tNqaixKbrjs
https://youtu.be/U493qVUfk1w


SOME OF THE GREAT PIONEERS OF MODERN DANCE 

 

 

Lester Horton (1906-1953) was a West Coast choreographer and visionary teacher 

who served as an early teacher and mentor to another modern dance pioneer, Alvin 

Ailey.  Horton combined elements of Japanese theater, Native American ritual and 

mythology with an earthy, powerful style of movement.  His studio was open to dancers 

of all colors and ethnic backgrounds.  His pupils also included the distinguished 

African-American dancers Carmen de Lavallade and James Truitte. 

Martha Graham (1894-1991) was influenced as a child by her father, a doctor who 

used physical movement to remedy nervous disorders. She established her own dance 

company in New York City and developed an innovative, non-traditional technique 

based on emotional expression. Despite the fact that many early critics described her 

dances as “ugly,” Graham’s genius caught on, and her advances in dance are considered 

to be an important achievement in America’s cultural history. The Graham Technique 

is a highly regarded form of movement taught by dance institutions across the globe.    

Katherine Dunham (1919-2006) was the first dancer/choreographer to organize a 

Black concert dance company and seriously explore African-American folklore.  A 

noted anthropologist for her studies in the Caribbean and Haiti, Dunham was also a 

consummate theatrical artist.  She organized her company in the late 1930s, when 

dance performance opportunities for people of color were extremely limited.  

Dunham’s company performed throughout the United States and Europe with her 

highly successful blend of folkloric, ballet and modern dance.   

Ruth St. Denis (1879-1968) had a profound influence on the course of modern dance 

in America. Prompted by a belief that dance should be spiritual instead of simply 

entertaining or technically skillful, St. Denis brought to American dance a new 

emphasis on meaning and the communication of ideas by using themes previously 

considered too philosophical for theatrical dance. Although she was never concerned 

with technique for its own sake, her extensive use of Asian dance forms and abstract 

“music visualizations” encouraged her students to develop other nonballetic 

movements that became known as modern dance.  

José Limón (1908-1972) was born in Culiacán, Mexico. A move to New York in 1928 

brought Limón into contact with the modern dance world. He trained as a dancer and 

became a major performer and choreographer, eventually founding his own dance 

company in 1947. José Limón and Company was the first dance company to travel 

abroad on a cultural mission under the auspices of the United States State Department 

when they were sent to South America to perform in 1954. His dance company 

continues to thrive as part of the José Limón Dance Foundation. 



ADDITIONAL RESOURCES 
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2. Lewis-Ferguson, Julinda. Alvin Ailey, Jr. A Life in Dance. New York: Walker Publishing Company, 1994. 

 

3. Freedman, Russell. Martha Graham: A Dancer’s Life.  New York:  Clarion Books, 1998 

 

Books for Teachers 

 

1. Kauffman, Karen and Dehline, Jordan.  Dance Integration: 36 Lesson Plans for Science and 
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Dances have these four basic elements: 

body 
The dancer’s unique and distinctive instrument capable of grand and discrete movement in infinite 

combinations. 

 
time A measurable period during which movement or dance occurs. Dance makes the passage of time 

felt by dividing it into anything from complex, rhythmic patterns to long, unbroken stillness. 

space The whole design and use of the place in which a dance unfolds. 

 
energy 

The amount or force of the movement, also sometimes referred to as the color or texture of 

the movement. 

Dance productions sometimes incorporate some of the following theatrical elements: 

 
scenery 

The environment or setting of a dance, created through the use of, e.g., painted flats, painted 

backdrops, back curtains, lighting and/or slides on a cyclorama, a white screen-like curtain at the 

back of the stage. 

props Items used to create a sense of place, or items used by the dancers in the movements of the dance. 

 
score 

The musical or sound accompaniment for the dance, which may be created for the dance or 

may be preexisting music or  sound. 

 
stage lights 

Electrical equipment used to illuminate the stage or an area of the stage or to suggest a mood or 

setting. 

backstage Area  around  and  behind   the   stage  where  theater  technicians  work  and  dancers  enter  and  exit  the  stage. 

Dance Terms 

 
modern 

dance 

A means of expression that is different from classical ballet; uses the body with a wider range of motion, the legs 

turned parallel or turned in; feet can be flexed and the back rounded; head is not always held erect; there are many 

different modern dance techniques. 

 

 
Horton 

Created by Lester Horton (1906–1953); a modern dance technique that explores how many different ways the body 

can move. He named these movements Studies. Some of the studies are for balance, some are to fortify (strengthen) 

and some are to work on the swinging action of the body. In the Horton technique, the dancer tries to use as much 

space as possible: turning, bending and jumping sideways, backward and even upside down. The shapes created 

are clear and linear. The quality of the movement is lyrical, powerful and energetic. The Horton technique portrays 

a dynamic beauty. 

Graham- 

based 

modern 

Created by Martha Graham (1894–1991); a dance technique that is based on the principle of contraction and 

release, movement which is similar to the act of breathing, creating a current of energy through the body; the back 

appears rounded in a contraction and the chest is lifted in a release; movement itself is dramatic and expressive. 

 
ballet 

A dance form which started in the royal courts of Europe; the body is held mostly upright and the legs are turned out 

from the hip; uses five basic positions of the feet; uses French as its language. The movement is meant to look 

elegant, effortless, and graceful all at once. 

choreography Like the words of a story, choreography is the collection of steps that make up a dance, set by a choreographer 
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Long ago, near the beginning of the world, Grey Eagle 

guarded the sun, moon, stars, water and fire. But Grey Eagle 

hated people. He hated them so much that he kept these 

things hidden away, so the people lived in cold and darkness. 
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Grey Eagle had a beautiful daughter who fancied Raven, for 

Raven was a handsome white bird who loved Grey Eagle's 

daughter in return. He was invited to the longhouse of Grey 

Eagle. Raven looked about the walls of the lodge and saw the 

sun, the moon, the stars, water, and fire. 

 

 

 

 

 

 

 

 

 
 

 

Raven was ashamed of Grey Eagle for hiding them, and knew 

what he must do. When no one was watching, he stole all 

these things from the lodge of Grey Eagle. He flew with them 

right up the smoke hole of the long house. He flew and he 

flew, higher and higher. 
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He hung the sun as high as he could in the sky. It made so 

much light that he was able to escape all the way to an island 

far out in the ocean. When night fell, he flew again, this time 

fastening the moon up in the sky and hanging each star in its 

own place around the heavens. Then he flew back over the 

land, still carrying the water and the fire. 

 

 

 

 

 

 

 

 

 

 
 
 

 

When he reached the right place, he dropped the water, 

creating the source of all fresh water – rivers, lakes and 

streams. 
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Raven flew on, still carrying the stick of fire in his beak. As he 

flew, the smoke blew back on him, turning all of his feathers 

the darkest black. When his beak became too hot, he 

dropped the fire on some rocks, concealing it within them. 

Still today when we strike two stones together, drops of fire 

will spark out. 
 

And still today, we see the black feathers of the raven, 

darkened forever because he brought good things to this 

world. 
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